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Abstract

Children and adolescents from immigrant families often mediate and translate for their
parents and other family members who are not as proficient in theldogalage, a
practice known as Child Language Brokering. The task that these children perform
while brokering is multfaceted and may have multiple consequences on all the parties
involved as well as representing a source of power and agency for theerchillo
perform it.

This doctoral thesis sets out to explore how child language brokering is perceived,
remembered and performed by bilingual migrant children. By combining a qualitative
and quantitative methodological approach, which draws on a muliiscy
framewor k, t he aim 1is t o i nvestigate
perceptions about this phenomenon and their interactional contribution within the
interaction they broker.

A selfreported questionnaire was administered to Hsigiml students attending
vocational schools in the central and northern regions of Italy in order to examine the
affective, behavioural, and cognitive components of their attitudes towards child
language brokering. A serstructured interview was conductedhvjunior highschool
students to investigate their spkrceptions and feelings about this practice, and to
explore their perceived agency when performing this activity. -ealnteractions
brokered by children were auediecorded in order to study Wochild language brokers
co-construct meaning and participate in the communication they broker.

The findings from this research project suggest that implementing a mixed methodology
to investigate such a multifaceted and complex phenomenon is a valppidach. The
findings highlight the interactional agency and the active role of child language brokers,

who are agentic and empowered participant in the conversation they broker.
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I ntroduction

l. Background and context of the study

Over the last thirty years many differeatadenic disciplines have showan inceasing
interest in the study of neprofessional interpreting and translatighPIT), in
particularthat carried out by children and adolescents, and have startadalyse the
practice from different angles and perspectives.

The phenomenon of naturalrfos of translation and interpretingas a long
history and has always represented a valuable tool for the integration of migrant
families in thé& host countries(Harris 1973) Very often, migrant children and
adolescents are the family members who takehenrole of linguistic and cultural
mediators to help their parents, relatives, or friends to communicate with local people
and public officials. Since they learn the societal language and become familiar with the
host culture much faster than their oldelatives, they are often asked to support them
by translatingor mediating This pocess has laid the foundation finle phenomenon
defined inthe international literature as Child Language Brokering (hereafter CLB)
which involves the:

interpreting andrainslation activities carried out by bilingual children
who mediate linguistically and culturally in formal and informal
contexts and domains for their family, friends as well as members of
the linguisticcommunity to which they belon@ntonini 201%: 48).
Despite being a natural and frequent activity within migrant famifd$3 hasonly
recentlygained academic intereswith the growirg international migration flows. In
Italian research ang@olicy-making processesn particular, the activity still mains
relatively neglected

Since the 1990s, when the stud@ms CLB began to developystematially,
variousdisciplineshavefocussed their attention on the multiple facets and outcomes of
this phenomenon. Educational researthg 1995 Hall and Robinen 1999 Orellana et
al. 2003), developmental and social psychology (Buriel et al. 1998; Wet$skind
Alva 20@®), and sociolinguistics (Angelel#010; 201% are among the fields of research
that have explored CLB pattens, feelings and outcomes. Stugieaveapplied both
gualitative and quantitative methodologiand most of them have be@&onducted

amongthe Latino or Asian communities in the US aie UK.



Notwithstanding thenvolvementof interpreting and translation activities and
the fact thathe study of CB was first initiated byprofessos of translation studies
(Harris and Sherwood 1978larris 1992, theinterestin investigaing CLB within the
translation and interpreting studi@dS) communityhas developeudery slowy, mainly
sincethe 2000s in Italy(Antonini 2014 Antonini et al.2017 Pugliese 201)7andthe
UK (Hall 2004 Napier2016; 2017.

For this reason, work in CLB has more often paintion to the personal,
cognitive, family and relational outcomesthis practice, rathehan tothe ability that
migrant children have to combine their bilingualism with the skills necessary to
translate or broker concepts

Within this framework, and given theery recent attention of interpretingnd
translation studies to the practicetldéitis so farknown about the conversational and
interactional contribution of bilingual migrant children who broker for their family
members and friendsand how this linguistic competencas usedto estabkh
relationshig between theirmigrant families and te host culture and society.
Additionally, onlyafew studieshave to dateexplored the practice usingethodologies
other than seiffeported stveys and retrospective reports. For exampieservation and
the analysi®f authentic dathave not beewidely employed

For all these reasons, the presessearctstudy seek$o expand on and connect
to previousinvestigations inCLB by applying a mixed methodologfat allows child
language broker® beboth heard and observed. particular,child larguage broker 6
attitudes and sefperceptions will be examined together with th@iteractional
contributionswhen they perform CLB. The ains to corroborate or refute previous
findings, highlighting the attitudes and sqdérceptions ofchild language tokers in
terms oftheir feelings about this practice and its besefd#nd to produce new insight

i nto chil d |agemgandpgrécipdiiono k er s 6

Il. Aim and research questions
This study $ an exploratory analysf CLB, a still little explored typ of NPIT, and
focuses o0 n child | anguage -perceptiors,r and intexrdctionalt ud e s ,
contributions.

By analysing three different samples of respondents andagplying an
interdisciplinary approach that draws from different methodological thedretical

paradigms and tenets, the aim iseamine how cld language brokers perceive,

2



experience, anderform CLB and to highlight theingency and participation withthe
interactiors they broker.The emphasis is alson the analysis othe contectual
conditionsthat contribute to shape thgerformane andoutcomes of this practice, as it
does not occuin a social vacuum but in a situated context.
This general outline leads tbhreemain researchguestions that have driven the
study and that ralt e t o child | apegapiang, eattitutleso &nd r s 6 S ¢
contributions

Child Language Brokang as perceived

1) What are the affective, behavioural, and cognitiv®@mponents othild
| anguage br andeseHperéeptiansagardingClB?s
Child LanguagéBrokering as achieved:

2) How do child language brokers participate in the interaction they liroker
3) How do child language brokecsntribute to constructing the meaning of
theinteractionthey broke?
More specifically, the first researcluestion sets out to exami@iB as perceived by
migrant blingual children by investigating thaffective, behavioural, and cognitive
attitudinal components and s@lérceptios involved The focus will be on their
perceived feelingabout CLB and on thegpceivedbendits produced by this activity. A
mixed method combining the use of sedported questionnairesdministered to a
sample of migrant high school studeatsl semistructured interviewsconducted with
a sample of migrant junior high school éénts,is adopted.

This first research question is integrated with othertwo in exploringCLB as
achieved and performed by tthlanguage brokerg.he purposés to examinénow they
participate in the interaction they broker ando analyse how theyontribute to
constructing the meaning of suah interaction To this endauthenticchild-language
brokereddatawere recorded and analysaeélying on asample of four meetings in
which four migrant families wanted to enrol their children in the aftdiml activities
organised by a youth centre in Forli

In order to analyse in deptthese three research questions and given the
multidimensionality of CLB, multipletheoretical frameworks will be prowed to
exploreCLB both as perceived by it language tokers themselveand as emerging

in practice



In particular a social psychologyapproachwill be appliedto investigate the
affective, behavioural, and cognitive comp
and seHperceptions.

The new sociology othildhood will set the framework within which child
language brokers are considered as social and active.alttovdl help to lay the
foundation forthe catemporary understanding of children, and of child language
brokers in particular, as having th&wn voice, status, and competencies and as key
players who enable multilingual and multicultural communications.

The sociology of interaction and conversation anallisallow the interactive
and patrticipatory role performed by child language broketse examined. Tése two
approaches will revedow dild language brokers construct and convey their meanings
and handle and eparticipate in the interaction they broker.

Together, these different perspectives provide the tools for a comprehensive
andysis of CLB amd f or a thorough study of child |
contributiors asfully-fledged social actors able to actasnpetent participants in their
family and social life.

As already stad, this interdiiplinary theoretical appraf will be coupled with
a mixedmethodology, seeking to providecamplete view of thg@ractice from different
anglesand by relying on three different sampl€uantitative analysis will be carried
out with the data collectethrough a seltreported queginnaire administered to a
sample of155 vocational highschool studentsQualitative analyses will be conducted
with the interview data collected from a sampleBahigrantadolescents between the
ages ofll and 16 years, and with naturailyccurring datacollected from four
interactions brokered by migrant young girls aged between 8 ddyears.

In particular, the survey idesigned in order to explore how child langeiag
brokers perceive CLB and their attitudeshe practice. fie semistructured iterviews
analyse how dhd language brokers experience and redhis activity. Thechild
language brokered interactioresxamine the child language brok&rs i nt er acti on
contributionsand the impact they have on the unfolding of the interaction.

By appling a mixedmethod approach, this research intentis offer a
comprehensive framework of child l|,aamguage |
well astheir contributions and participatiavhen brokering.



lll.  Justification and significance of this study
The purpose of thistudyis not prescriptie. It does not ainbo promote or discourage
ad hoecinterpreting carrid out by children, but ratheseeks to understand and describe
it by relyingon both selfreported anduthentic data.
Moreover, the study @s not even seek 0 eval uate child | ang
opinions and behaviours, but only to descnideat they perceivand do in reatime
brokering situation®y means of an appropriate theoretical framework and of a mixed
methodology

IV.  Structure of the thesis
Following this introduction thadefines the scope of the studlyethesis is divided into
eight chapters.

ChapterOne examines the characteristics Itdlian migration flowsand of the
presenceof migrantsin Italy, with a focus on the differentegerations of immigrants
and on immigrant dldren in ltalian schools. The studyill also review the main
policies that have been implemented to regulate immigratidtaly since the 197Qs
describing, in particularthe functioning and delivery of comumity interpreting
servicesandhighlighting the need for stricter regulations that guarantee the provision of
such servicedrinally, the correlation betweethe lack of efficient mediation services
and recourse tohild language brokeringctivitieswill be investigated

ChapterTwo provides an excursus of thelevantliterature publkhed on CLB
in particular that relatingp the role and funions of child language brokers, and on the
feelings and outcomes related to this activily.will begin by highlighting the
relationship between migration movements, bilingualism and child language brokering
Next, thefocuswill be on LB definitions and terminology, and on the development of
CLB studies over the last forty years. Thethe people, settings, dndocuments
involved in this practicavill be consideredexamining the consequences related to CLB,
the perceived feelings reported by child language brokers, and their brokering strategies.
Finally, the controversial issues raised by CLB both in academnic for public
institutions will be described.

In Chapter Three the conceptual rameworls employed in this studyare
presented The chapterwill begin with an oveview of the theory on attitudes
examininghowtheyare structured andow theyaffectchild | a n g u a @m@niotisr o k er s 0

The newsociology of childhood willthen be presentedvith a focus onchi | dr en 6 s
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agency andpatrticipation In the final section,the sociology of interactiorand
conversation analysisill be describedin order toprovide a fameavork for the anaysis
of CLB as a socially situatadteractional event

ChapterFour will considerthe mixed methodology implemented to carry out
this work, focussing on the design and purposes of each surveyhedelfreported
questioniaire, the semistructured interviewand realife data The advantages and
disadvantagesof each methodology and of the use of mixeethods will be
highlighted together with the samples taken into consideration. Additionally, the issues
related to carmpg out research with minorsna the difficulties in collectinglata will be
described.

Chapers Five, Six and 8venprovidethe analysis of the data collected using the
questionnaires, thinterviews and the authentic daespectively

Regardingthe questioniire data, the sociodemographic dimgjuistic data will
be examined bfrequency distribtion, mean, standard deviatiand graphicsThe data
relatedto CLB activities will be assesdin terms of univariate analysias well as of
multivariate analysiscarried out with the statistical package SPSS 20. Inferential
analysiswill examinethe affective, Bhavioual and cognitive attitudinal components
about CLBand thé relationship with each otie

In terms of interview data, the analysis will focus o | dr end6s percei
feelings,on their perceived benefiteesulting fromCLB, andon their perceived agency.
A selection of excerptwill h e | p pr e s e n topinidmeon thanigsues anstaket s 6

Forthe authentic datdhis chapter will preserat desription of the contributions
provided by child language brokers and of their status of participation at-byttunn
level, both when they broker and when they penfother interactinal practices

The particpation framework andhe structural orgarggion of the interactions
recordedwill be reported together with thdescription of the participasit Child
language brokered sequences will be examined byd$ocusnhow and by whom child
participation as language brokers is initigtaddon childlag uage br oker sé r en
Other interactional and discursive practicesll also be presented to suggedtild
| anguage broker sdo atheinteractior#heydbrokee sponsi bi |l ity

Chapter Eght returns tothe previously analyseéindings anddiscusses the
resultsin relation to he aims and research questioliswill compare the key issues
raised by this research against thsultsof previous studés on CLBby suggesting the

advantages ad multidisciplinary method texamine such multifaceted activity.
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The Gnclusionwill reference somkmitations of the present researalnd point

to further implicatiors for future work on CLB



Chapter 1. Background of this study

1.1 Introduction

Globalisation, population growth,cenomic crisis,social inequalities and warsare
some of the major factors contributing to the increasing natemal migration
movements that currently involve people frombaltkgroundsind walks of life

Today, migrationflows occur worldwide andfollow four major corrdors: south
to south, south to north, north to north, and north to south. The south to north corridor
has recently been the main driver of global migration patterns, with migrants moving
from the less developed countries in the south of the globe tonthe developed
countriesin the north (Martin 2013)

In 2015, Europe and Asia were the two continents hosting the highest number of
migrants,at more than75 million, and Asia was also the prary source country for
migration flows(World Migration Repor2018 onliné). Looking atEurope, Germany,
France and the United Kingdomre the three countries witta more established
migration historymeaning they werthe countriewith the largest migrant population.
Spain and Italy ranked fourth and fifth amorg tmost popular migrant destinations
with more than 5.5 million migranta each.

These figures highlighthe recent experience &outhern European countries
with theincreasing presence of migramossngt he A Cent r al Medi terr a
the largst migration corridor between North African countries to Southern European
countries- to reach France, Spain, and Italy. Between 2011 and 2016, for example,
about 630,000 migrants used this route to reach Italy (European Political Strategic
Centre 2017 dime?).

The geopolitical, social, and economic changes occurring both in Europe and
worldwide in thelast decades haweffected migration flows and trends. In particular,
southern European countries with a long history of emigratiorsflsuch as Italyhave
experienced considerable structural changeldmpming one of the primary recipients
of immigration (Eurostat statistics onlf)eThe growing presence of migration fluxes

has led to an increasing demand for linguistic services which could helgntsigccess

! https://publications.iom.int/system/files/pdf/wmr_2018_en_chapter3.pdf

2 https://ec.europa.eu/commission/sites/qeibticalffiles/irregularmigrationmediterranian
strategic_note_issue_22_0_en.pdf

% hitp://ec.europa.eu/eurostat/statiséoplained/index.php/First_and_secegeheration_immigrants_
_a_statistical_overview



social services and health care, aeducational and legal services. However, the
provision of such services is not always guaranteed, especially in those countries with a
reent history of immigration flowsswch as Italy. For this reason, asmeans of
overcominglinguistic and cultural barriers, immigrants often rely on other family
members, such as their children, thus giving rise to the phenomenon defined as child
language brokering.

This chapter will begin with an excursus of Italian migns flows, which aims
to highlight the recent changes in migration trends that have recently characterised Italy.
It will then review the main policies that have been implemented to regulate
immigrdion since the 1970s armitline thepresence of forgnersin Italy, with a focus
on the different generations of immigrants and on immigrant children in Italian schools.
It will finally describe the functiomnd delivery of community interpreting services,
highlighting the need for stricter regulations thptarantee the provision of such

services.

1.2. Excursus of Italian migration flows

Italy had a long and weblstablishedtradition of mass emigratiormovements,
beginningwith theunification of the country in 1L, which remained quite constant for
over acentury.

The reasons bald this mass exodus were primardgonomic factors,uch as
the lack of jobs andbw incomes causeboth by weak agriculture and manufacturing
sectors, and bthe Italian govermme nt 6 s  fto nestdre theinatignal econor(iyel
Boca and Venturini 2003)

Italian emgration trends followedhree main stages. During the first stage, from
the mid to the end of th&dth century, nearly sevemillion Italians migrated to other
richer European countriedDuring the second gja, fran the beginning of the 20th
century to the 1930s, large outflows of Italian migrants reached the USA, Brazil and
Northern Europe. This emigration trend prevailed until the Iltalian fascist regime
introduced antmigration policies, causingmigration flows o fall drastcally.
Restrictive legislationwas introducedto limit emigration flows andfoster returns.
Emigration waves only resumed after World Warltl the third stage which spanned
from the 1940s to 1970s, more than fiwellion Italians emigratednainly to other
European countries, such as France, Switzerland and West Germany (Centro studi e
ricerche Idos 2011).



During the 19th century and the first half of the 20thtgey, Italy wasone of
the leading Europeacountriesfor emigration As Del Boca and Venturini (2003: 3)
reported, Abet ween 1875 and 1928 emigratior
million emigrants abroad, between 1929 and
It was during the 1970s thhaly startedchanging intaa country of immigration,
with an increase irforeign born residentgrom 143,838 in 1970 to half a million in
1985 (Del Boca and Venturini 2003).
Emigraion flows began to declinsharply in the 1970s due tsignificant
reforms that were implemented litaly to foster volurary return migrationalongside
restrictive migation policies that were implemedteén the main receiving countge
especially after the oil shock in 197Zanfrini 2013. Italy, for the first time,
experiencea positive migratiobalance Additionally, the decade®llowing the1970s
werecharacterised by major economic progress and Italy took its place among the most
fasestmoving industrial nations in Europe. In this context of economic productivity,
immigration prevailed overmgigration flows and the number of people moving to Italy
increasecatonsiderably
This trend reached its peak in the 2tsintury when Italy sava shift in the
number of residerforeigners, which rose from 3% in 2003 to 8,2% in 2@y 2050
the number bimmigrantsliving in Italy is expected to account for 18% of thealeh
population (IOM 2017 onlirfg.
The recent growth of immigration to Italy relatés differentfactors.First, the
restricted immigration policies implemented in northesind westernEuropean
countries (such as France, Germany, and Belgium) have gradually diverted the
migration flows to replacement destinations, such as Italy, Spain, and P¢faigaini
2004: 51). Second ltaly's strategic position in the Mediterranean and its grgw
prosperity in the 1970s and 1980s further enaged the arrival oforeigners and
contributed to Italybés role as KkKngdd93f the
Zanfrini 2007). The Italian labour market has attractechigh numberof migrants for
the following reasongZanfrini 2007) (i) a growing need for unskilledand non
qualified workers; () a rising trend of hiringnigrants to perfornlow-payingjobs that

are usuallycarried outonly by othermigrant workers (@rocess that risks tstrengthen

4 http://www.un.org/en/development/desa/population/ntigrdpublications/migrationreport/docs/Migrati
onReport2017.pdf
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mi grantsd job segr eqga;iii) awek welfare systeigp thdtas i s cr i mi
led Italian families to resort to griant houséielp workers; (iy the expansionof an
undergroundeconomy that employs migrantsrregularly (Reyneri 2008 All these
factors have determined a growing presence of migrant workers in the Italian labour
market andmmigrant labouhasplayed a key role for the Italian economic sector even
though the local public opinion has often shared a pessimistic v@sdering
mi grants fiparasiteso or fipotential deviants
Additionally, the increasing numbepof foreignborn residergt is also due to
recent family reudications andto the growing presemcof children born in Italy to
immigrant families(IOM 2017 online).The limited use of the Italian language outside
the national borders has also contributed to the permanent settlement of migrant
families and to the development of the second generations (Zanfrini 2009: 544).
All these factors haveledo t he devel opment of the AM
i mmi gr at i oBdwards B9&7; Bugliese 2Q0Ricci et al. 200% which could
be added to the threenmigration models originally conceive by Castles and Miller
(1993).The first of these three modakthe differentialisor temporaryor exclusionary
model (typical of Ganany), which completely exclud@amigrants from the dominant
population This model considergrimigration as a means to satisfy skerin labour
demands and migrantge not expded to settle in the host country (Freeman 1995).
The second is thassimilationist mdel (typical of Francefhat allows the inclusion of
the foreign minority commurnigs into the dominant communityligrants are expected
to accept ath shares the values@culture of thehost country The third is thethe
multiculturalist model (typical ofGreatBritain and Sweden), which partly integrates
minorities while preserving culturdleterogeneity and equalifya s sno&a diverse
heritageo (TRiMaiberanea® ho2lél of immigration was conceived and
added to these three models to define the newignation patterns affectin§outhern
European countries afew immigration, such as ltaly, and contributing to changing
them intothe main target countries immigration flows
The latest migration trends shaping Europe in the 21st century have confirmed

the newkey role of the Italian peninsula within the international migratory scene.

1.3.Review of Italian immigration laws
As noted earliersincethe 1970s Italy haschanged from a country of mass emigration

into one of the maimeceivers ofimmigration flows. This is one of the reasons why,
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until the 1980s, the only policy regulatingnmigration was the Royal Decreleaw,

which cameinto force in 1931requiringforeignes to register their presence witte

Italian authorities. It was only in 1986 that thesfilaw on immigration (Aw 9431986

was approved with the aim to regulate I mmi
and to control the psence of irregularly employed migrants.

During the following decade, the phenomenon of immigration started gaining
more visibility and social tensions and inequesitincreased. In 1991alv 39/1991, the
so called Martelli Law, was pa=d. This law aimé at regulaing, above all (i) the
immigration flows and the legal entries, (ii) the renewal of residence permits, (iii) the
protection of displaced persons and refugees, and (iv) job opportunities for immigrants.

However, this law did not regulate thaegration and meeption processes of
immigrantsand in 1998 Italy came under pressure to limit its illegal immigration flows
in order to beomea full member ofthe Schengen Agreement. On 6th March, 1998,
Law 40/1998 (the TurceNapolitano lawy was adopte. Law 40/1998 was designea
further restrict illegal immigration, to implement measures to betitegrate legal
foreignersto better manage immignt labour, and to regulat@migration flows on the
basis of an appropriate quota established by theergment. Tie TurceNapolitano
Law also includedfor the first time, the procedures for immigrants to become legal
residents.

Despite therestrictive measures implementedth Law 40/1998, in 2002 the
right-wing government led by Silvio Berlosni appreed a newLaw 1892002 the
BosstFini law, which included strictemimigration regulations that triggetr intense
debate across ItalyThis law introduced mandatory employment contracts for
immigrants beforghey enterltaly, it strengthened immigrant guas, and set harsher
illegal immigration deportation practices.

In 2009, the Italian government continuedits rigid approach towards
immigration flows by passingdw 94/ 2 0 0 9 Maronitawo ,i whi ch i ntr oduc:
of severe security regulations. Thisvlaequired immigrants to sign an integration
agreement with the Italian state when applying for their permit of stay. By signing the
agreement, the applicardgreed to earning0 credits within two years in ordey have
their pemit of stay renewed. d dbtain these credits, the applicants had to reach an A2
level mastery of Italian and to comply with a set of rules in line with the charter of the
values of citizenship and integration. Bkecredits could be curted if the applicants

were accused of crims . Nlanoai [awio al so i ntroduced strict
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illegal entries and it authorised the organisation of géyols to guarantee public safet
This law was highly criticized by the European Union.

In the following years, Italy faced consrdéle migration challenges caused by
the high number of immigrants and asykseekers reaching Italfrom Africa by
crossing the Mediterranean sekhis suge in the number of arrivals idue to the
European migrant crisis, a term used to describe thegrgmiesence of asylum seekers
and economicmigrants reaching the European Unidm order to manage the overall
reception systemitaly responded to this emergency situation by adopting emergency
decreeslin April 2017, in order to provide a quidolutionto the growing number of
arrivals, theltalian Parliament approvedaw 46/2017, the MinnitrOrlando law, with
the purpose of curtailing illegal immigration. This law established several new
immigration and asyim control measures. It aimed at acceleratioged returns
through bilateral agreements wittre migrands home countries angrovidedfundsfor
Assisted Voluntary Returns. It alssoughtto increase the number of centres for
identification and expulsion, and to speed up court decisions aboutngssdeedures.

Since the beginning of the Europemigrant crisis, Italy has tried to cooperate
with the other European member state$otonulate a common strategyith both the
countries of origin and transit to better manage the incoming migratiors. flbe
Common Basic Principles for Immigrant Integration Policy in the EU, for example,
were adopted by the Justice and Home Affairs Council in 2004 and included eleven
principles aimed at promoting a shared definition of integration and at identifying the
conditions for fair inclusion in the host society (European Integration Policy online
However, mainly due to the divergent national attitudes and interests, a common
Europea migration strategy is yet to be implementadd the legislation on
immigration still remains weak (Cesareo 2013).

Likewise, Italy struggles to findhe adequate means to fully integrate its foreign
population and to benefit from the cultural variety and néds that they bring to
society Immigration has always been considerecagsrobkm or as a temporary or
emergeng situation and so far migration policieshave had the goal toguarantee
security for Italian citizens and to fight against illegal migration (Caneva 2014).
Adequate lawdargeted toa fully integrationof migrant peple are not mature yet
(Penninx et. al. 2004).

° https://www.eesc.europa.eu/resources/docs/corrmasieprinciples_en.pdf
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1.4.Foreign presence in Italy

The strategic position of the Italian peninsula in the Mediterranean sea and its socio
economic development are among the main reasons for which a growing number of
both tempoary and permanent migrants have been reaching its costs every year since
the1970s.

As of 1January 2018, thereea5,065,000 foreign nationals ly residing in
ltaly, which i equivalent to 8.4% of the entipppulation (Istat 2018 onlifie

The lagest foreig-born community cmes from Romania, accounting for 23.1%
of the total number of foreign residents, followed by Albania (8.6%) and Morocco
(8.1%). Chinese and Ukrainian immigrants ranked fourth and fifth among the largest
immigrant minorities wh respectively 5.7% and 4.6% (Statistiche demografiche 2018
onling).

As for the regional distribution of migranésidents, in 2016, 61.8%ved in
Northern regions, 24.2%n Central regions, ral 14% in Southern regions. The
Lombardy region registerethe highest number of foreigrorn residents (22.9),
followed by Lazio (12.8%), Emilia Romagna (10,6%) and Veneto (9,9%) (Caritas e
Migrantes 2016 onlirf.

1.5.Immigrant children in Italian schools

The recent increase in foreiporn residents in Itg is strictly related to the
high birth rates within migrant families. According tfre official figures provided by
the ISMU foundation (ISMU onlirg, the number of foreign resident minors in Italy
increased from 288,950 in 2002 to 1,038,046 in 2017.

® https://www.istat.it/it/files/2018/02/Indicatoridemografici2017.pdf

" https://www.tuttitalia.it/statistiche/cittadi-stranieri2018/
®http://s2ew.caritasitaliana.it/materiali/Rapporto_immigrazione/2017/Sintesi_RICM2016.pdf
® http://www.ismu.org/minori/
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Table 1.1 Number of foreign resident minors in Italy from 2002 to 2017

Minorennistranieri residentiin Italia al 1° gennaio. Anni 2002-2017

1.100.000
1.050.000 -
1.000.000 -
950.000 -+
900.000 -
850.000 -
800.000 -
750.000 -
700.000 -
650.000 -
600.000 -
550.000 -+
500.000 -
450.000 -
400.000 -
350.000 -
300.000
250.000 -
200.000 -
150.000 -
100.000

2002 2003 2004 2005 2006 2007 2008 2009 2010 2011 2012 2013 2014 2015 2016 2017

This increasing presence of fagn minors is also seen iine greater percentage
of foreign students enrolled in Italian schools.

As reported by the Ministry of Education, Univigys and Researghin the
2001/2002school year the number of ndtalian studentsvas 196,414 (2.2% of the
total population), it increased to 802,844 in @@13/2014school year (8% of the total
population), and to 826,091 in tR@16/2017school year (3% of the total population)
(Miur 2018 onliné?).

In the 2016/2017school year Lombardjosted the largest number of foreign
students (25.2%), followed by Emilia Romagna (11.9%), Veneto (11.1%), Lazio (9.5%),
and Piedmont (9.2%). In particular, 50% oé ttotal number of forgn students were
students with foreign citizenship but born in Italy.

The tlree main nationalitiesvere Romanian, Albanian, and Moroccan. The
number offemales wasslightly lower than the male component (respectively 48% and
52%).

This high number of foreign pupils in Italian schools is also related to the right
of foreign children, including unaccompanied asyseeking children and ddren of

asylum seekers, qual education services as the Italian children.

10 http://www.miur.gov.it/documents/20182/0/FOCUS+1617_Studenti+non+italiani/be4e@dck
4621-9e5a848f1f8609b3?vesion=1.0
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Access to thetdlian school system for migrant students is regulated by Article
38 of theLegislative Decree no. 286/1998, also called Consolidated Act on Immigration
(TUI online), which states that foreign children in Italy are guaranteed the education
services and as$ancethey needand they are subject the sameompulsory education
until the age of 16, as their Italian peers. It also promotes the linguistic and cultural
differences within school communities as an added value for muyedatand cultural
enrichment.With this decregthe ltal an st at e ai ms t dghtgobar ant ee
educated and to enjoy a lew#leducation thatorrespond to his/her own abtly.

Examining the school career dafigrant students livingin Italy, the statistics
provided by the ItaliarMinistry of Education, Universy, and Research (Miur 2017)
showthat despitethe recent improvement in tireschool successacademic failure and
delays persist among foreign pupils, who mainly attend technical and vocational
institutes(37.1% in school year 2015/2016d)he reasons for this choice are twofold.
First of all, migrant families consider vocational schools as a better investment for
future job opportunities. Second of,dtalian teachers often encourage foreing pupils to
opt for shot-term school careers instead of letegm educational paths, thiesading

them to enrol in vocational institutes (Minello and Barban 2012).

1.6.Generations of immigrants

The migrant population can be divided into different migrastatusedirst-generation
immigrants, who are foreighorn, first-and-a-half-generationmmigrants, who usually
arrive in the host country during childhood or adoknce, and secowgneration
immigrants, whoare usually born in the country where they residéh at least one
foreignborn parent(Tassello 1987Ambrosini 200%. These generations of immigrants
face different chiéenges when dealing witintegration and social inclusion in Italian
culture and society.

Migrant adults, who are usually the first gertiena of immigrants face greater
challenges irbeconing part of the new society amelarring the host country language
than their children, who are usually the fiestda-half or secondjeneration of
immigrants, and who integrate more easily mainly bexafisompulsory education.

Adult immigrants are usually employed as unskilled workers with lower social
status in the agriculture and building sectaZanfrini 2009; Rapporto OIM 2011).
According to theTwentythird Italian Report on Migrations (2017: 44%6.6% of

migrants are blue collars (compared to 30.7% of Italians) and only 8.6% of foreign
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employees are office&orkers €compared to 35.9% of ItaliapndManagers and executives
do not reach 1% and only 2.5% (0.3% of all employed migrants) are entragteneu

Often heir jobsdo notrequiregreat communicative skillso they generallpnly
developthe basic linguistic competencies that are necessasufgival (Demetrio and
Favaro 199Y. The worlplace also represents one of the fgwportunites they hae to
be socially included, but the relations they establish in this environment are often too
weak to contribute to their social and linguistic integratiGkmbrosini 2014)
Sometimes immigraradultsthemselves do not want to learn Italian since theggee
it as the language of duties and administrative burdens. Safeguardikgegdg their
own native languageepresents a bond and a sign of loyalty towards their communities
of origin and this consideration holds all the more true for those refugeesonsider
their native languageas a symbol of continuitgnd as a guarantee of theirmgg back
to their home country (Balsamo 20081). Likewise, their poocommand of Italian
prevents these people from expressing their opinions and judgmentsoanéidving
access to information andiplic services (ibiyl

The situation is different for theachildrenwho generally integrate to the new
society more rapidly thanks to peer socialization and education. The children of migrant
familiescaneitherbbor n i n their parentsd country
usually in their early childhood, or they can be born in the host country where their
family has migrated. Very often, both theg®ups aregeferred to as belonging to the
second generatn of immigrants.

However, given the different outcomes that the age of their arrival can produce
on their adaptationand integration processesesearchers have identified three
subcategories within the second generation ofigrents (Portes and Rumka009.

In particular:

- the 1.75 generation, which includes children who migrate to the host country in
their early childhood (from O to 5 years old);

- the 1.5 generation, which includes children who migrate to the host country
when they are between 6 ah?l years old;

- the 1.25 generation, which includes children who migrate to the host country
when they are between 13 and 17 years old;

Referring to the Italian experience, Favaro (2004) identified two main subgroups
of second generation immigrani&he fird subgrouprefers to the children born in Italy

from migrant famlies or who migrated to Italy durintheir early childhood. These
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children experience their socialization and acculturation process$esy and they thus
face fewer difficultiesintegratirg with the Italian culture and societyThe second
subgroup includes those children who arrived in Italy eéis@on-accompanieaninors

or following family reunifications when they were 12 years old or older. These
adolescents usually face greater diffiees in their social, linguistic, and educational
integration processes.

Zanfrini (2007: 47) adopted the categories established by Rosoli and Cavallaro
(1987) who identified three groups of second generation immigrants: (i) the native or
primary secondjeneration geconda generazione nativa o primariancluding those
who were born in the host country and who have developed strong relationships with its
people and culture since birth; (i) improper second generaseco(ida generazione
impropria), including those who were born in a country from which they migrated when
they were between 1 and 6 years old, thus beginning their schooling in the host country;
(iif) spurious second generatiosetonda generazione spuriancluding those who
arrived in thehost country when they were between 11 and 15 years old, thus
interrupting their schooling or after completing it in their country of origin.

Despite these differencegthin the category of second generation immigrants,
for most of these children the iss of integration is handled differentthan their
parents.

Since they were born in Italy, or moved to this countrgoampulsory schoaige,
they tend to learn the language much more easily, manage to establish stronger social
relations and their integtion is usually less complicated.

Noretheless, they have to take on multiple burdens asal @ith conflict
situations as wellOne of the main issues they have to face, for instance, is related to
their identity, which is divided between two commuestihaving different values,
traditions and languages. Parents very often require their children to preserve their
national identities, but at the same time they ask them to be more integrated in the host
society and to obtain good academic resiBasamo2003: 42) Similarly, given thaa
migrant child s posi ti ve i ntaggsitive adcubturation processes oru | t
the migrant family as a whole, the host society, especially through its education system,
encourages these children to be bettergrated (Silva 2009).

These contradictory demandsay lead to conflict situations for immigrant

children whooftenstruggle to build their own stat@&@mbrosini 2014)
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Furthermore, their desire for emancipation often clashes with theiityfam
culturd traditions and integration choices. They may not agree with the approaches
adopted by the parens, and may not approve of the dangerous and exhausting jobs
their parents have to carry out in order to earn an income and play a role in the foreign
countrly (De Marie and Molina 2004: XV).

Despite these elements of discontinuity, the socialization of immigrant children
represents a fundamental element for the interethnic relations of the whole migrant
family. Since secondeneration immigrants speak Itadiaand grow into the Italian
culture, they ofterprovide a positive contribution tthe relationship between their
family members and the host society, thus reducing their parents' exclusion and helping

them to become citizens of the new country (Ambraana Molina 2004:2).

1.7.Community interpreting services

In light of the backgroundiescribedabove, the increasing and changpatterns of
migration flowscharacterising Europe in the 21st centbaye led to the development
of multilingual and intercuiiral societies.

To describe theseew patterns of immigration and their societal outcomes,
Vertovec (2007) adopted the term superdivert
interplay of variables among an increased number of new, small and scatteltgule-
origin, transnationally connected, so@oonomically differentiated and legally
stratified immigrants who have arrived over the last decade" (Vertovec 2007: 1024).

The variables that the author mentioned and that contribute to the developsgnero
diverse societies ar@ter alia, the different countries of origin, the migration channels
usedthelegal status of thenigrants the human capitadf the migrantsand theiraccess
to empoyment (bid: 1049). The interplay of all #se factors dsshaped the social and
economic relations that characterise the multicultural societies of the 21st century.

Thisinew mul ticulturalismo (Vertovec 200:
promotedby the European Union, whicmdopted the Charter for Regioral Minority
Languages that seefo protect the languges spoken by minorities amthcourage both
multiculturalism and linguistic pluralism.

The emergence of multicultural and multilingual societhess posel new
challenges to public institutions and \@ee providers, which need to interact and

communicate with people from different ethnic and linguistic backgrounds.
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The lack of ashared languagbetween the migrant population and the host
community hagriggered the need facommunity interpreting seices, which could
facilitate migrant.sd0 access to public servi

Communiy interpreting can be defined:as

interpreting in institutional settings of a given society in which public
service providers and individual clients do not speak the same

langua@ [ é] communi ty i nterpreting facil
within a social entity (society) that includes culturally different-sub
groups. Hence, t he qgualifier Ecommuni

(mainstream) society as such and its constituentceaimunity

(ethnc  or indigenous community, linguistic minority etc.)

(Pochhacker 1999: 12827).
Community interpreting igrovidedin settings thatange from medical consultations to
courtroom cases,gfice interviews,and immigration and educatialhrelated contexts.
In all these settings community interpretipgovides migrants wih the right to be
treated as ;fhroagh entepaeting seovicels, anigsants atéerally being
addressed or hailed in their (language) difference and it is arguably easieegbimv
the subjecposition of intercultural contact if the host society is addressing you as a
subject with a specific identity than if you are treated as a generic other whose language
and cultural differences are simply ignorédCr oni n 2 0 (6and@Gayidi ( Bar al
2010: 142).

However, despite the importance of community interpreting, the implementation
of integration policies that affect the provision of such linguistic services is not equally
guaranteed in all European countries. A variety of etgmemay influencea
governmernts choice to implement specific linguistic policies. particular, Ozolins
(201Q 194) identified four macro and universal factors that affect national and local
responses to the need for public service interpreting. Thedutor is the presence of
increasing linguistic diversity, which requires a growing number of linguistic
professionals speaking minority languages; the second factor is related to the reliance on
public sector funding and budgets, which influestte quality of the services provided;
the third factor regards the presence of standards and practices that are inkdution
rather than professieled; and the forth factor is associated with the ceestor
interpreting needs that differ from the traditsectorspecific policy development.

These four factors apply in all countries dmalve aconsiderat® dfect on the

degrees to which community interpreting services are implemented and guaranteed.
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Generally, the countries with a more established imatiign history usually promote

and enforce comprehensive linguistic services, whereas the countries with more recent
immigration flows, such as Italy, still struggle to ensure adequate community
interpreting services, as the next section will describetaild

1.8.Linguistic and cultural mediation in Italy

In Italy, the growing immigration flowthat started ithe 1970s have led to increasing
requests ofinguistic and cultural mediation servigess they are called in Itglyvhich
could help migrats obtainequal access to public services.

Initially, these services were organisedda provided by NGOs, local
organisatios, and private charity institutions, such as the Caritas Catholic organisation
(Rudvin and Tomassir2008). It was only in 1996 with Legislative Decree 286/96
(Test o Uni co s)uhat the Iroherof cgltural and énguestic mediators was
officially acknowledgedIpid: 248).

After this initial recognitionof the role otherspecific legislative decreesere
approved. kgislative decree no. 286 of 1998r example, provided fahe presence of
cultural and linguistic mediators to facilitate interactions with-talian families in the
school setting. The National Plan for Integration and Security, adopted by the Council
of Ministers on 10thJune 2010, supported the need of integratorgigners imo the
Italian job market by relying on the assistance of cultural and linguistic mediators
Legislatve decree no. 7 of 2006 includdte provision of professional and speciatiz
medators to assist migrants in health care situatibegislative decree no. 32 of 2014
implemented th&uropean directive 2010/64/UE regardihg right of migrants to have
interpreting and translation services in legal proceedings.

At a regional lgel, the role, skills, and competeeof linguistic and cultural
mediators are officially established and recognised by means of regional laws in the
following ten regions: Tuscany, Abruzzo, Campania, Emilia Romagna, Friuli Venezia
Giulia, Lazio, Liguria  Pi emont e, Trentino Alto Adige, a
interculturale nelle regioni italiane onlite

The presence of these nationahd local regulations that acknowledge
interpreting as a right in public service settinggwithstanding a urique national

regulatory framework in terms of linguistic and cultural mediation servieestill

11http://www. integrazionemigranti.gov.it/Attualita/Approfondimenti/approfondimento/Pagine/Mediazione
/IQUADRO_REGIONALE.aspx
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neededand, as a consequenasgymmunity interpreting is not always availakle
institutional contextstloften is the exception tar than the ruleXntonini 2016).

In addition, insufficient linguistic services aatsodueto economic reasons and
to the abserecof an appropriateecognitionof the profession

In Italy, the funding for the provision of these services is granted by both
national and locajjovernments. Howevergwy often, it does naned all the linguistic
requests foreach specific setting, and the budgets granted are mainly used to pa
professional mediators toarslateinformatioral materias, such as brochures or leaflets.
Apart from few exceptions and despite the increasing visibility of the need for
professional mediatordyis situation still persists in most Italian regions

Given this situation, e of the solutions adoptdéyy migrant families and public
officials alike to overcome the cultural and linguistic barrieis the use of athoc
interpreting practices, whichs t he fAspontaneous use (and so
employees, family members ather available individuals to provide interpreting
serviceso 201Ma6her et al

A telling example of adhoc irterpreting is represeed by the lingistic and
cultural assistance provided bygrant children.

Since migrant adolescents and children often become integratedhie new
society more rapidlyhan their pagntsthanks to peesocialization and educatiowhen
their family members have to communicate with representatives of public institutions,
they often rely on their childrefor help In so doing, they contribute to the
phenomenon defed as childanguagebrokering Tse 1996a;1996h Orellana et al.
2003; Antonini 2014 Antonini 2015l), wherethey contribute not only to the well
being of their families, budlso to a better functionirtgpst society (Bauer 2010)

However, as Antonini (2016) aptly arguetbspite the key role played by these
children both for migrant families and host societies, their help ém aftvisible and not
recognised. There is a cldack of laws mentioning or acknowledging the existence of
child larguage brokering. Only a butle on the integration of foreign students
published in 198% and the guidelines for the reception and integration of foreign
students published by the Ministry of Education, University, and Research in 2014
(Miur 2014 onliné®) made a direct reference thig practice, by encouraging those

12 http://www.edscuola.it/archivio/norme/circolari/lcm301_89.html
13 http://www.istruzione.it/allegati/2014/linee_guida_integjone_alunni_stranieri.pdf
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students who have different ethnic origins or linguistic backgrounds to assist their
newly-arrived peers who still struggle with Italian.

Given this background, this thesis aime explore this still invisible

phenomeno by giving voice to migrant bilinguaby documenting thec hi | dr en 6

opinions and beliefs about this activity, and by highlightingrthhaluablecontribution

to the success of the interactions they broker.

1.9.Conclusion

This chapter has reviewelde hstory of Italian migratiormovements and has
highlighted how different generations of migrants deal with their assimilation and
integration processes. Mias also provided a general framework on how ltaly is
responding tdhe issue of integratingnigrants in public and social services aglopting
regulations that, among others, ensure the provisianarpreting services.

After centuriesof massive emigration, in the 1970s Italgs becoma cauntry
of immigration thus beconmg a multilingual and mlticultural society.This change in
the societal structer has triggered a need for implementc@mmunity interpreting
services® guarantee migrastaccesgo institutional services.

However, the lack of a comprehensive law at a national levelehatates the
presence of professional meiies in all public settings haontributed to the lack of
adequate and welinplemented community interpreting services.

This condition has led to the unregulated development ofpnofiessional
interpreting pactices. Given the insufficient provision of adequate linguistic services,
both users and institutiongesort tousing non-professional mediators, who, very often,
are the family members whdave @velped better linguistic skills, ag the case of
migrant children. Bilingual migrant children are thus very often asked to mediate both
culturally and linguistically in order for their parents and families to overcome the
language barriers thavould prevent them from obtainingqual access to public
services

The next chapter will describe in detail the help and assistance provided by these

children by reviewing the main studies conducted on child language brokering and

focussing in particular othec hi | dr ends opi ni ons, beliefs,
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Chapter 2. Child language brokering: review of relevant literature

2.1.Introduction

The previous chapter has suggested how the recent migratory movements have resulted
in major demographic changes in most European countries that are now struggling to

meet the challenges of guaranteeing migrants the access to institutional services. In
particular, the lack of appropriate linguistic services has contributed to the emergence of

ad-hoc solutions, such as the development of CLB practices.

This chapter aimdo position the research project by providing a critical
overview of the relevant literature on CLB.

The first section will highlight the relationship between migration movements,
bilingualism and child language brokering; the second section will foou€IldB
definitions and terminology; the third section will present the development of CLB
studies; and the fourth section will investigate the who, where, and what of this practice.

The overview will then continue by examining the consequences relatddio C
the perceived feelings reported by child language brokers, and their brokering strategies.
Finally, some reasons why this practice is still controversial both in academia and for

public institutions will be presented.

2.2Immigration, bilingualism and child language brokering: a fil rouge

The migration flows and population movements theate been takinglace in Europe

over the last twenty years have largely contributed to the presence of a wider
multilingual landscape in which the minority or hegialanguages spoken by the
migrant people interact with the dominant languages of the host countries.

The contact between different languages is a natural conmsaxjeé migration
flows, thatleadmigrants to learn the societal language andetmomefamiliar with the
culture of the country where théave moved (Kerswil2006).

The acquisition process of a new and different language from that spoken by the
communities of origin is strictly intertwined with the increased number of people who
are able taunderstand and/or speak two or more languages, thus giving rise to growing
bilingual communities or speakers within European coun{isyer and Apfelbaum
2010).

When referring to bilingual speakers or to bilingualism, providing a unique and

shared defition is a challenging task, since various researchers have reported different
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interpretations, to the point that Haugen (1970: 222) argued that the term bilingualism
hadbecome virtually meaningless.

The concept of bilingualism began toohden at thébeginning of the 20th
century when it started to be considered a
| anguageso ( Weirrespecave of the de@éde 8f:mastery of each language.

As Wei (2000: 5) argued, dsarleed gs bipngualpthee bel i
person has to have equal proficiency in both languages. The fact is, however, that

bal anced bilinguals of this ki ndblirguae a r ar |
has thus come to mean knowing and using two autononmangidges. The term
multiinguali s often wused to mean knowing and u:¢
(Garda and Wei 2014: 11).

For the purposes of this study, the concept of bilingualism will be interpreted
drawing on Valdés and Figuea ( 8) Bt@rgreation, according to which

bilingualism can be defined in its broadest terms as a common human
condition in which an individual possesses more than one language
competence. Expanding further on this notion, it can be said that
bilingualism is a conditio that makes it possible for an individual to
function, at some level, in more than one language. Again, the key to
this very broad and inclusionary definitisthe descriptor more than
one(1994:8).
Following this perspective, the term bilingualisniers to the practice of using more
than one language, and it highlights the condition of language contact and its
consequences in a camnicative event (Weinreich 19p3Bilinguals are thus
consideredas all those individuals who are able to communicatdwo languages,
irrespective of their levels of proficienay each language

In addition to the various deftions that have been offerednultiple
sulcategories have also been identifiedptovide abetter outlineof this complex
phenomenon.

Wei (20M@: 5) identified four key variables to define a person as bilingual: age
and manner of acquisition; proficiency level in specific languages; domains of language
use; seHdentification and attitude. Based on these factors, more than forty
subcategories we used to describe the diffeterarieties of bilinguals (e.qachieved
bilingual, balanced bilingual, recessive bilingual).

For the purposes of this research study, the two groupsrafmstantial or

natural bilinguals (who become bilinguals becausthefcircumstances in which they
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live), and elective or academic or elite bilinguals (who become bilinguals by choice)
will be taken into consideratiofValdés and Figueora 19941). These two categories
differ because ofthe motivations that lay behindé acquisition of two or more
languages antthe circumstages that brought about the bilingualism.

Migrant people usually belong to the category of circumstantial bilinguals
(Valdés 1992)since their need to acquire the societal language of the couhasew
they migrated is imposed by external circumstances. Migration movements are often
among the causes that lead to the contact between the language of the country of origin
(L1) and the language of the host country (L2), thus urging migrant peopledméec
bilingual in order to fully participate and integrate in the new society.

Circumstantial bilinguals may develop different levelslasfguage proficiency
dependhg on multiple factors that affect the acquisition process of the new dominant
language, sutas their age, education, occupation and cultural beliefs.

First generation bilinguals usually arrive in the host country in adulthood and
remain dominant in the language of their country of oridm.contrast second
generation bilinguals were borntine host country and they thus tend to develop better
linguistic skills in the societal language.

In light of this parentsand other adult family membera migrant families
usually face greater difficulties in their linguistic integration process tignchildren

Migrant parents tend to speak their native languages at home, in the
neighbourhood where thénavesettled, and at work. As Demetiand Favaro (1992: 99)
maintain the kind of occupation generally found by migrant adukgo are mainly
empgoyed as blue collars (Zanfrini 2013Jpes not require high linguistic proficiency
thus discouraging the learning of the societal langtfagée desire and the need of
migrant adults to learn theew language also play a key role in their language
acquistion process. Some migrant adults believe that safeguarding their native language
is the only strategy to keep a close relationship with their country of origin and they are
not interested in learning the domingmguage. @ers realise that learning thecietal
language is a decisive factor for their integration and assimilation in the new country
(Demetrio and Favaro 1992)dditionally, migrant mothers, who in specific linguistic
and ethnic communities tend to stay at home, may attain a limited campen the
language of their new country of resideiiRebin et al. 2008)

Y For detailed data about migrant labour in iskilled jobs, see Benach et al. (2011) and the Migration
Advisory Committeebs Report (2014 online).

26



The background can be different for migrant children, who undergo
heterogeneous experiences and whose level of bilingualism may vary considerably.
Children who arrivein the newcountry duringadolescence may be dominant in their
heritage language, wherea®skwho arrive during childhood may shift quickly to the
host languagén a similar way tochildren who were born in the host countrfeam
migrant families. They may all delop an academic vocabulary in the dominant
language of the country where they moved to, while building a Hideneocabulary in
the heritage language of their families (Weisskirch 2Q0J.

Despite this diverse array of situations, migrant childreenoféarn the societal
language at school and integrate with their paeefasterpacethan their parents. They
engage in an acculturation process whgithe language and culture of the new society
intertwine with the language and culture of the couwnfryprigin of their families, so
developing a stronger bilingual and bicultural identity. Migrant children have sufficient
bilingual competence to help those family members, often their parents, who still
struggle to speak and understand the societal gggand these skills are crucial for
the integration process of the whole migrant fanf@yarezOrozco andSuarezOrozco
2001, Weisskirch2005).

In order to facilitatd¢ h e i r p a rne outtusabinclasmr anditd all@hem
to establish relatiortgps with local people anchonolingual officials migrant children
selfselect or are selected to serve as culturallaggiistic brokers. In so dointhey
give rise to the phenomenon defined as Child Language Brokering (hereafter CLB), a
practice that rers to the linguistic and cultural mediation activities performed by
children and adolescents belonging to I|ing
and informal contexts and domains for their family, friends as well as members of the

linguistccanmuni ty t o which t hed8).belongodo (Antonin

2.3.The practice of CLB: definitions and terminology

Children acting as language brokers engage in multiple and complex tasks, such as, for

example, mediating fae®-face interactions, translating weah documents, but also

acting as advocates for the migrant famdy as intermediariesn sociocultural

communicationgShannon 1990 De Abr eu &nd OO6Del |l 2017
When CLBtakes place, there are usually three parties involved in the interaction:

two monolngual speakers of different languages (usually one speaker of the dominant

language and one relative of the language broker speaking his/her own heritage
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language) and a chiladolescent acting as language brokeho enables the
communication between thether two speakers. It may also happen that the
communication is dyadic (Orellaret al. 2003b), such ador example, when a child
translates or paraphrases texts for his/her parents, or facilitates the communication
between a speakerda cultural artefct, practiceor norm (Orellana et aR003a).

Bolden definedanguage brokeringery clearly, by arguing that:

to broker a (potential) problem of understanding is to act as an
intermediary between the other participants (i.e. between the speaker
of the problematic talk and his/her addressed recipient) and to attempt
to resolve the problem in a way that would expose and bridge
participants®o di vergent | i fogui sti c and
instance, by providing a translation or a simplified paraphofsbe
problematic talk (2012: 99).
Giventhe nonprofessional nature of thisgmtice, CLBrefers to tlese norprofessional
interpreting andranslation activities (NPITL6rscher 200bperformed by children and
adolescents.
NPIT is a recent strand afesearch that started to bevastigated as an
independent object of studbout 50 years ago, whefarris (1973)as well as Harris
and Sherwoo@1978)used t he expression fAnatur al tran:
on Athe tr ans/|l a fiiclonstances loydilinguals vehe laveynd spgcial
training for i lHowevdr Hhe termi neprofei@nél interpréting. and
translation Ais only one of a plethora of
perspectives aAntbninveaal2087y e poi nt so
In particular, bhe term CLB was coinedy Tse in 1995, following the
anthropologistVolfé £§1956) conceptualization of the practicecoltural brokering. He
defined as brokeringhose activities carried out lygr oups o b mgdiate pl e wh
between communitgriented groups in communities and nat@mrented groups which
operate through national institatn s 6 ( Wol f 1956 : 1075) . I n hi
are able to establish relationships between local and national commundi¢s ereate
bonds between the main culture of a pluralistic society and its different subcultures
(Robbins 1996).
Tse (1995) andshortly after, Hall and Sham (1998) adopted the term child
language brokerto specifically indicate those children born rofgrant families who
translate and interpret for their family members, friends, and other people belonging to

their same linguistic communitieé\s Tse specified t hey fiare our | angu
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students who interpret and translate between parents, teaftfends, neighbours, and

many otherso (Tse 1995: 16) . The term chil
with the purpose of underlining the role of these children as intermediaries between two
parties who do not share the same language or the sameé cu r e iafloethce théd 0
contents and nature of the messages they convey, and ultimately affect the perceptions

and decisions of the agents for whom thepact( Tse 1995: 180) .

Other expresens have subsequentlybeen implemented to refer to the
complexty of this practiceOrellana et al. (20G8 15) developed the terfiparaphraseo
t o i ndplayartlee Spanish word para and its English translation (for), to name
what children do when they phrase things for other, and in order to accomplidh socia
goal® wMaldds €2003) referred to these childrenfmmily interpreters, thus
highlighting the collaborative nature of this activity among family members. Jones and
Trickett (2005: 407) opted for the expressi@nlture brokers, because they csidered
translation as a task requiringmong other abilitiesthe communication of cultural
knowledge. The term culture brokers acknowledges the relationship between language
and culture and suggests how these children mediate not only between tw@dsngua
but also between their parent culture and the culture of the host society. In 2015,
Antonini provided a definition of child language brokersygcifying that thepractice
includes those

interpreting and translation activities carried out by bilingiraldren

who mediate linguistically and culturally in formal and informal
contexts and domains for their family, friends as well as members of
the linguisticcommunity to which they belon@ntonini 201%: 48).

All these designations shed light on the tiplé activities that migrant children
perform in order to: (1) develop their own social and linguistic skills, (2) adapt to the
setting where they are asked to brokand (3) establish relationships and facilitate
communication between their migrant faynimembers and the societal language
speakers.

As the following sections will show, child language brokers manage to
understand, interpret, translate and handle intercultural relations between two parties
who do not share the samalwes or expectation3 ge 1996Buriel et al. 1998Trickett
et al. 2010; Antonini et al. 201L7As Hall and Robinson (1999) pointed ptlie task
they carry out is neither neutral nor formal, but represenésl intercultural transaction

since they have to convey meaningslve problems and negotiate concepts. When
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child language brokers mediate and translate, they take on the responsibility to manage
the interaction and to explain to the other family members how the host culture and
society work, thus constructing versiooisthe new world for both themselves and the
whole family(Orellana 201Q)

In view of all the different terms adopted to describe the complex processes
involved in the norprofessional interpreting and translation activities performed by
children aad adoéscents, | have decided adopt the term child language brokéss
the purpose of this studyrhe rationale for this choice is twofold: it highlights the
young age of the neprofessional interpreters and translators who are the object of this
researchdnd who are underage children) and it stressesoiheept of brokering, which
includesboththe translation and interpreting activities and the interactional and cultural
responsibilities engendered by this practice (Antonini 2017: 316).

2.4.Child language brokers: not merely bilinguals but gifted children
The activities performed by child language brokers when they absist families
linguistically and culturally are mtifaceted and complex, amften reaire specific
skills thatgo beyond the abil to speak and/or understand two or more languages.

Despite the potential correlation between bilingualism and child language
brokering, language brokering does not merely imply being bilingual. Bilingualism
deals with the ability to learn, understandl apeakwo or more languages.ahguage
brokering deals with the practice of mediating, translating and/or interpreting from one
language into another.

Some scholarse(g. Harris 1976;Harris and Sherwood 19y @naintainthat the
two phenomena are natusallrelated, since being able to interpret is a natural
consequece of bilingualism. In contrasbther researchef®rellana 1987; Valdés et al.
2003; ValereGarcés 2008have highlighted the different and specific skills that are
required when mediatingnterpreting and/or translatirtpat need tde developed and
trained.

The natural relationship between bilingualism and translatiorfivgasdentified
by Harris (1973; 1976 whorecognizé the innate abilities of bilingual or multilingual
speakers tanterpret and translate and to observe the cognitive and linguistic skills that
Anatural o i nterpreters i mplement. He argue
individuals who have not received any formal training in translation and who rely on a

set d natural linguisticskills. In his view, all peoplevho acquire a second language can
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translate in all cultures, languages and registers (Harris and Sherwood 1978). Lorscher
(1991) shared this perspective byethaa!l ki ng
every bilingu&or multilingual speaker has

Other scholarhodd divergentviews. Bell (1997 95) suggested hat @At he abi l
to use two or more | anguages, even at a hi
capacity to work between them or tpesate as an interpreter or translator for sustained
periods of timeoratras onab |l e s p e e)dlaired thal gvhildamyotean( 1 9 8 5
learn two or more languages, only intelligent people can become interptbigess
stressing the specific cognitiad metalinguistic skills required by interpretidgury
(1986) partially challenged the assumptioh translation as an innate skill by
developing the concept of translation competence. He maintains that bilingualism is not
a sufficient condition to gwantee translation competence, which is strictly related to
interlingualism, i.e. the ability to establish relationships between the similarities and
differenes of the two languages. Toury acknowleddbe relationship between
bilingudism and translationhowever healso highlights the presence of other factors
that are essential to the predisposition to tetitst skills, such athe context, the social
motivations and the sl functions of translationSimilarly, Gile (1995) argued that
natural andnnate aptitudes are necessary to becwarslators or interpreters, and that
bilinguals need training to develop the interpreting skills and to fully unlock their
potential.

Other researcherdMeber 1984;Valdés et al. 2003) also suggested that those
bilinguals who exhibit natural translation and interpreting skills display high
performance in what Treffinger and Renzul ||
specifically, Valdés et al. (2@) identified giftedness from cultural and linguistic
perspecties in their ethnographic study with 25 students who accomplished some
interpreting assignments. At the end of the study, these students were able to report
information accurately and to perform complicatedvéets that are rarely found in
bilingual chidren with no experience in interpreting or translating Afgelelli (2000)
suggestedhe abilities exhibited and performed theselanguage brokers may fall into
Sternberg's definition of human intelligenc
purposive adaptation to, selection and shaping of;weald environments relevant to
one's life" (Sternberg 1985: 45). Sternberg (319B®86 1988) developed a triarchic
theory of intelligence that included three gtkories: the componential stheory,the

experiential sultheory, and the contextual stheory. The componential sibeory is
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composed of three informatigagrocessingcomponents: the metacomponented to
plan and monitor aask, the performance componented to execute a task, and the
knowledgeacquisition componentssed to learmew things All these components can
be obseved in CLB activities, which include problersolving and decision making
processes (metacomponents), the construction of plans and relations (performance
components and the encoding of neimformation and the assessmentbehavioural
and translation processes (knowle@geguisition components). The experiential -sub
theory and the contextual stiteory could also be applied to language brokers. The
experiential sultheory implies the ability to autceize information processing, while
the contextual sutheory entails the ability to adapt or shape to different environments.
As Valdés et al. (2003) pointed qull these intellectual skills may be developed by
child language brokers.

In view of these different positions, it is important to acknowledge that even
though bilingualism is a precondition order to broker between &wor more languages
or cultures, andeven though assisting other people linguistically b@na nattal
activity that bilinguals usuallgerform the success of this practice and its consequences
on both the participants and the whole interaction are linked to specific skills that
bilinguals develop or train.

Having said that, the study of natl translations (Harris 1992), especially
performed by family members and children, should be pursued both to observe and
value the help that these nprofessional interpreters provide to support the family, and

to provide useful tools for the training professional interpreters and translators.

2.5.Child Language Brokering as a field of research: three main stages
After having outlined the practice of child language brokering and its erigimd
before reviewing the main ressilobtained by previgs studies on CLB, this section
aims to frame the development of child language brokering as a field of research.
Studies on child language brokering belong to a quite young area of research that
combines works from different disciplines and whose deveéo can be subdivided
into differentstages, as reported by Harris (2008).
CLB studies began with the publication of work by Harris (1973) and Harris and
Sherwood (1978) on the concept of natural translation. In the preceding dextaldes,
language broéring had beemxamined by sociolinguistic and educational scholars only

as a sulwomponent of bilingualismand not as the main research topic. Harris notes
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that Athe precursors made v éadnydltheydihnd s om
notrealise he signi fi cance of (Havs 2008).th h9g&8 thriiser e o b s
and Sherwood investigaten-professional translation and interping studies in their
own right They defined the translation activities carried out by family members and
fiends as finatur al transl ati ono -2p and fheyapuve t
argued that data on translation studies 0fAs
rather than from literary, technical and other professional or-pesfessionbbranche
of transl|l ati ono ( Halb5). They caneidkredSttarsiatimoas én 1 9 7 8
i nnate skill, fa specialized predispositio
language they hear in their environment” (1978: 168). This assumption arguedun favo
of the study of bil i ngualesashhe ktaltmgpoidtdor nat ur
empirical and academic studies of professional translation. It thus laid the foundation
for the acknowledgment of NPIT as a field of research.

The natural dgins of this practice were also stressed by Wadensjo (1998: 49)
who contended that dialogic interpreting and mediation were the most cofommn
of interpreting performeanly by volunteers, friends and relatives, while nowadays
At hi s typeghad, duiing the tagi few tdecades, been developing into a
pr of e Dsringothredwo decades following the 1970s, multiple disciplines, such as
education, psychology, siotogy and linguistics, started to investiga@ B by
focussing on those aspects tthreere relevant for their research fields. They mainly
examined thevho, where, and what of this practice and the fgsliabout it (Tse 1995,
McQuillan and Tse 1995Buriel et al. 1998). These studies caalmostexclusively
from the US and the UK andere published in different spmlized journals related to
each specific discipline that wdesaling with CLB (Antonini 2016

From the beginning of the 2000s, new issues related to CLB began to be
examined, such as the frequency and purpose of this pgtiveisskirch and Alva 2002;
Orellana et al. 2003a), its effects on the educational and psychological development of
child language brokers (Dorner et al. 2007; Lovd 8ariel 2007), and its impaadn
family relationships (Chao 200@ilghmanOsborne etla2015). These studies used a
wide array of methodologies, from qualitative (case studiggrviews and focus
groups, e.gVasquez et al. 1994; Guo 2014; Bauer 20b7yuantitative (surveys, e.g.
Acoah and Webb 2004; Weisskirch 2Q0Titzman and Michke2017), and mixed
methodology approaches(Dorner et al. 2007; Guan et al. 201Antonini 2014
Antonini et al. 2017).
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Over the past decadéhe fragmentedacademicoutput from different fields of
research have begun to converge, going beydisdiplinary and mehodological
boundaries to examine in detdéiilose apects of CLB still unexploredds Antonini
(2016: 714) argueshis new shift in th studies of CLB has helped tipeactice to
become fimore visible to thosceand mevitablyt, i c al ,
adult perspectiveso6 (Hal/l and Gu®ry 2010: 2
of its existene, even though they were betefing f r om it 0.

The organisation ofthe first international conference on rprofessional
interpretirg and translationin Forli in 2012 (followed by Germersheimn 2014,
Winterthur in 2016, andStellenboschn 2018, was a clear recognition of this new
academic convergence. These conferemee® helped to draw new attgan to this
activity and to estaldh the study of athoc interpreting and child language brokering as
a field of researcper se(Angelelli 2016).

However, despite this growing attentiodl.B studies in particular, anNPIT
studies more in general, have been and still are relativelygdistedvithin the field of
translation and interpreting studies (TIS).

The scepticismand low level of interest within TIS regardimgpnprofessional
practices could haveoincided with the limited attention that TIS has also paid to
community interpretig, the professional counterpart of many NPIT practices.

Traditionally, TIS have placed special emphasis dhe study of conference
interpretingand on the simultaneous mode in particulandg@lelli 2000). Until the
1990s.the field of irterpretation foceedont he r ol e of the interprel
neutral participant who transfers the message between two languages without
distortions and by being invisible (Kaufert et al. 2009).

Only during the last decade of the twentieth centumg TIS alsostarted to
focus on community interpretingaind as Garzone and Viezzi (20@) reported fit
most single element of novelty in the field is the recognition that interpreting in not only
conf er enc e Inparticelar fhe serhinalnswdies condudtby BerkSeligson
(1988), Roy (1993), Wadensjo (189 and Angelelli (2000fontributedsignificantlyto
the growing attention towards community interpreting and to an analystheof
interactional and active role of the interpreter.

The greater recogmiin achieved by community interpretirdyring the 1990s
could have been among the main factors contributing to the growing attention paid to
NPIT and CLB within TIS studies in the last decade
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However, despite the increasing intregn community interpiteng in academia,
many countries are still struggling to implemeaxequate linguistiserviceghat would
allow foreigners to access public servicesthose countries with a longer tradition of
immigration, such as the UK, the US, Sweden, and Aust@iamunity interpreting
services are well established and availabla wide array of languages in most public
offices and institutiondRoberts 1997). In contrast, icountrieswith more recent
immigrationmovements, such as Italy and Spain, the provisiothese services is still
not adequateand NPIT practices remain very comm®alero-Garcés and Martin 2008
O6 Rourke and Castillo 20009

Within this framework, this thesis aims to contribute to and expandrihlgsis
of CLB within the field of TISby focussing on the active rolendh significant
contribution ofchild language brokenwithin the interaction. The rationale behind this
choi ce f oladsunptonattading o shach:

the risk that observation of reality may become biased lscpptive
attitudes is particularly virulent for us who teach translation, because
in order to teach effectively we are forced to be prescriptive to some
degree. We want students to learn good habits so we set up idealized
models for them to aim at, knovwgnthere are redife constraints
which will eventually prevent them from adhering to them perfectly.
The danger is, though, that idealism may degenerate into dogmatism
(1988:95).
The study of nosprofessional practices, such @B, should not fuel susgon, but
should beconsidered the starting point in providingw insights into the studiemd
training of prafessional forms of interpreting and encouragihg development of

adequateommunity interpreting services (Antonini et al. 2Q17)

26.Adetai | ed overview of the fAwhoo, Awher eo,
As the review of thenain stages ofhe development of CLB studies has shown, child
language brokering has been the object of investigation of many disciffiaidsave
focussed on various perspeesy including cognitive, relational, sociological,
educational, linguistic, psychological and cultural approachlsyhave all helped to
outline the main features of this practfoem different points of view

Studies focussing on the relationstgtween CLBand bilingualism (Malakoff
and Hakuta 191; Valdéset al. 2000; Valdés et aR003), for example, have looked at

the metalinguistic skills developed in child language brokers as well as at the life
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experiences of bilingual children and at the comitative needs of their multilingual
communities. Research from education and sociology amatysedthe social and
interpersonal irpact of CLB by focussing on how language brokers negotiate new
cultural identities (Cline et al. 2014). Linguistic anthra@yt and sociolinguistics have
proposeda framework to analyse the interactional relationshipwdst identities and
ideologies infamily interpreting (Del Torto 2008), whilghe femnist analysis of
citizenship providedhe groundwork to exploréhe actie citizenship undertakeby
language brokers (Bauer 201The recent attention withittanslation and interpreting
studies(Antonini 2010;Napier 2018 hasalsohelpeds hed | i ght on | angua
metalinguistic awareness (Bucaria and Rossato 2010pmrtkeir interactional power
responsibilities (Torresi 2017).

All of these studies have jointlgontributed to focssing attention onthis
phenomenon and to outlining the main characteristics of language brokers, the settings
in which they broker, the pgle for whom they broker and the documents they usually
broker.

The next section will provide a description of who child language brokers

usually are.

2.6.1.Who are child language brokers?
By building on the resultef previous researcbn CLB, it ispossible to draw a general
profile of child language brokers, mainly focussing on their age and gender.

The majority of studies revealed that 57% to 100% of migrant bilingual children
surveyed admitted having been involved in CLB (Straits 20N eisskich 2017).

These studies mainly focussed on specific communities, such as the Latino
(Acoach and Webb 2004; Benner 2011; Niehaus and Kumpiene 2014) and the Asian
communities (Hall 2004; Hua and Costigan 2012; Shen et al. 2014) in the UH&nd
UK, and tle Moroccan and Su8aharan communities in Spaialero Garcés 2001
Garda-Sanchez 2007 The seminal work catucted in Italy (Antonin2014; Antonini
et al. 2017) was among the few examples of research that did not single out a specific
ethnic and lingustic group, but focussed on all the migrant communities present in the
area under investigation.

According to these studigshild language brokers usually begin to broker soon
after they have moved to the host country, since they are able to acquiecidi@l

language very rapidly. They can start as young as eight or nine years of age (McQuillan
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and Tse 195), and the average age is usually between eight and twelve yeafseld (
1995 1996;Moralesand Hanson 20Q5Normally, first-born children areppointed to
translate because they may have spent more years at school and master the societal
language better than their younger siblings (Angelelli 2010). However, whebdirst
children are not available to broker because of school commitmentseoraativities,

their younger siblings are called to replace them (Dorner et al.; Z@#ana2009)
Language brokering may also carry on after adolescenchajgened to the college
students interviewed by Dedit et al. (2005) who continued to brolter their parents

when they felt unsure about their English skills.

As far as gender is concerned, opinions vagsiderably According to some
studies children are asked to take on this role irrespectivéheir gender. This is
highlighted, for example,by Jones and Trickett(2005) who investigated the
acculturation and adaptation of family refugees from the former Soviet Union and
focussed on how the demographic variables related to language brokering

Other research reveathat parents may preféreir daughers to play this role,
since they develop greater communicative skills compared to boys and usually spend
more time with their mothers, who are oftdhe members of the family mdstneed of
help (Valtolina 2010). This view was shared balenziela (1999) who explored the
gendered ways in which boys and girls contribute to the settlement of their Mexican
immigrant families. The same perspective was also suggested surveys conducted
in Latinocommunities (Btiel et al. 19982006)focussingon the relationships between
CLB and biculturalism, seféfficacy, and academic performanaeehich reported that
those daughters who master the societal language and have great social skills are more
likely to be elected as language brokbystheir family members. tidies on CLB in
deaf communities (Sington and Tittle 2000Napier 2017 too have confirmed the
greater incidence of femalas language brokers.

In their longitudinal studyQrellana et al. (2003b) observed that gerrééated
differences e more evident when child language brokers grow older, since girls are
more likely to conthue this practice than boys.

Further studies have revealed that other characteristics prevail over gender in the
choice of | anguage briogkessts help theirdamiliea, sheirc hi | dr
linguistic skills and the ability to be precise and conveyirigsl at the same time (Tse
1995;Morales and HansorDR5; Martinez et al. 2009).
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These findings have all contributed to the collection of relevant datkembify
who child language brokers are. However, given the specific feature of CLB as a family
and community activity, it is not an easy task to draw a precise profile of child language
brokers, since they all hawdifferent personalexperiences. For thireason, further
research is needed to outline more precisely the characteristics of child language brokers

that determine the circumstances leading to this practice.

262The fAwhereo and Awhato of child | anguage
Studies of bild language lmkers report brokering mainly fdamily members, and,
within this category, parents rank firsise 1996 Weisskirch and Alva 2002; Bucaria
and Rossato 201@irillo 2017). Besides relatives, the othmrople for whom children
broker more frequently aréeir friends, neighbours, schoaes and teachers (Cirillo
2017; Napier 201 7Ceccoli 2018)Along with teachers iad schoolmatesn institutional
settings, they also brokdor, among otherspublic service providers, doctors and
hospital staff (Free etl. 2003; Green et al. 2005), police officers (Cirillo et al. 2010)
and jail officers and detainees (Rossato 2017).
The most frequently brokered written documents (either orally or in writing)
include both informal texts, such as labels, shop signs, diogs books and
newspapers (Tse 1995; Degener 2010jll€i2017), and formal materialsuch as
teachersodé notes, nrelated doeumentp foretlser pareptbanko n s |, j o
documentstax and immigration formgBuriel et al. 1998; Acoach and Wel2004
Villanueva and Buriel 2010).
The same distinction between fornaad informal can be applied tbe settings
in which child language brokers usually take part. They may biokerioussituatiors,
including at home, on the street, in shops,estaurants (informal contexts), and in
public offices, at the police station, at courthouses, in hospitals or at school (formal
contexts)(Dorner et al. 2007Pimental and Sevin 2009; Cirillo 201™ew evidence
also points to brokering in digital spaceslanline (Guan 2017).
Among all these settings, the situation in whid¢Anguage brokeramost
frequently undertake brokerings a't home, foll owed by hospi
and schools.
Hall and Guéry aptly described the wide array of situationghich CLB can

occur by maintaining that:
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The demands made upon children when literacy brokering can range
from the relatively trivial, maybe just writing out a note for the
milkman, to the massively complex, like helping a father fill out a tax
form, bu at the higher level the children are responding to challenges
that their fellow students are unlikely to meet until they are adults
(2010:41).

The magrity of these studies examihealthcare and school settingscause of
the high frequency of CLBctivities that take placen these situations, as well Hse
controversial issues raised by this activity when carried outh@se delicate and
complex circumstancesFor these sae reasons, the following twsectios will

consider such instances©LB.

2.6.21. CLB in the healthcare setting
In the healthcare setting, seminal studies have highlighted the adverse consequences
t hat ' i nguistic barriers may have on migra
services (Hu and Covell 1986; Feinbergakt2002 Jacobs et al. 2006Very often,
medical institutions are not equipped to provide adequate linguistic and cultural
services to patients from different backgrounds (Meyer et al. 2010), or, as noted by
Singy and Guex (2005), the medical institudoare unaware that trained cultural
mediators are available to help them.

Given this framework, both migrant patients and medical professionals tend to
rely on the linguistic help provided by bilingual staff or bilingual family members.

Indeed, CLB resarchers have sought to asseBsat hc ar e professic
opinions regardinghe linguistic and cultural help provided blild language brokers.

Cohen et al . (1999), for ewvewnpCL8, e X ami
during doctotpatient meetings in théJnited Kingdom. They reported that child
| anguage brokersdé help may be accepted in t
linear, namely when patients suffer from more common diseases, sadoi@Esthroat
or back pain, which are easier to diagno$his perception is correlated to the belief
that child language brokers may have suffered from those same illnesses and therefore
be familiar with the concepts and terms reseey to describe them. In these
straightforward consultationsloctors can g the diagnosis using a simple and easily

understandable language:
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There are occasionally straightforward situations like somebody has
come in with a cough and, or a sore throat, that kind of situation is

guite easy, I t0s noti tvbesr yb epeenr sppnsad i bal ned
use a child in t heayokaw@ophenetalr1999t 6 s been r
172).

On the other handdodors opposehe presence of child language brokers durimasé
consultations considered to beore complexthosedealing with aate diseasesand
where the risk ofranslation mistakes is higher. These circumstances can raise thorny
issues as technicaland medical terms may be used and specific concepts lmeay
involved

This opinion was also held by Free et al. (2003), whogsorekents reported
having more difficulties translating in those situations of which they had no previous
direct experience.

Cirillo et al. (2010 carried out a similar study regardihgalth@a r e pr of essi on
opinion of CLB in Italy. According to the da collected, health and social staff may
agree to rely on f ahaiatkpfwalenglemeritedprofessionale | p wh e
mediation services mearisis is the last resource available for them to communicate
with immigrant patients They also declack that they weresatisfied with the
translatiors performed by children, but argued that child language brokers should not be
asked to translate when the pathology is serious and when gender issues are tackled,
since they could be involved in topics thag aot suitable for their age (Cirillo 2014).

The satisfaction partially perceived b
professionals was not confiocmbdchbgbEDLdenOo @
findings: both studies reported the presence of paqaality translations and of
renditions that could lead to additional misunderstandings.

This same perception was shared by Flores, who argued that:

family members, friends, untrained members of support staff, and
strangers found in waiting roomsorbrhe st r eet [ é] are mor e
than professional interpreters to commit errors that may have adverse
clinical consequences (2006: 231).
All of these studies have collected data on CLB in the medical setting and have pointed
to the sensitive issues raiseg the practice in this context. Most experts agree on
negative consagences on child language brod®er devel opment . He a
professionals believéhat mediation activities carried out by children could damage

their childhood, especially when delicatepics related to gender issues or to
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psychdogical experiences are tacklegsince they could compromise the psychological
balance of the child (Cohen et al. 19%9ores 2006; Barron et al. 2010). éijhalso
stressc hi | d | anguage br o &kidls difficultiesi imiinterprdtingl i ngui ¢
complex topics and inadequacy in managing all the heelltted practices.

However, other studiesMgyer et al. 2010) have highlighted that the help
provided by family interpreters may be useful in providing secopthions and
additional information that the patient is unable to recall.

Since for structural reasons, such as the lack of adequate and promptly available
mediation services provided by professionals, the practice rerframsentin many
countries (e.gfor Germany and Italgee, respectivelygdéchhacker 2008 and Antonini
2014),hencefii t seems necessary in each case to r
interpreter is really an appropriate approach to overcoming language barriers in the
givensitai ono ( Meyer et al. 2010: 318).

2.6.2.2.CLB in the school setting and good practices

Another institutional and sensitive setting in which CLB often occurs is the school
context, especially given the large number of migrant students attending sclibals bo
Italy and in other European countries.

As in the healthcare setting, school staff and school children resort to CLB
because of the general lack of official policy guidar@eil{o et al. 2010; Crafter et al.
2017 and due to the immediate availayilof migrant bilingual students.

Given the frequency of this activity within this setting, numerous studies have
relied on the help of schools to collect data about CCEné etal. 2002;Weisskirch
2006; Cirillo 2017), and they have presented mixexlte with respect to the benefits
and adverse consequences of this activity at school.

Bayley et al. (2005) and Pugliese (2017), for example, focussed on the
instrumental function of CLB as peer teaching. Through this practice, all the pupils in
the clasroom can follow the lesson and interact with both the teachers and the other
students.

Coyoca and Lee (2009) suggested that ch
newly arrived school mates was an efficient
ard participation in classroom activities. However, at the same time, they also revealed
that CLB could result in child language brokers being less motivated to learn and

experiencing difficulties in keeping up with lessons while brokering.
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Starting in2007, Antonini et al. carried out the MediO PUERgoject, which,
among other things, set out to describe CLB ltalian schoolsby means of
guestionnairesnterviews and narratives

The data collected indicatbat teachers or school staff mainly relied CLB
because of the lack amadequacy of professional dliation services (Antonini 20}4
Teachers and other representatives of Italian schools reported that they did not want to
rely on the help provided by child language lekin delicate situation$ut, at the
same time, theynderlined the importance of tipgactice as an opportunity to promote
positive values such as collaboration and mutual help (Rossato 2014).

Other studies have highlighted how in schood | at ed contexts
child r e obfectives may diverg&aur and Mills (1993), for examplelescribed the
experience of a child language broker who admitted lying to his paremén w
translating his own grades. Hall and Sham (2007) reported the episode of a student who
modified the cormunication his fathewrote to the teacherbecause she did not want
her teachers to know that she was working in her faowy restaurant. Bauer (2010)
examined the reasons given by former child language brokers who explained why they
changed the inforation during parerteacher meetings. They argued that they did not
want their parents to get angry as a result of their bad snarid thezfore tried to
protect their relativeby avoiding the truth.

Crafter et al. (2017) produced further insight on GitBschool by revealing that
the approach by school staff can reduce the disadvantages related to the practice and
increase its advantages. Their respondents reported positive attitudes regarding CLB
when they were helped by sensitive personnel who valueid help, whereas they
exhibited negative perceptions when they did not receive any support.

Following these results, the British research group (Cline et al. 2010; Cline et al.
2014; Crafteret al. 2017) publisred a good practice guidecluding some spcific
measures when relying on CLB at school (Cline et al. 2014). Tiiksmetbased
guidelines were grouped in the final repdZhild Interpreting in School: Supporting
Good Practicé. This document provides useful recommendations on how to choose
the best person to act as mediator (e.g. professional interpreters, multilingual school

staff, or adult brokers invited by thechool or the family It suggests that child

!> The report can be dowloadedrip://child-languagebrokering.weebly.com/fiakreport.html
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| anguage brokersdé help should be acknowl ed
abu®d, and they should not deal with sensitive topics.

These guidelines were also adopted by thela mps hi re Young I nt
Schemeo (Hamps hi raepro@danme thaprewde supportfar both
multilingual schools and familiesThis project recgnizes the valuehat bilingual
students can prov&in helping the newharrived pupils integrate at school. Potential
child language brokers are selected on the basis of specific criteria, such as sufficient
competence both in threnative and foreign feguages, and then trainedaocomplish
their role as broket&

A similar project was developed by Angelelli et al. (2000), whdblished
"Guidelines for Developing Curriculum at the High School Level", a monograph
addressed to school administrators amddeh er s Awho have an intere
developing the special talents and abilities of children who are not normally viewed by
schools as &either gi fted or talentedo (Ang
develop an interpretatiomd translation curriculum ahigh school levelvhich would
enhance chil d | angua g erecdgnize khe alue ®f speakimg ui st i c
more languagesndprewent their talents going anurtured giverthe growing need for
interpreters (Angelelli 2010Yhe programme wasuccessfully implementday Borrero
(2007 at the Bay Schooh the San Francisco Bay Area by providing bilingual students
with interpreting and translation traininghe final aim of the programme was to
develop studet s 6 | i ¢ and valaeytheisilikgudlidm as a benefit fahe school
community After following this programme, child language brokers performed
significantly better in reading comprehension and paraphrasing compardaeito
classmategBorrero 2011)

The academidd evel opment of these programmes a
promoting these projects show how CLB can be turned into a beneficial practice for
both the child language brokers and the school communities. This is the reason why
certain scholarsMaldés etal. 2003 Angelelli 2010) have argued in favour of the
enhancement of childrenés bilingual and br

skills and support theultilingual and multicultural societias which they live.

'8 More information can be found dtttp://www3.hants.gov.uk/hyis
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This analysis of the who, whes and what of CLB has provided evidence about
the wide array of people, settings and documents involved in the practice and the related
challenges.

Through this analysis, this section has also produced some first suggestions
regarding the mixed outcome&CLB.

Relying on child language brokers in sensitive institutional contexts can have

adverse consequences both for the parties involved and for the success of the interaction.

It can result in a breach of confidentiality or an excessive emotional gmwelnt on the
part of the children. At the same time, however, it may help the development of
childrends soci al and cognitive skill s,
integration and active participation in the host community.

The following secthn will look further at these contrasting effects, by stressing
the strengths and weaknesses of this multifaceted phenomenon and by showing that

there is still no agreement in the literature on the effects and appropriateness of CLB.

2.7.Child languagebrokering as a multifaceted challenging task
The review of the literature conducted so far has clearly suggested thaisCiB
multifaceted activity Child language brokers perforin different settings and for
various people by carrying out multiple tagkat are not only limited to translatingd
interpreting but maynclude assuming demanding responsibilities and making choices
that affect the survival of the whole familythe host countries (Tse 1995

Against this background, itis no wonder thatCLB is associated with both
beneficial and adverse consequences on child language brokers, who may experience
both positiveand negative feelings about it. As the next sections will show, research has
not yet reached a consensus on this subject, thusrroamdi the complexities of the

practice and the need for further studies.

2.8 Consequences of child language brokering on children
There is no agreement among researcherghenimpact of CLB on children and
adolescentssince studies have reported cartfhig results showing both advantageous
and damaging effects.

Some researchas suggested thathild language broks may be burdened or
emotionally charged by CLB (Jacobs et al. 1995; Oznobishin and Kurman 2009),
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whereas others have provided strong suppo t for ¢ h temational radds soci

cognitive developmer{¥Valichowsky 2002Valdés et al. 2003)orner et al. 2007

These different positions depend on multiple factors, such as family relations
(Love and Buriel 2007; Weisskirch 2009),h i | d r mgnéss to kelp,l but also the
neighbourhood where the immigrant family has settled or the community in which they
live (Valdés et al 2003; Chao 200&hild language brokering might albave different
consequences on children depending on their age. ¥ownrgkers tad to feel more
inadequate whereaslder language brokers learn to seize and apgeethe positive
aspects of the practice thanks to the improvement in their linguistic skilthameater
experiencghey might gain (Weisskirch and AN2902).

The following two sections will describe in detail the beneficial and adverse
consequences of CLB together with the factors and conditions that could lead to such

outcomes.

2.8.1.Beneficial effects

A positive impact of child language brokerjnghich has been measured nmultiple
studies ifter alia, Buriel et al. 1998; Valenzuela 199Qrellana et al. 20G8, is the
correlation between language brokering and academic achievement.

When children translate or mediate, they have to understand &aergpret
messages using a specific terminology and technical cortteptsray be complex for
individuals of their age (Buriel and De Ment 1993). Language brokers tend to translate
documents that require a high level of understanding, such as school lran&s,
documentsand job application forms (De Ment and Beir 1999; Dorner et al. 2007).
This experience may prove demanding, since it we®l the use of various
metalinguisticstrategiegMalakoff and Hakuta 1991; Bucaria and Rossato 2086)
example, bild language brokers might learn to gatease, to use synonyms or to detect
and grasp the main concepts of a text (Orellana and Reynolds 2008). They learn to focus
their attentionon particular informationdevelop their vocabulary andse higher
cognitive skills to solve problems and understand interpret this type of document
Additionally, CLB requires children to be able to @y concepts and reformulate
message so that thepave the same meaning in the target language. All these activities
facilitate the development of metalinguistic and cognitbdities thatultimately help
the childrenobtain better academic scor&s their study on immigrants in Chicago, for

example, Dorner et al. (2007) showed that students who translated for frieaasilgr f
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members got a higher score in their reading tests. This research confirmed the data
collectad by Orellana et al. (2003 that showed a positive relation between language

brokering and scores in maths test. Acoach and Webb (2004) also reportedidhat ch
language brokersshowed greater se#ffficacy and obtained higher Grade Point

Averages (GPA) than their ndarokering peers, while Halgunseth (2003) found that
brokeringschoet el at ed vocabul ary at school enri che

From a linguistc point of view, the continuous contact between the two
languagesmay enr i c h child | fistn lgnguage eandimpravek the s 0
acquisition of their second onEl¢res et al. 2003Angelelli 2016), thus strengthening
their bilingualism and biculturaims.

It has also been suggested that CLB may produce positive-eoabonal
results. The relationshipsthat child language brokers establish with adults and
professionals and their neewinthebestmosgsiblesent t
way hdp themto develop better interpersonal skill® strengthen their social self
efficacy and sefesteem(McQuillan and Tse 1993Neisskirch 2007)andto maintain
sociccultural competence both in the culture of origin amdhe culture of their host
country (Acoach and Webb 2004)

Similarly, some studies have reported a positive correlation between CLB and
interpersonal relationships. For example, frequent involvement in CLB has been
positively associated with <chiohedof thewnguage
parents (Chao 2006), while increageatentchild bondinghave been correlated with
positive feelings about CLB (Buriel et al. 2006).

These research findings have contributed to highlighting how children may
benefit from CLB, and they maypa i al |y support Bull ock and
assumpt i o n-guidddahild chramunitye ihtdrpreting service becomes not only
a service to others but also a means of personal development and socialization for the
i nterpreters themselveso.

However,as suggested in the previous sections, this practice is challenging and

complex and may also result in harmful consequences for the children involved.
2.8.2.Negative effects

The beneficial impacts of CLBn the previous dimensions (e.gcademic, socio

emotional, and relational domairege alsoftencoupled with adverse effects.
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Child language brokers, for example, may perceive this role as stressful and
embarrassing and they may not want to take on the burdens and responsibidiiels re
to thetak. The fear of making mistakes and the desire to accomplishaleisrr the
best way possible can cause frustration ankiety and may lead to a psychophysical
decline in the childrer{Dorner et al. 2008). Child language brokers miglsio feel
isolated,marginalized and not fully accepted by their familiesy the hosting society,
thus causing identity issueBepression, loneliness, low sel$teem, and low self
efficacy have also been identified in correlation with CLB (Love and Buriel 2007;
Oznobislin and Kurman 2009; Benner 2011). As Hall and Sham (2007) acknowledged,
child |l anguage brokersé desire not to dec

pressure, as one of their informants reported:

| grow up with fear, worry andncertainty. Every the when | need to

help our parents to translate letters or do interpreting because | get all

stressed up and worry if | have done the carreanslation or

interpretationHall and Sham 2007: 23).
Very often children are reprimanded by their parentstlieir inaccuracy instead of
being rewarded for their efforts and help, and this may cause not only negative socio
emotional consequences but also disruptive behaviours. For example, adolescents in
high language brokering contexts reported a greater ld@ditof alcohol, tobacco or
substance abuse than their peers in low language brokering contexts (Martinez et al.
2009).

Many negative impactare often related to the performance of child language
brokering activities insensitive settings, such as headtte Corona et al. (2012), for
instance, reported the example of ayEarold girl who becamenervous because she
could not umderstand the doctor and was confusedhgywords. They also described
another example in which a child language broker hadotavith her mother to the
gynaecologistoés office and i nypeopeptraiging f or he
bef orehand. These experiences manyg bothegat i ve
parents andloctors should be aware of thesgative repercssions. Ebden et al. (1988:
347) focused on the problem related omb ar r as sment , stating tha
embarrassing to translate questions about menstruation or bowel movements to their
parents. o0

The Health Education Authoritgf London (1994) also maintained that child

language brokers might feel ashamed or inhibited, as described in the following extract:
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Patients who use informal interpreters report difficulties. These

include inhibitions I n talking about

husband or son or daughter, as well as problemis iw#ccuracy and

interpretationHealth Education Authority 1994: 66)
Theseegati ve consequences can also affect
linguistic skills. They are asked to report infation accurately, without neglecting the
different nuances that each language mayeh&owever, child language brokers may
not master the specific terminology of the context in which they are asked to broker,
thus facing linguistic and psychological tkages.In this regard, Villanueva and
Buriel (2010) identified the use of appropriatecabulary as one of the most difficult
issues for family mediators.

Furthermore,despite the positive outcomes associated with better academic

resultsreported insone research, other studies have shown that there is not a direct
correlation between child language brokering and academic achieve@idhtmay

increase school stress (Sy 2006), lead to poorer academic performance, e.g. in

W

h €

homework quality (Martinez et &2009) andd a mage chi |l drends school

and Hanson 2005).

Additionally, CLB was correlated with family conflicts and problematic family
relationships, such as low levels of mothdolescent agreement (Hua and Costigan
2012; Kim et al. 2014; itzmann et al. 2015).

Academic studies have also revealed the presence of some moderator variables
that can mitigate the presence of these deleterious effects. The first moderating element
that can minimize the disadvantages related to CLB is child lghgua br ok er s 6
(Titzmann and Michel 207). Negative outcomes are more likely to be found when child
language brokers are very young, whereas favourable consequences foandb@n
older language brokensho may have deveped better problersolving compeence,
social skills and brokering strategiéhe second moderating element is paudmid
relationships. When positive parenting practices and high parental support were reported,
CLB had low detrimental influences on children (Hua and Costigan 2012).

This section has offered a framework regarding the benefits and disadvantages of

a

CL B, especially on childrenés psychol ogi cal

highlighted the influene that contextual factors (etfpe length of residence ingtost

country, the settings in which CLB occurs

characteristics) can play on the outcomes of this practice.
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The reviewed literature has reported mixed evidence regarding the consequences

of CLBandhasshownhat researchersd opinions are st
Despite the increasing academic interest in this field of research, further studies

are needed to define more fully the implications of CLB, especially within the-super

diverse, multilingual and multiculturalocieties that are developing both in Europe and

worldwide.

2.9.Emotional impact of child language brokering
The analysis of the consequences of CLB has suggested the presence of multiple factors
that can influence the potential outcomes of the praaind these may often also be
associated with positive or negative feelings.
The benefits of CLB r@ often coupled with disadvantages, and the Jamles
true for child language brokerd6 f eel i ngs. Their enoayi ons r
vary considerdly from positive to negative according to mulépfactors, such as the
local contextsin which CLB takes place and the relationship between the parties
involved in the brokered event.
The foll owing sections wil/ itonsaslt i gat e

offer evidence of complexities of this phenomenon.

2.9.1.Positive, negative or mixed feelings?
Child | anguage brokersd feelings about CLB
have not reached consensus regarding the emotions arouseddrgdtice.

Multiple studies (McQillan and Tse 1995; Valdés et al. 2008gisskirch 2006
Orellana 2009 have observed positive feelings associated with language brokering
experiences.

Corona et al. (2012: 792), for example, reported that languagerbokef el t A gr e ¢
or Abieno and they were happy to help thei
could do something for mpno mo o . Such ¢ onré oftednerelated tathe i t udes
feeling of being responsible towards their families and to theflibhe it is their duty
to assist their parensnd meetheir expectations, as reported &yparticipant in the
studyconducted by Hall and Sham (20@B):
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I feel I am wuseful . I can hel p my p a
responsibility. With my peer gup | can speak and understand two
|l anguages, so | feel I am better than n
also think | am so clever bagse | can speak two languages.
Child language brokers also contended that CLB helped them become more mature and
indepenént and promoted greater selteem and sense of belonging to their
community of origin KcQuillan and Tse 199%Veisskirch 2006).

Positive feelings wer usually associated with the awareness that by translating
and interpreting for diers, child languag brokers couldearn new vocabulary, foster
their literacy skills, and maintain and improve their bilingual language skills
(McQuillan ard Tse 19950rellana2003 Valdés et al. 2003 Theywere also pleased
to support those people who neddheir assisince (Napier 2013), following the
natural instincts that children often have to help others (Hepach et al. 2012).

Angelelli (2019 identified pride and satisfaction as the most positive feelings.

The participants she interviewed reported enjoying thenfgalf being satisfied with

the good brokering job they performed and they febud of their abilities. She

reportedthe childlanguage broker Anita describing her feelings in the following terms
Aéwhen the doctors t ook Iefflehekgkté had dbmeda f e el
good jobéand | al so noticed my Mombés reac
understandi ng whuwutt delwhom sdiyd nigéf@oad: r eal |
18).

By examining this | ast S e n ttoeraveaéthat Ani t a o
positive feelings were often also coupled with less satisfying perceptions that we
mainly linked to feelings o&nxiety, embarrassment, and worry.

Puig (2002, for example, interviewed some Cuban children who reported feeling
humiliated by their parents because they could not speak English fluently, while
participants in the study carried out by Oredlaat al. (2008; 2003D revealed that they
felt embarrassed andshamedwhen they needed to broker in public commercial
environments. Joseand Trickett (2005) highlighted a correlation between language
brokering and high levels of emotional stress in those circumstances in which there were
family discussions or troubled relationships between language brokers and their
schoolmates. Guske (@8) carried out a study in wdh he interviewed students of
Turkish, Italian and Greek origins who expressed their dissatisfaction in having to
translate for their family members and who admitted feeling embarrassed because of
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both their lack of fluency ithe dominant language and their lack of knowledge of the
social habits of the hosting country. Other language brokers perceived this practice as
counterproductive and as a source of stress and depression (Buriel et @). 2Zhéy

also felt inadequate itakingon the interactional responsibilities related to this activity
(Hall and Sham 2007), especially when they did not know the concepts or the technical
issues they were asked to broker (Angelelli 2016: 18).

Negative associations were also etved beween CLB and pareritchild
relationships. Weisskirch and Alva (2002) queried some students who admitted feeling
uncomfortable brokering for their parents and other family members, while Weisskirch
(2006) revealed that negative perceptions about languageriomg were more likely to
be related to problematic family relationships. He observed that his sample of college
students reported feeling anxious, frustrated ortygwhen their score on thieamily
RelationsIndex, which was applied for this study, reted significant disharmony
within the family. Cline et al. (2017) expanded thiskysis by examining the situati®n
that influerced such feelingsTheir results confirmed that family dynamics affect the
perspetives of child language brokers, who asgbsspractice in function of how they
perceive their family situation and thei
One of their informants, for example, belittled her mother because she was struggling to
learn English, and she offered a atge view of brokering for her.

Weisskirch (2007) also argued that in Latino adolescents positive emotions when
language brokering were positively correlated with-esteem, while negative feelings
were negatively correlated.

Oznobishin and Kurman (20) revealed that the frequency of CLB and the
pressure to assimilate into the host society were related to negative feslidgsas
burden and resentmeiua and Costigan (2017) suggested that language brokering for
fathers could pose greater challemgian language brokering for mothers. Such
challenges might include adjustment difficulties, more depressive symptoms, and more
fatherchild conflicts.

Other researchers (Morales and Hanson 2005; Love and Buriel 2007; Weisskirch
2007) examined the impactf f ami |y rel ations on chil d
CLB by showing that positive emotions were related to stronger pehnéddtbonds,

whereas anxiety and shame were associated with problematic family relations.
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This analysis has clearly sugtgs the presence ahixed reacthns in which
feelings of greaterconfidence and selsteemare often coupled with negative
perceptions.

Orellana (2009) explained and justified the presence of these ambivalent
emotions by highlighting theeculiarities ofeach context in which child language
brokering may occur, and by stressing the diversity of factors that can influence this
activity.

Dorner et al. (2007)eported that children were usually happy and proud to help
their family members, except those sttings that they considered as more demanding
andin which they tended to be stressed and anxious.

Bucaria &d Rossato (201@onducted four individual interviews and four focus
groups with former child language brokers who expressed divided opiniome &o
them perceived CLB as a normal activity especially whafopaed within a family
context. @hers reported feeling frustrated or anngy@dinly because they considered
the activitytime-consuming. Contradictory relational impacts were also suggésted
the results of a questionnaibased survey administeréd junior high schools irthe
Emilia Romagna region in Italy (Cirillo 2017). Respondents described their brokering
experience both at school and for their family members and despite prefeategitg
in the family rather than in a school environment, they expressed pride, enjoyment, but
also a sense of obligation and dislike in both contexts.

Similar divergent opinions weraoted by Torresi (2017) when analysing the
writings and drawings coltded during a contest organized for primary and secondary
schoolchildren. By examining space arrangementsth@dise of colours, the autho
found that participants perceived language brokering as an everyday experience during
which they support their peeor family members. At the same time, the lack of bright
colours in some drawings may al so reveal
attitudes (Van Leeuwen 20181 in Torresi 2017:350). Within the same school
competition, written narratives werésa obtained and analysed (Antonini 2017: 329).
They revealed that students experiedamixed feelings, with more positive attitudes
shown ly those participants who bertefil from language brokering themselves when
they first arrived in Italy.

The presene of mixed feelings can also change over tiBauer (2017 377)
maintaned that earlier feelings regarding language brokerasy stressful and

cumbersome were replaced by feelings of-sefffidence and maturity whenniguage
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brokers got olderAntonini (2017: 330) argued thas language brokersay up their
language brokering tasks become more complex and demaanttintipey perceivéhe
burden of theactivity more intensively.

This review of extant literature has shown that wide array of feelingsand
emotions that child language brokers experienadten strictly related to the multiple
and heterogeneous factors thaaacterise CLBOnN the one hand, assuming geeat
responsibilities an@ddressingadultrelated issues may be a reason for camnfee and
selfesteem when child language brokers are happy to take on this role. On the other
hand,negative feelings may be the cause of difficult family relationshipsohadverse
consequences on childocicemotional development. Hence, it is no womdthat
positive and negative paFptions may also coexist and are oftescribed by the same
child language broker.

The academic studies conducted to date belong to different fields of research,
have implemented different methodologies and are focusséiferent aspects related
to CLB, so producing the heterogeneous results described above.

In particular, the studies that considered the outcomes and feelings related to
CLB were primarily conducted withithe field of psychology (e.ddua and Costigan
2012 2017, Crafter et al. 2017) and human anddchevelopment (Weisskirch 2007;
2017;Kim et al. 2014), using surveys as the main methodological tool.

The contribution of other disciplines, such as TIS, and the implementation of
other methodologies, sb as the analysis of authentic data, could be of value in
furthering the understanding of the feelings and consequences associated with CLB. In
particular, in order to verify the impact of these aspects on the perceived feelings and
outcomes, they couldotus on the analysis of the complex brokering strategies
implemented by children, on the different degrees of agency that children could take on,
and on their varying participation status within the interaction brokered.

Indeed, the combination of differeapproaches and methods is encouraged to
obtain new indepth insights into this complex practice, and to address issues that

remain unexplored.

2.10.Consequences of child language brokering on family relationships
Besides the effects that CLB can hawe child language brokers themselves, the
practice is also strictly intertwined with the dynamics and relationships that develop

within the migrant family, thus producing consequences on familylveatig.
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Many scholargWeisskirch and Alva2002 UmafnaTaylor 2003 Acoach and
Webb 2004 have studied CLB as a phenomenon related to the family acculturation
process in the host country and the result
of cultural adaptation between children (including adolescamis)their parents, which
is also termedacculturative dissonanc@Vu and Chao, 2011) omcculturation gap
(Telzer, 2010)0 (Titzmann and Michel 2017:

The acculturation proceskat affects all the members of migrant familgtarts
immediately aftertiar settlement in th@ew country. Migrant adults may find it more
stressful and difficult to handle compared with their children (Baptiste 1993), who adapt
to the cultural norms of the host society faster, thus developing a different level of
cultural integration (Kurtines and &@pocznik 1996 Santisteban et al. 200®artinez
2006. Such an acculturation gap within migrant families often results in greater
responsibilities for child language brokevého may find themselves ia position of
power.

As suwggested in the previous sections, in their role as language brokers, children
take on important responsibilities and exercise great influence on the flow and content
of the interaction. In so doing, they become powerful social actors (Orellana 2009).

This situation can influence the relations between child language brokers and
their parents both positively (e.g. greater support and trust), and negatively (e.g. family
conflicts due to less parental authority).

CLB may facilitate the creation of a strongetationship between parents and
children who start to work together for their common survival. Children, for example,
use their position of power to protect their relatives from humiliating or embarrassing
situations (Orellana et al. 20832003b;Valdéset al. 2003) and this greater solidarity
among family members can positively affect the sense of duty that children perceive
towards their-r parents. They can under st anc
when they are not ablto communicate, thus s$eg language brokering as a way of
helping their families.

Valdés et al. (2003) defined this process as the result of the work of a
performance team, where adults keep their parental role (especially using facial
expressions or gestures) while their creld broker. This view is also shared by
Orellana et al. (20G8 521) who argue that language brokers do not gain control over
their family members but Aparticimpage e i n f
t hese deci si orssis atsdtherasen whyKibria.(1998:19) defines
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i mmi gr ant ftategiclarena,sa soxial sita within which members collectively
construct strategies that will help them to survive and realize collective @oals.
Accordingly, child language brokering is peras®l as a normal activity performed
within family-related practice

However, CLB may also alter the typical and expected pattdrraitbority
within the family. Orellana (2009), for example, reported that despite usually being
subordinated to their parts, children did have more power when they refused to
translate. In these situations, their parents tried to take back their authority by
summoning them to broker.

Other researchers revealidt the acculturation gap that could emerge may lead
to greate adverse consequences. Parents may feel embarrassed and powerless, while
their children may be placed in a position of power leading to tensions within the family.

This situation entails what Martinez et al. (20@3)d Umanalaylor (2003
called role reersal,stressing the parental authority taken on by children, or what has
been defined aparentification(Weisskirch 2007; Peris et al. 2008) adultification
(Trickett and Jones 2007), focussing on the emotional and behavioural responsibilities
that chidren have towards their parents.

Martinez et al. (209: 73) feared that CLBnay cause parénto lose their own
authority t hus essdnfuentiahig thefr role with their childrénThis reduced
parental power could lead to a rolversal betwen adults and children amday result
in family conflicts and in negative experiences for child language brokers, such as
greater exposition to stressful situatioMcQuillan and Tsel995; DeMent and Buriel
1999 Valenzuela 1999Weisskirch and Alva 2002Buriel et al. (1998) defined this
same process as parental disempowerment and argued that migrant parents with lower
education backgrounds could have greater difficulties in intercultural interactions and
depend excessivel y olaetalh(E88) haww heportatl havrihiss h e | ¢
role-reversal can caesstress and frustration in child language brokers. Additionally,
Weisskirch (2007) claimed that a possible situation of distress could be even more
dangerous for those child language brokdreaay experiencing family issues and
contrasts.

However, theres not full agreement among researchers about the degree to
which CLB can result in role reversal (Sy 2006; Wu and Kim 208@ne studiehave
shown that CLBdoes not always entail a procedsadultification (Buriel et al. 1998
Orellana2003 Jones and Trickett 2005). When child language brokers consider

55



practceas a stressful activity, it I's not bec
becausat interferes with their daily actities such as watching TV or going out with

friends (Dorner et al. 2007). Language brokering is an integral part of their daily life
(Orellana et al. @03) and, as Valdés et al. argulee roles within the family remain

unchanged:

Parents [using juvenileehguage brokers] see themselves as retaining

their parental roles, and that children see themselves as simply

carrying out tasks that may more appropriately be thought of as

analogousd specialized household cho(&&ldés et al. 2003: 96).
The circumstaces described above suggest the intense interaction between parents and
children and the strong influence that eaedmber of migrant families Baon the otérs.
By this same toke , parent sot apipr echialt d oean®@$s brokerir
important. If the adults value the help thegaige, their children feeppreciated, thus
preventing aderse consequences and feelirigs. these reasons, in families wilhigh
frequency oflanguage brokering, parents should trust their children, resipem, and
be grateful for their Hp (Hall andSham 2007).

This section has indicated that CLB can have significant effects on family
relations. Child language brokers find themselves in a position of interactional power,
which can be used to protecethfamily members and to increase family solidarity. At
the same time, however, this powerful position may undermine parental authority,
resulting in harmful outcomes for family wddeing. Throughthe process of
adultification or rolereversal that certan scholars have observed, child language
brokers aremore empowered than their rtanguage brokering peesnd they act as
responsible agentby taking on aduitike responsibilities In particular, they make
independent, interactional decisions by periimg specific brokering strategies.

The next section will elaborate further on these brokering strategies with the aim

offocuss ng on child | anguage brokersdéd metaling

2.11.Brokering strategies

Child language brokering is a multifacetactivity that implies not only interpreting or
translating, but also bridging cultural gaps and assuming family responsibilities. When
children act as language brokers, they take on different roles and they act in order to
reach their desired outcomes hgpdaying full agency within the interactig®hannon

199Q Bauer 2010; Hall and Guery 2010
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Through the analysis dhe potential strategies implemented by children when
brokering, it is possible to examine whether they are aware of the tasks thaynperf
and toidentify the cognitive and metalinguistic skills they apply to perform such an
active role.

In 1991, Malakoff and Hakuta conducted two studies of bilingual elementary
students showing that bilingual children have the metalinguistic skillsssa@geto
allow them to monitomeaning, even when they may not have reached full bilingual
proficiency. Bialystok and Hakuta (1994) also examined the ability of child language
brokers to transfer cultural meaning across linguistic foifthe use of parapase was
identified among the communicative strategies adopted to overcome linguistic barriers
(Irujo 1986).

Valdés et al. (2003maintained that children are able to communicate meaning
evenif they usepoor sentence structures. The elemenrsahool studnts who took part
in their study were able to convey the message of the source speech despite some minor
mistakes in the targéanguage syntaxAdditionally, as Angelelli et al. (2000) pointed
out, child language brokers are able to anticipate poterdiaflicts and to monitor,
repair, and assess their production while they continue to render new utterances. They
develop cognitive and metalinguistic skills, such as greater cognitive abilities and social
skills (McQuillan and Tse995; Dement andBuriel 1999;Halgunset2003), and when
they transfera message into another language, they take into consideration multiple
factors, such the context and the intention of the speaker.

Dirim (2005) undertook two case studies in which she analysed the translation
skills of bilingual children. Her respondents were able to translate a story that was read
to them in a comprehensible and grammatically correct way.

More recently,Bucaria and Rossato (2010) investigated if and how child
language brokers develop a syst of brokering and translation ategies. Their
informant revealedhey were aware of the meaning of language brokeaimdyof its
complexities. Among the brokering strategies they mentioned, they included
simplifying sentences, giving examples, and tting unnecessary details. They also
reported using gestures to communicate and asking for help when they were having
difficulties. The most common strategies they preferred to use were translating what
they could understand and asking for clarificationd®&ia 2014).

Bauer (201 referened the skills that child language brokers need to have when

they broker, such as being able to reformulate the message and judging their own
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reformulations before rendering the message. The use of paraphrase andtyht abil
reformulate by relying on cultural tools were also among the stratemgbbghted in
the seminal work carried oby Orellana (2009

Resarch conducted so far hasggested that child language brokers do not
usually translate literally what tiidnear or read, but they mainly paraphrase, summarise,
edit, and even censor or omit certain informatiltnso doing they displasemarkable
metalinguistic and cognitive skills.

Apart from a few exceptions (Valdésa. 2003 Dirim 2005; Del Torto 2008
the studies focussing on brokering strategies have relied on the information reported by
child language brokers through interviews, narratives, or simulated-lahgdiage
brokered encounters. The analysis of 4dal child-languagebrokered interactios is
still unresearched, both because of the difficulties in recording such a spontaneous
activity and in view of the ethical issues regulating the collection of data from minors.

However, the study of authentic data by means of new methodologiesasuch
conversation analysis or discourse analysis, especially within the theoretical framework
of interactional studies, could be a suitable way to complement past research findings
by examining key issues that are still unexplored, such as child langudges iras 6

conversational moves and interactional agency while in action.

2.12.1s Child Language Brokering a controversial issue?
The studies carried out so far have suggesteddhbBtis quite an established practice
performed in many multilingual areas. dlidevelopment of the activity can either be
relatedto the lackof professional interpreting serviceshelp migrants to communicate,
or to migrant familie® d e soi rreel'y on t heir chil drends h:
professional§Rhodes and Nocor0R3).
Migrant families may prefer to resort to the assistance provided by their children
because they are more quickly available in the -aadenow, they understand the
familydéds needs and they defend the familyd
Lambert 2003; Free et al. 2003).
However,professionals antesearcherslike disagree on the appropriatene$s o
this practice Those scholars who cogently argue iagia child language brokering
emphasise resultshowng that this activity can be stresdfand burdensomeThey
believe thatas all norprofessional interpreters, child language broleeesmore likely
to make translation mistakeBdchhacker and Kadric 199B|ores et A 2003. This
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could happen for mtiple reasons, such as thesunderstading of technical wods, the
absence of aaquvalent translation in the target language, or the discussion of sensitive
issuegEbden et al. 1988).

According toother professionalgublic sector staffand civil servants, children
should not be asked fmay the role of brokers in those situations #ua moredelicate
and from vhich they should be protectddack (1982: 198200), for examplejssued a
clear statement on the completadequacy of the linguistic supp@rovided by child
language broker , especially in the medical settin
children be asked to interpret medical details for their parents. It appears to us to be
unethical, unprofessional, uncivilised and tolay unac c e p t thebBritesto . Il n 2
Psychologial Society (BPS) published some guidelines for psychologists on the use of
interpreters irthe medical setting, arguing that:

As a generatule, it is not appropriate to ask family members or other
professionals to fhelp othe¢gamebecause th
language as the client or have sign language skills. Interpreting is a

highly skilled role and not something that any person or even any

professional can just slip intdhe use of family members also creates

difficulties with regard to confiderdiity although some clients may

insist upon it. This should be discussed with them. Children, however,

should never be used as interpretershasilaces them in a difficult

andprematurely adult role teards their parent or relatiy8PS 2008:

6).

This position is not shared bytleer researchers (e.Gohen et al. 1999) arftkalthcare
professionals whdave reportedhat many doctors rely on children to communicate
with their sick relatives especially when the patient dskghis support

A number ofstudies have suggested that not only in the medical setting, but also
in other contexts, migrant parents prefer a language broker who belongs to their own
family rather than a professional interpreter. This is mainly due to the fact that they are
more eady available than professionals (Free et al. 1999), tmelerstand the famity

needs more fully and they respecttha mi | yds privacy (Cohen et

ot

It is evident, then, that there is disagreement between academia and local
institutions, on the e hand, and the perspective of migrant families, on the other,
while researchers themselves also hold differing positions.

However, even though CLB fuels these controversies, it is important that

academia and public instidguhentons acknowl edg
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Because of cultural reasons, and for a host of other motives,
immigrant parents will continue to ask their children to translate and
interpret for them regardless of the law and of other resources
available to them, such as professional imetigrs and language
mediators. Therefore, before ruling out completely the possibility and
appropriateness of having their children mediating for them, it would
be useful for these children, for their families and for the institutions
they need to commuract e wi t h, to assess how this
childhood #fects these childrer2010: 10).
Ignoring the presence of CLB or studying it only as a marginal phenomenon because of
its nonprofessional nature and itseoretical inappropriatenessnist the most adequate
strategyto reduce the negative effects of the practice and to produce scientific evidence
in favour of the development of better community interpreting services.

Wide gaps still exist in unddending the complexities of CLBhat may be
perceived differently by the various ethnic and linguistic growmpst hi n t odayds h
diverse societies. A wider variety of immigrant communities shouttierefore be
included in the studies athild language brokering, which should also develop new
methodalogies suitable to carry out researchihwhinors and to revedihose aspects that
are still underresearched.

From this perspectivefurther contributions from translation and interpreting
studies would be of paramount importance to integrate and expaod work.
Specifically, these could provide new insights, such as the impact of child language
brokers on the unfolding of the interaction, their perceived responsibilities when
performing this activity, and the brokering skills they implement whilegtion. A
close inspection of these elements could yield significant findings that may be useful to
|l everage child |l anguage brokersdéd skills in
to influence their future occupational choices towards becomindgegsional
interpreters, thus bridging the gap caused by the lack of professionals speaking less
common languages. They would also provide valuable authentic data for the todining
professional interpretersSuch new studies adopting different methodaegiand
implementing new theoretical frameworks are necessary in order to inveghgate

breadth and depth ¢iis phenomenon.

2.13.Conclusion
This chapter has reviewed the key features of the relevant international literature on

child language brokergnhandhas discussed the theoreticatigractical issues raised by
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previous research.file characteristics of child language brokers, their feelings about this
practice, and the implications of this activiigve been highlightedLB is known to
provoke intense debate concerning both the reasons why it takes place and the
consequences it may hawe the children and on their family relationships

Besides showing the increasing interest in academia in this phenomenon, this
overview of the extant literaturbas also highlighted the need for further studies
investigating the aspects that are still less studied and that make the practice so
controversial. In particular, the field of translation and interpreting studies could
contribute massively to enriching ehdata on CLB, especially by adopting new
methodologies and frameworks, such as conversation analysis and the sociology of
i nteraction, which have recently been appl
visibility and agency.

Against this backgrawd, the following chapter will present the different
theoretical |l enses that wil!/ be combined i
attitudes, setperceptions, and interactive contributions. The ultimate aim is to gain a
more robust understaimg) of CLB and to start to reveal some of the issues that are still

unexplored.
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Chapter 3. Theoretical framework

3.1.Introduction

The previous chapter has addredsew resarch on CLBhas produced valuable insight

into the activities thattald language brokers perform and into the role they play as
activeagents irthe success of éhi r f a mi | yidtcsthe ihasttceugtny. a'hey @on

not only mediate or translate for their family members, but they also act as agents of
socialization (Ts4 995) , they contribute to the fulfi
(Orellana et al. 2008 and they ceparticipate and ceonstruct the communicative

event they broker (Angelelli 2004a).

The aim of this thesis is tprovide an indepth analysi®fchi | dr endés att it
towards the practice of language brokering ahtheir contributionsvhen performing
such an activity.

In particular, when exploring child languager ok er s6 attidnudes, t
their perceved feelings and benefits regardi@_.B, wherea when examining their
contributions, attention ipaidto their active participation and responsibility within the
interaction they broker.

In order to gain a more robust understanding of both child langoage® k e r s 6
attitudes and contributienthe present study relies on different theoretical frameworks
social psychology, the new sociology of childhood, the sociology of interaction and
conversation analysis.

A social psychology approacds considered to be particularly appropriiethe
studyo f ¢ h iattitddesstom@rds CLB. It has therefore beelopted to investigate
t he t hree mai n component s o f thec difectivel | angu
behavioural and cognitive components.

The new sociology of childhood is the frammk of refeence within which
child language brokers are observed as social and active actors in their own right. This
new sociological theory considers <children
becomingso (Qvortrup 2005: 5) ommathedthapbnaces e
Awhat they do not yet doo (Butler 2008: y
language brokers are regarded as active agents who take part in the creation of meaning
when they interact with other parties, either adults or children.

The sociology of interaction and conversation analysis are the two theoretical

underpinningsthat are applied to analysthe interactive and participatory role
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performed by child language brokers. These two approacbes selected becaubg
focussing on theontext and the sociocutal dimension of the event whichhbsokeed,

they areparticularly effective in uncovering howhild language brokers construct and
convey their meanings and handle andpadicipate in the interaction. Given the
interactonal dmension of CLB when analysing how they plasuch a role, it is
important not only to focus on the words and utterances pronounced by child language
brokers, but also on the situations in which they broker, thes rol the participants
involved in the irteraction, and the goals that each participant wants to pursee. Th
combination of these two specific frameworks alldhsresearcher to observe traes

of all the participants involved ia childlanguagebrokered evenby studying their
situated behawurs and communicative actions.

Together, all the perspectivesdescribed aboveprovide the tools for a
comprdnensi ve anal ysi s o f CLB anadaltitudes andhor ough
behavious as active agents who enabieltilingual and intercultural comunication.
Moreover, they also highlight the complexity of the role that these children are asked to
play when they language broker.

This chapter begins with an oveew of the thery regardingattitudes in order
to understand how attitudese structued and whickelements affect the way in which
they positively or negatively shape opinior8ubsequently, theories froitne new
sociology of childhood wilbe presented together with the related concepts of € dr e n 6 s
agency and chi l. dheefacusswill thenrshift © ithe asdciolagy of
interactionand conversation analysis th@bvide a frameork for the anajsis of CLB
as an interactional event situated in specific social and cultural contexts. To conclude,
the last section will offer an omaew of how these theoretical perspectives have been
adopted by previous studies to highlight the active contribution ofpnofiessional
interpreters orchild language brokerto the unfolding of the interactioand mutual

understanding

3.2.Attitudes and opinions
In order to defineand provide an indepth assessment ofildrerd s at towatdsu d e s
CLB, we need to gaimn overview of th literature on attitudes and to discube
theories and models developed in the field of social psychology.

Understading the concept of attitudes and reviewing the main studies which

addressed this topic is of paramount importance to interpret more pretisetiata
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collected by means of questionnaires and interviews, which aimed at investajakihg
language brokeré at t i t yabeve alltheimeanotidns about CLB and their

perceived outcomes of CLB.

3.2.1What are attitudes?
An attitude is fAa relatively enduring orga
tendencies towards socially significant altfe g ou p s , events and symbol
Vaughan 2005: 150). It refers to a favourable, unfavderabneutral evaluation @n
attitude object that can be represented by a person, a product, or a socialgpodp (
200Q Albarracin et al. 2005
Origind | vy, the term fAattitudeo owaabsdilyc o mmonl
posture whereas it hasubsequentlycome to describe a social orientation and its
underlying reaction to the attitude obje@tskamp 1991Baker 1992. Nowadays, when
expressing their @tudes, people showhe relationship between themselves and the
attitude objecby manifesting a preference for or against it.
Research on attitudes incliedéve main approaches that focus on different
perspectivegOskamp 1991):
0) the descriptive approhcwhich studies, among oththings, the opinions
that a group of people hold about a specific topic;
(i) the measurement approach, which is interested in creating and applying
methods to measure attitudes;
(i) the polling approach, which sets out to asghssattitudes sharedyla
wide group of people;
(iv)  the theretical approach, which seeks explain the development and
charge of attitudes; and
(V) the experimental approach, which examines the factors that lead to
attitude change and tests hypotheses.
These diferent approachekaveled to the development of differedefinitions
of the concept of attide. However, as Rokeach observed i mo s t of the defi
attitude seem to be more or less interchangeable insofar as attitude measurement and

hypa hesi s testing 140).e concernedo (1989:

3.2.2.Structure of attitudes
Attitudes are structured into three components that constitute the ABC model:
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- the affective component, which deals with the feelings or emotions about
the attitude object;
- the behawural component, which describes how attitudes influence
peopl eds behaviours;
- the cognitive component, which incl ud
about the attitude object.
Since these three components are véfgrént from one another, there ishdge
among researchers on whether they should be considered as independent entities (tri
componential approach) or elements of the same concepdifnensional approach).
According to the trcomponential position, an attitude is a single entity includimey
three components (Oskamp 1991; Baker 1992; Eagly and Chaiken 1993), whereas the
uni-dimensional approach argues that each component may or may not be related to the
others (Fabrigar et al. 2005)\s both viewpoints are equally supported bmperical
research, scholars now argue thattthe positions should be combined togetho a
compkex structure of attitudes that mbg constitutd by allthree components, but also
by only one of them (Zanna and Rempel 1988). Following this perspective, adeattit
can derive from beliefs, feelings, past behaviours or from a combination of these three
elements (Fazio and Petty 2008: 4).
Additionally, goecial attention is given to the relationship between the affective
and cognitive componentsen one hand, and ehbehavioural componendn the other
since there is evidence that theyr always matcliLaPiere 1934Millar and Tesser
1986.
According to the principle of consisten¢idaddock and Maio 2004) peopl ed s
behaviours are expected to be rational andistent with their attitudes. However, even
though this principle may partially hold true, it can also happen that attitudes do not
predict behaviours. These two positions are represented respectively by the behaviourist
and mentalist approaches.
The behaiourist approach is in favour of a direct correlation between attitudes
and behaviours by assuming that attitudes can explamf | uence or moti vat
behaviours. A valid theory supporting the relationship between atiaundebehaviowws
isprovidel by the ATheory of R e pesl bynFeskdbeimand i on 0 (
Ajzen (1975;2010). According to this theory, the interplay between attitudes and
behaviours is influenced by both personal factors, such as personality traits, and

external variables,ugh as socilenographic characteristics thatf f ect t he 1 ndi v
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intention to perform the behaviour. Ajzen (1988) further developed this theory into the
Theory of Planned Behaviour (TPBgar gui ng t hat peopl ebs bel
feasibility of acertain behaviour. In particular, he maintained that the attitude towards
the behaviour, the subjective norms and the perceived behavioural control influence the
behaviour that will be performed.

Unlike the behaviourist approach, the mentalist viewpoippstts the theory
that arguesn favour of a discrepancy betesm attitudes and behaviours asupgests
t hat attitudes represent an Ai nternal st a
i nfluences peopledbs responses mB@®Nhis t i s a
lack of correlation between attitudes and behavioursalgmshowninL a Pi er eés (19 3
and Coeyos (1937) exper i mentEhavioesvmayactualyg t hat
diverge

Besides the behaviourist and mentahgiproaches, a key fae determining
whether attitudes can be good predictors of behaviourseigttitude strength (Fazio
1990; 1995; Krosnich and Petty 19953trong attitudes are more likely to influence
behaviours and to exert powerful effects.

Specifically, six elementsmainly contribute to increasing thstrength of
attitudes personal relevance, knowledge, certainty, elaboration, accessibility, and
ambivalence.

Personal relevance refers the psychological value and to the degree of
importance that the individualssgns tothe attitude object. When the attitude object is
of interest and importae for a person, thiper sonés attitude wil/l
influence on his/her behaviour. The knowledge factor refers to the amount of
information that peopléhave about thettitude object.People tend to hold strong
attitudes towards direct experiences and knowledgeable topics. The certainty and
elaboration fadrs refer, respectively,t o peopl ebs bel i efs about
correctness of their attitudes, and to the arhairtime they have spent in thinking
about the attitude object. The accessibility factor refers to the rapidity with which an
attitude is developed andadecognitively accessible, whereas the ambivalence factor
reflects peopl eds pesikive and hegative eeactionsdontee atttigde b ot h
object.

Regardingthese factorsattitude strength can be meesdl by assessing how
quickly anattitude is activated when the individual is exposed to the attitude object, and

by considering previous directopitive or negative experiences. Additionally, the
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attitudes that people deem to be important and valid, and that they do not change
frequently, guide their behaviours more effectively (Ferguson et al. 28@&&udes

also become stronger when the affdethavioural and cognition components are
aligned.

The current study adopts the mentalist approach because apart from
presupposing the tdomponential model of attitudes, it allows the researcher to
describe #itudes as a mental state and to relate theractual, individual, or group
betaviour.I n order to obtain a detailed picture
perceptions about CLBhé three components of attitudes (affectivehavioural, and
cognitive) will be exploreddeeply together withthe degree of intensity and strength

with which these attitudes are held by child language brokers.

3.2.3.Measurement of attitudes
The majority of social psychologs have raised the issue tife latent nature of
attitudes, by s inaceessile togliredt bbaenatit oh e(yA jazreen il 9 8
242). Consequelyt attitudemeasurements were develogedassess the favourable or
unfavourable evaluations of the attitude object. These measurements can be direct, such
as Likert scales, or indirect, ducas projective techniques. The use of direct
measurements is often advisable and it includes questionnaires with attitude scales that
are designed to measure specific dimensamesiratelyMcLeod 2009)
However, critics claim that even though attitudigakstionnaires can be of use
to assess theoretical orientations, t hey f
reactions seured through questionnairesr om act ual experienceo (L
Moreover, since attitudes are related to-sekige ad social acceptance, people
may provide the answers that they believe are more socially desirable, thus producing
the social desirability bias (a detailed discussion on the social desirability bias is
provided inthe Chapter %
A possible solution to rede any bias and to ascertain the digi of the
responses providelly the respondents is to itement a mixednethod approach,
which combines quantitativend qualitative data that alloattitudes and behaviours to

be verified.
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3.3.From attitudes to behaviours

As previously mentioned, this study set s
interactional contributions when they act as key players who enable a multilingual and
intercultural communication.

After having exami ne &ClBhtheir behagioutssvheat t i t u
performing this activity wilbe studied in order tdefine this practicenore precisely

In order to explore how children enact ClhBacticesand to acknowledge
c hi | dr eluboss toctlee nconstiuadn of meaning, we mustirst review the
representation and understanding of clolofth over the last decades amghlight how

the sociology of childhood has evolved

3.4.The Sociology of childhood

Over the last centurgnd until very recentlychildhoodin Western societiebas been
perceived as a period onmaturity and dependency during which childrea giewed
as incapable of assuming major responsibilif@sfte et al.2009)

This perspective was founded on two main assumptions: (i) children were
vulnerable and incompetent, and (ii) childhood was considered as a powerless period
during which chil dr en 6 sFurthamomrechildrénaversgso r ar el y
regarded asmmature, irrational, an@social(MacKay 1973. Therefore they were
marginalized and their contribution to the economy of the family was often
undervaluedQvortrup 1994; Morrow 1996; Solberg 1996)

The perception of children as passive agemevaled until the late twentieth
century, which marked a turning point in the studies of childhood by highlighting the
position of children as social actors in their own right and by refusing to consider them
as passive and invisible agents, especiallgmw irstitutions rather than homes or
schoolgOrellana 2009)

The recognition of childhood assacial construct began the 1980s andained
momentumin the 1990s, when social and historical changes occurred and led to the
contemporary understanding of children as having their own voice, status and
competenciefNeale and Flowerdew 20Q7)

The shift towards this new perspective was also promoted by the adoption of the
United Nations Convention on the Rights bé tChild (UNCRC) in 1989Article 12
stipul ates that nStates Parties shall assut

her own views the right to express those views freely in all matters affecting the child,
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the views of the child being given dueight in accordance with the age and maturity
of t he(UNCRG 1989)Children are thus entitled to enjoy the right to express
themselves and to participate in decisioaking processes that affect them, while
receiving protection from adults. Hence, the UNCRC has dwigd to the
devel opment of the new sociology of <chil dh
express their own opinions.hi s new soci ol ogy argued for t
agency and of childhood as a social structural f@@wortrup 1994 Mayall 2003 by
stressing childrends social competence.

In particular, this newparadigm emerged with the double task of creating a
space for childhood and afkaling with the complex issudsat characterize this state
and periodoan i ndi vi dual 0 svaslbasédeon thrdahire asguraptionsd i g m
(James and Prout 199Q)L) children should be perceived as active social agents; (2)
childhood is considered as a social construction and as an object of social analysis; (3)
childhood should be studied in its own rigad ethnograpy could be a useful method
to do so.

The advocates for this new turn in teeciologyof childhoodargued for the
recognition of fohchildhdad asra&acial atyicunacfof@vartnug
1994 Mayall 2003, by emphasiing thatchildrenpossessocial competence.

From this perspective, children are active agents with specific competence that
they implement in the multiple arenas of sociatiars (James and Prout 1990;
Qvortrup 1994 Mayall 2003. This soci al compet enfteeght e@ad s t

participation in society (Prout 2011) and it is exercised in social activities

involving struggles for power, contested meanings and raggdti
relationships, rather than the linear picture of development and
maturation made popular by traditional sociology and develo@hent
psychology(2011: 9)

The development of the new sociology of childhood hdstdethe acknowledgement

thatchildren aie agents able to contribute powerfully to the society in which they live.

3.5.The Sociology of childhood and child language brokering

Within the frame of reference described in the section abtwe,actions and
contributionsperformed by child language brokex@an be analysed by considering these
children as fullyfledged social actors who are competent participants in their family

and social activies. From this point of viewthey are active social players who

69



challenge the traditional expectations about childhood and the normative perspective
that prevailed until the last decades of the twentieth century, anaccasionstill
persistyCrafteret al.2009)
This partially explainsvhy CLB often raises controversial issues. The active
participation and the interactional power of child language brokers seem to alter the
family hierarchy and the distributiorf mles between children anideir parents.
CLB is often deemed as inappropriate because children are believed not to have
the neessary skillsand because the normative expectation is that adults speak on
behalf of children rather than the oppositenGobequent | y, as (d0&7: Abr eu
197)have saig fAchil d | anguage br okeormalve andt i vi t i
constructed in many research papers as burd
This view struggles to accept and value the complex tasks performedidby chi
language brokers who are far from being passive and immaturerabr, active

players within their families and the society in which they live.

36Chil drenbés agency and participation
Since child language brokeese perceived as agenisis neessary to describe how
this concept is interpreted for this study.
In the context of the new sociology of childhood, James and R1860: 8)
i ntroduced the concept of c¢ hdescdomghildien parti c
as agents who are fAdactive in the construcHt
around them and of the sociati®n which thg liv e 0 . This descthei pti on
contribution that children make and thetive rolethey playin their personal andosial
development and recognizeshi | dr en6s agency in the promot
When referringtochir ends agency, various schol ar
definitions that highlighthe multifaceted nature of this interdisciplinary concBglow
the interpretations of agency that are consistent with and that help to define the agentic
role of child laryuage brokers will be reported
Il n 1998, Emirbayer and Mische, for examg
actors t o critically shape their own r e s
(Emirbayer and Mische 1998: 97This interpretation underlined the ability of agentic
individuals to reacpromptlyto any difficulty they might encounter.
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Additionally, the authorshighlighted the importance of both the temporal
orientation of agency and the coxtiein which it is promotedarguing that agency is a
temporal phenomenon achieved igndmic cotexts. They termed iia t empor al |y
constructed engagement by actors of different structural environinémestemporal
relational contexts of action which, through the interplay of habit, imagination and
judgement, both reproduces and transformsehstructures in interactive response to
t he probl ems posed by c (ibid.n Y70) nThe different or i c a l
tempor al contexts can orient the eyamttavi our :
the present at any given moment, although they may primarily be orientated toward one
or another of these within aryn e e me r g e niltid.: $64).t Furthérmocetmed  (

Afkey to grasping the dynamic poanpasddiofl i ti es
variable and changing orientations within the floivot i me 6 (i béondhese 96 4 ) .
assumptions, t hey mai nt ai ned t hat it S |
environments of action are both dynamically sustained by and also alteoedhth

human agency by actors capable of formulating projects for the future and realizing

t hem, even i f only in smal/l part ,ibicknd wi th
964) . Emi rbayer and Mi s a powdfsl ingigbtpntothe e nt at i c
concept of agency as temporally and context oriented and into the ability of agentic
individuals to change their relationships according to the structure of the situation in

which they actTheir interpetation of agency is of help investigating child language
brokersdé contributions i n a -relatad gondittend soci a
influence the way in which child language brokers act and react during the unfolding of

the conversation.

In 2006, Biesta and TeddgP006: 18) further developed Emidyer and
Mi scheds r epr e deapplyang a tamsactiohal appgoadh their view,
agency maybe promoted only in specific situations depending on the interactional
contextsandont her partiesd reactions.

Focussing more on the concept of agency in children, Mbbikea (2005)
defined it as the ability of children to 0
i nteract with the soci al C O (MdosaMitha B05: i n  whi
380). As Barald (2014: 65)argued, this definition reflectthe three main features of
c hi | dr e n dcipadiantnanvely thgragctidn (they resp to, mitigate, and resist
social conditions), their perspective (they have views), and their social conditions (they

are able to socially interact).
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James and Jamg2008) expandedMoosaMithad slefinition by stressing the

i ndependence of childrenés action from the
Vi ew, Nfthe concept od hialgeernernyd sd rawls| eactttievnittiy
soci al actors within the social, mor al , p C

(James and James 2008:.11)

Ther epr esent at i on s descfibedcahovdred/eryeusefukfor they e n c y
studyofchi |l d | anguage brokersdé contribution a
broker.By sharing the concept of egcy as a temporally constructpdenomenonn
dynamic context§Emirbayer and Mische 199&nd by considering childneas agents
who are able to thinkgerceive act,and interac{Biesta and Tedde2006; Baraldi 2014)
child language brokers can be calesed as fullyfledged active agents. They are able
to negotiate and manage challenging brokering situations, they apply specific brokering
strategies to adapt to the different contexts in which they are, and they act to benefit

themselves, their parentsdatheir communitiegBauer 2010; Bauer 2017)

3.7. Towards the interactional and participatory role of child language brokers
The new sociology of cldhood hasontributedtod e f i ni ng and recogni zi
agencyaccurately Their active participation has also been confirmed by the review of
the relevant litermre on CLBt h a 't has suggested chil drenods
role as language brokers.
In order to examine such an active rdh@roughly,this study will adopt the
perspective offered bythe sociology of interaction ancbnversation analysi€CA).
These two theoretical framewakwill allow us to observe the contributioaf child
language brkersby focussing on the cerrsational sequences that engideticipants
to construct their contributioremd on the interactive roles that each participant assumes
as the interaction unfolds.
Over the past three decades)dées on community interpieg have been
implementing these two apprdeesto examinethe visibility of interpretersand the
active and social rolthey play(Berk-Seligson 1990; WadensjtP98; Davidson 2000;

Angelelli 2004b) CLB has recently gained official recognition within translation and
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interpreting studids, and chil d | angnceagadhbcrmediarsbad per f
started to backnowledged.

On that premise, this thesis discusses the CLBdparaas part of the broader
field of dialogue interpreting studies and of the specific body of research exploring
interpretermediated encounters as interactional dialogic social activities.

The role of the interpreter as a-participant and the study afterpreting as an
i nteractional activity (Nadersjo 0098 n152aeet | ve fAp
brought to the fore the notion of a visible and participatory interp(stetzger 1999
Angelelli 2004a;2004h 2011;2012. The factors that determine such visibility and
participation have now begun to be examined, and they include, for example, the
concept loft uifnadkdr(@PC&c 202aand the acknowledment of
i nterpreterso power rel at i(loghideh i2@03) Aa n d soc
Angelelli (2008: 149) argues:

the interpreter brings not only the knowledge of languages and the

ability to languageswitch or assign turns, but also the self. Through

the self, the interpreter exercises agency and power, which materialize

through different behaviours that may alter the outcamhethe

interaction (2008: 149)
The active role of child language brokers wiiilereforebe explored by followinghis
new awareness regarditige visibility and agencydisplayedandenacted by interpreters,
and by building on conversation analysis attd sociology of interactioriThese two
disciplines will help to focus on the paipatory and interactive frammerk of CLB
rather than on the <corr ec ribussswittothe fimahi | d | a
aim oftreaingCLB as fian interactional phenomenon
rather than a form of unprofessional behav (Wadlensjo 298: 61)

In order toconceptualisenore clearlythe active contribution®f child language

brokers it is also essential to acknowledge the interactional and interpersonal nature of
CLB as a situated social event. To this end, it is helpful to drawKam and
Lazarevicbs (2014) conceptualization of i
language brokering. They maintained that language brokering is a complex and situated

social process that aims to produce shared meaning and to achieve social goails. In

Y'nm 2011, a chapter devoted to the fAnatural transl a
Translation Studies (Antonini 2011: 102104), and in 2015 the entre s -fiNofhe s si onal internp
and Child |l anguage brokeringo were included in the

(Antonini 2015a, 2015b).
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view, language brokering is thereby both a social practice (since it includes two or more
parties) and a situatecttavity that occurs in specific settingslence, the context of
child language brokering is an important element that affects the noescof this
practiceand nf | u e n c econtributidn within gheniriesaction.

Conversation analysi€CA) pays speciahttention to the context, an approach
that provides the methodological tools to explore how participants engage in the
ongoinginer acti on and how they interpret one an
conversational moves. In so doing, CA also allows the social vedridhildren to be
observed fromtheir own perspectiveswhile thec hi | dr en 6 s under st anc
interaction ca be examinedin situ, as it is constructed and negotiated as the
conversation unfolds. By applying CA, some researclhenge also suggestethat
children aresometimesable to express their agency freely and their interactional
participation can be neithere-established by social structures nor supervised by adults
(Baraldi 2014)

When nteracting with adults, child language brokemanag to act as fully
fledged participants who are able to open, negotiate or close interadtfwsmight
alsoconflictwith or failtorespeca dul t s & r e qu e s ttenptbtygcomtrginor i ng

their actions or by nalisplaying compliancéHutchby 2007)

3.8. Conversation analysis as the theoretal foundation to examine childlanguage
brokered interactions

Chil drenoés active participation in the i n
explored by dawing on CA a theoretical approach aiming to explore the unfolding of
conversation through the analysis of & naturally occurring data. CA allows
childrenbs agency to be highlighted by mai |
both child language brokers and the other parties involved in the interaction produce

CA emergedn the early 1970s in Californiéarough the worlof Harvey Sacks,
Emanuel Schegloff and Gail Jeffers{®ackset al. 1974) The scholarsleveloped a
research program that drew ethnomethodologyCicourel 1964)and was influenced
by the works of the sociologist Ervingoffman (1983) sharingideathat | att e
social interaction is a form of social organization in its own right, stbwnorder and

structure.

74



Goffman(1971)considered everyday interpersomnaeractionas a site of social
order andcontended that interlocutors preseheir social selves and affect the way in
which other parcipants orient twards them. CA developed these assumptions and
started to examine the interactional organization ofurally occurring talkin
interactions considered as social activities and accomplishifiéumtishby and Wooffitt
2008)

Analysing interaction as a social organization implies considering it as a context
related stucture. In CAterms, context is a structure in actiomttlevolves continually
andcannot be represented by gmg-arranged framework. As Heritag#995)argued,
ACA works with a dynamic conception of soc
project and product of the participantsdo o0
poduced and tr ansf onHerddyd E95a407)Aationg alwagsme nt O
depend on their social conteg&oodwin and Duranti 1992and they are therefore
Acondlreaxpgedo a#wadnéwbartge X1984: 280)According to this
conversational representation of context, interlocutors orient their utterances to the
preceding tal Schegloff andSacks 1973Sacks 1987; Sacks and Jefferson 1988y
they also demonstrate their understanding of the prevalksby producingthe next
action.

In order toexploremore fullyt he unf ol ding of these dynan
primary focus on the sequ(Hartage 2009: 80dxgda ni z at i

on conversation as a sequence of-taking moves.

3.8.1.Turn -taking and sequential organization
As mentioned in the previous section, actions accsimgdl by talking are performed
through the succession of turastalk (Heritage 2009)

Turns are pragmatic units consisting of Turn Constructional Units (TCU) that
can be represented by grammatical, phragpoél or lexical items andan be produced
either phonetically or nomerbally (Ten Have 1999). The point in which the turn could
be taken byanotherinterlocutor- locatedat the end of t unit that constructs the turn
iscalledtheiit r ansi ti on relevant pl aceaduncquldibeP) . It
allocated to a next speaker according to three main possibilities: the next interlocutor
may be selected by the previous one (as mainly happens in institutional interactions), an
interlocutor can seléelect (as often happens in ordinarynwersation), or the

interlocutor holding the turn can continue speaking.
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Turns are usually sequentially order@gdutchby and Wooffitt 2008and each
sequence of turns correspond to a sequence of actions. The meaning of each action is
thereby heavily shaped by the sequence of previous actions or tummswyieh it
emerges, Wile the action that an utterance performs strictly depends on its sequential
position.
This conceptof sequencing is also helpful iestablising and aliging the
exchange of roles between speaker and hearer during the interactcbnt revea
partichb ant s6 st atus and coor (bchaghff 1I968n109%8)i t hi n t h
The interplay between twtaking and sequential organiiat is at he heart of
CA and is primarily explored by analysing the concepts of adjacency pair and
conditional relevance.
Adjacency pairs are paired actions that represent the minimal sequemnisl
such as questieanswer, greetingreeting,offer-acceptance odeclination. Schegloff
andSacks(1973: 295 d ef i ned adj acency pairs as fAseque
following features: (1) two utterance length, (2) adjacent positioning of component
utterances, (3) differenpse ak er s producing each utteranced
Conditional relevance indicates the situation in which arsgdt@m or speaker
following a first item or speaker is expectableh&N this item does not occur or this
speaker does not take the floor, they are officisiihgled out as abse(Bchegloff 1968:
1083)
The two conversational features of adjacency pair and conditional relevance
contribute to monitoringhe flow of interaction andts coordination, as well athe
participatory statuses that interlocutors assume within the conversation.
The next section willook in greater detail @he organization of adjacency pairs,
which can be exanded in different @sitions. These expansions will be useful in
showing child language broke@sonversational participation aribleir contribution to

the interaction.

3.8.2.Side sequences

Adjacency pairs are usually composed of two turns that are ordered respectiwely int

Anfirst pair partso (FPPs) and fAsecond pair
First pair parts include utterances such as requests, offers, invitations; second

pair parts are utterances such as answers, accepts, or désthegloff 2007) This
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construction istie typical structure of the minimal adjacency pair, which, however, can
also be expanded in three different positions: before the first pair pasXpaasion),
between the first and the projected second pair part (insert expansions) and after the
secondpair part (posexpansions).

These expansions constitute side (or insertion) sequences and reveal how
participants contribute to the construction of talk and to the diregiiong activity
(Psathas 1995)

The analysis of sidsequences can be instrumentaéxaminng child language
brokered sequences as collabordyiMauilt acions and inhighlighting child language

brokersodé initiatives and contribution to

3.8.3.Repair
The previous section has shown that speakers can work together to buddtionel
actions and realisa successful conversatidaimilarly, when speakers intend to display
their mutualunderstanding, they can align wi#lach other by using feedback tokens,
continuers, minimal answers, and other devices showing positive assessment. However,
miscommunication may also occur, and, irstbase, participants can disalign to each
other or they may resort to conversational repair to manifest their disagreement.

Repairs are communicative actions performed to solve trouble in the progress of
interaction such as, for example, problems ofinga misunderstandg@) disagreements
or rejections As Hutchby and Wooffitt(2008: 62)reported, there are four varieties of
repair: (i) selfinitiated selfrepair, which takes place when the speaker of the repairable
source takes thanitiative to repair thatsource;(ii) otherinitiated seltrepair when
others take suclan initiative; (iii) selinitiated othesrepair when the speaker of a
problematicsource may initiate the repaif that sourcevhich is then carried oty the
recipient of the problematic sourcand (iv) otherinitiated othesrepair when the
recipient of a problematic sourtakes the initiative and carries out the repair.

The analysis of repairs is relevant to understand whether an interlocutor has
understood whathe previous utterance sought to accompéeld it @an help to check
whether participants are receivirga ¢ h  antehdedm&anings and if they are

connected to the context in which they are communicating.
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3.8.4.Conversational analysis and institutional talk

The analysis of conversational moves, sashurntaking, sidesequences or repair, can

be of use to examine daily life interactions in informal contexts and also institutional
talks.

Interactions can occur within family or informal settings, thus leading to
ordinary conversation; or they maycaur within socialinstitutions, so producing
institutional conversation, which wusually i
participants to some core goal, task or identity (or set of them) conventionally
associated with the institution in qes ¢Dredv and Heritage 1992: 22)

Institutional interactions are highly influenced by encouspecific constraints
and they are characterised by gosented actins. Drew and Heritag€l992: 36)
identified six elements constituting the main framework for institutional conversation:

- turn-taking organization;

- overall structural organization tife interaction;

- sequence organization;

- turn design;

- lexical or word choice;

- epistemological and other forms of asymmetry.

Both thepresence of a turtaking organisation and of a waltrudured sequence
organizationhighlight the interactional and caxtual order of conversation, whereas
the use of precise lexical choices refers to a specific terminology that characterises each
institutional encounter. The reference to asymmetries reveals the presence of
interactional power relationships.

Institutioral conversation usually occurs in institutional settings where

Afone primary participamt piod itcepiodalcley , a

lawyer, a doctor, a psychologist, a professor, a social workeii, @fith a

certain amount of power, while the other primary participant is typically a

non-professional (and a @mber of a linguistic minority) with only a

limited amount of pows (Jacobsen 2008: 159.60)

The unequal knowledge between those participants who are members of the
institution they represerdand have command ofhe language and éhritualsof that
institution, anday participants who act on their own behalf and are unfamiliar with the

rules and rituals of the settingnd often belong to a minority communjtgauses
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unbalanced interactional relationships in which people have uhegjtaral and social
capital(Bourdieu 1985)

Child language brokered interactions may occur both in everyday contexts and
in institutional settings. In this latter case, the migrant family and the child language
brokers themselves are the lay particisamho need to communicatéth the members
of the public institution.

The rationale fochoosing CAasthe methodo analyse child language bered
events lies in its effectiveness in examinimgtitutonal social interactions and in
studyng how child language brokers orgaaithe sequences of tutaking that may
favour or hamper the communication.

Through the analysis gequential orientations, child language brokers may also
demonstrate to hold a sufficient epistemic "atito have enough knowledge be
among the more fowledgeable participants in the interaction, and to be actively

engaged in the construction of talk.

3.9.Erving Goffman and the sociology of interaction

As previously mentionedCA studies havelevelopedurther over the yeayexploring
and transfornmg the ineractive and social psychologheories developed by the
sociologist Erving Goffman in hisociology of interactioiiGoffman 1981)

The sociology of interaction playan important role for this studgince it takes
account oboth the context and the interactive dimension of spoken events. It sets out to
explore faceo-face interactions, thedtialogic relations as well as the mutual influence
that all parties exercise on one anotf@offman 1959) This providesa valuable
participation framework for the analysis of child language brokered events.

Erving Goffman developed an interactionist approach that adopted a
dramaturgical perspective to describe the different behaviours people assume in
everyday life.

He usel the metaphor of theatrical production with its different components to
describe situated social interactions and to explain how individuals change their actions
according to the image of the self they want to convey. He introduced the concept of
socialpr f or mance, described as Athe activity
period marked by his continuous presence before a particular set of observers and which
has some i nfl ue n(Gafman 1953 RP6ETheoruisicualsvwno take
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part in a social performance often collaborate as if they were part of a team. This is the
reason why Goffman used the term performance team to refer to people engaged in
social interactions. This approach allowed him to stress the importance of three factors:
the contextor setting, the role that people play, or ttepearance, and their belaw

or manner during social performancegGoffman 1959) This perspective also
recognized the influence of other relevatéments that affect social interactions, such

as the time and place in which they occur, the audience present, and the norms and
beliefs shared by the social groups to which participants belong.

Goffman also identified three different positions thattipgrants can take up
during a performance: front stageack stage and oefftage. Font stage behaviour is
engaged when participants know that there is an audience watching and listening to
them. The actions performed reflect the norms and expectativisaiged by the setting
and the role played isuch an interaction. Thisehaviour is shaped by a social routine
ordered by cultural norms.d8k stage behaviour is adopted wheogle think they do
not have araudience listening or watching to them and tiiss considered as the place
where "the performer can relax; he can drop his front, forgo speaking in his lines, and
step out of character(Goffman 1959: 488) The expectations and norms that
characterize front stage behaviours are different fromsethat influence back stage
behaviours People are thought to express their trugesewhen a back stage. Off
stage, or outside, refers to those situations during which individuals are not involved in
the performance.

Similarly, Goffmanalso identified three categes of people in function of their
right of access and responsibility the performance: the performers, who have access
to both front and back stages, the audience, who only appears in the front stage, and the
outsiders, who are excluded from both the front stage and the back stage.

Goffman furtherhighlighted the importaze of the concept of role, which he
subdivided into four <categories: Anor mati v
Airol e performanceo. The normative role refe
play according to a set of codes and normeatbdle expectations; the typical role refers
to the role played when acting under the influence of specific circumstaineastivity
role refers to the role performed in pedliar contextssuch as t he rol e of t
or of the Apepl esceninat i Jaeguagdbnoketed event; and c hi | d
the role performance refers to the actual bebawipreserdd by the person in

accordance with his/her social roled per sonal styl e. The emp
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analysiswas on the concept of te performancesince he believed that the way in

which participants perform their social roles is strictly related to the other performers

and to the different elements of the fdodace interaction. The different refetsthat a

person may play areleged to the roles of the other participants in the interaction. These
roles constitute what Gof fman <cadféced a s
interaction with others for the performance of a single joint activity, a somewhat closed,
selFcompemsating, selt er mi nat i ng <ci r cui t (Goffmanil®il.:er deper
96).

This situated system is described as an interaction withad sdles that governs
it ithe workings of the interaction order
systems of enabling conventions, in the sense of the ground rules for a game, the
provisions of a traffic code or thales of syntax of a langgae (Goffman 1983: 3)

Goffman alsounderlinég t he i nfl uence of participant:
they have to select, orgagne and handl e sindel @rmseregarding the ol e s :
management of oneds multiple identification
should expect differences in this regard from society to soar@ythis is certainly the
c a s(¥e1: 140) Sometimeshoweverthere should be divergences between a role and

its role perfomance. As Goffman pointed out:

the individual must be seen as someone who organigesxpressive
situational behaviour in relation to situated activity roles, but that in
doing this he uses whatever means are at hand to introduce a margin
of freedom and manoeuvrabilitgg61: 132133

Sucha margin of freedom can be related to the epiof role distance, which is seen
as one part of theole that does not belong to its associated normative framework
(Goffman 1961: 115)The role distance has a significanflience on the analysis of
role,since it all ows itolgkiexamided bylnedns tifeevaysio nal i t i
which they handle, cordinate and organize their rolelsut without changing their
images imtherpep | e6s eyes.

This dramaturgical model developed by Goffman can also be applidie to
analysisot he rol e of <child | anguage brokers. Go
is to be performed and that can change according to the expectations of thee peopl

surrounding the particgnt who is speaking is an id#d@t can be studied within child
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language brokered situations, where the child language broker is surrounded by other
parties playing different roles and with different expectations.

All the elemend described above constitute what Goffman defined as the social
situation, a dafull physical arena in which
anot (Gefman 1981: 136)Such a strategic arena is related to the concept of
participation framework. As Goffmaib{d.. 3) contended: Aalhen a w
those who happen to be in perceptual range of the event will have some sort of
participation statwus relative t oledthad. The
individuals can assumefluence the organization of the communicative eventtaed
distribution of responsibility in faecto-face interactions(Wadensjo 1998: 86)

Accordingto Goffman, participating in aommunicationactimplies taking on
specific but variableales within the dynamics of thatteraction. This ione of the
reasons why he argdén favour of the term participants instead of the simple speaker
hearerdyadthat isinadequate to describe real interactive discourse.

Following this same logic, hé&urther elaboratedhe concept of speaker and
hearer. Based on éir levels of particiption in the conversation, listeners could be
identified as listeners, hearers or recipiefisey could also be ratified or unratified
addressees (depending on their official status in the interaction), or addressed or
unaddressed recipients, or bystasdeks for the speakers, they could be animators,
authors or princi fla8l:226) | nhe&Godrh i maatdter ties ma 7
from which utterances comeo, the author s
by the animator, and the principal is the person whose beliefs and ideas are represented
by the words uttered. By breaking down the role of speaker into these three categories,
Goffman provided a useful tool to anatysvhere the words origingt@and which
viewpoint they represent.

I n 1998 Wadensj° copmoddctenmfermat kydpposhg & f man 6
reception format, including three different modes of listening: reporter, responder, and
recapitulator(1998: 91)

Reporters memorize and report words uttered by another speaker, responders are
the recipients of the speech and they are expected to deékeldscourse addressed to
them, and recapitulators recapitulate what was said by a previous speaker giving

hi m/ her an Anaut horized voiceo.
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Depending on which of these roles is performed, the production format and the
reception format changewhile the paticipation framework andstatus of each
individual are constantly negotiated anekraluated during the interaction.

These distinctions within the production format and the reception format offer a
way to analyse parti ci potherinteridcutars.i gnment , or

Goffman(1981: 128)definedfoot ng as At he alignment we t
and the others presento. Participantsdo f ool
speaking. This may happen, for example, when someone who has given up a floor in a
conversation and taken up the footofga recipient, is asked to-emter the speak role
on the same footing witihich s/he left. Speaker and hearer are two statuses that can be
interchanged rapidly during a conversation, thereby changing the level of participation
of the interlocutor.

The multiple roles and footings that participants assume may also be affected by
participantsd expectations about how their
others. When introducing the concept of face, Goffifi®74)r ef er r ed t o fit he
claim on social value made by an individual

Participants adopt specific behaviours or roles in order to handle their own and
each otherds face and t o p-threateaiogtacts(RTAf r om b e
FTA can question the interactional moves of the previous speakers, and can lead to the
performance of faceaving acts by the participant whose face was threatened. Both
facethreatening acts and fasaving acts influence the consttion of the interaction

and the relationship between participants.

310l nt er preting as a form of social interact
Drawing on the sociology of interaction déwmged by Erving GoffmanWadensjo
(1998) applied the concepts e participation framework and footing tbd study of
i nterpretersd pa-mediated intesattions. n particular, she &dopped et er
the notion ofa participation framework to compare the ideal status of interpreters
traditionally considered as mechanical conduitgh their actualrole performance in
which they fully participatén the interaction.

The participatory role of interpreters is largely related to the interactional power
that they hold in terms of linguistic and cultural competence. They represent the only
party in a mitilingual threepartyinteraction withaccess to the cultures and languages

of both primaryparticipants, thusontroling and coordinatinghe interaction.
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I nterpreterso position, l i ngui stic repe
activities are th&ey elements thakevealinterprete s 6 f ul | p aandlsofoei pat i on
pivotal in enabling promotng or hampeng the participation of other gsticipants
(Pochhacker 2012As Wadensj§(1998: 42)ar gue d , i nterpreters pert
behalf various activitiessuch as persuading, agreeing, lying, questioning, claiming,
explaining, comforting, accusing, denying,

These activities show that i nterpreters
rendering what a participastys in the source language into the target language, and
Afcoordinatingo the t al k, -takihgi system el aea s ma n a
construdng the meaningWadensjo 1995; Wadensjo 1998etzger 1999; Roy 2000;

Baraldi ard Gavioli 2012. Interpreting is thus perceived as irgetion(Wadensjo 1998)

and can be studied by takingtonaccount both the text that needs to be translated
(defined by Wadensjo talk as text) and the interactive and social aims that participants
intend to achieve (defined by Wadensj6 talk as activity).

Inordertoanal yse i nter pr etngibusodsingreatetdegth pat i on
Wadensjq(1998)deweloped a taxonomy based on two types of texts: those produced by
primary participants and those produced by interpreters (defined as renditions). She
identified the following seven types of renditions:

- close rendition: the rendition produced by the intetgr is similar in

content and style to the original utterance;

- divergent rendition: the rendition prduced by the interpreter
differs substantiallyfrom the original in form and/or style;

- expanded rendition: the rendition produced by the interpretds ad
information that was not present in the original utterance, such as
explanations or clarifications;

- reduced rendition: the rendition produced by the interpreter isfidss
expressed than in the original utterance;

- substituted rendition: a combimman of reduction and expansion of
information;

- zero renditions: the interpreter does not produce any renditiaheof

primary participantsd utterances;
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- nonrenditions: the renditiors produced by the interpreter who takes the
initiative and produce an utterance which is not the translation of
someone el seds utterance.

This taxonomy acknowledges the nature of interpnetediated encounters as
authentic interactions that go beyotite textto-text relationship andontributes to
displaying the intpersonal nature of interpreting encounters considered as
Acommuni cat i YWadepsppd998& #52)t r oi s 0

By applying Wadensj°6s taxonomy to chil c
possible taevealthe active participation of child language brokers, whiahotslimited
to the rendition of the source utteranceitite target utterance, batludes challenging
interactional activities, such as negotiating the meaning and managing thekiom
system.

3.11. Relevant studies on the interactional nature ofnon-professional
interpreting and brokering

As described in the previous sections, CA and the sociology of interaction have been
applied by researchers investigatinguterpreting studiesin order to highlight
professional i nt er prye tTeer safme appromdh bhiad beery and
implemented in studies on ngmofessional oradhoc interpreting activities by
analysingrealtlife data.

For example,n 1999, Péchhackexamined the behaviour of a hospital cleaner
acting asan ad-hoc interpreter for a pi@nt of nonGermanspeaking background in a
hospital in Vienna. Through the analysis of thehadc i nt er preterds r e
author suggested that the Aorofessional interpreter often failed to provide renditions
and tended to adopt a passive attuThis study suggested thattnained interpreters
fail to concentrateon their translation tasks anoften introduce shifts in the gist of
communicatior(Pdchhacker and Kadric 1999: 177)

The behawurs of adhoc interpreters weralso examined by Baraldj2016)
who explored interactions during educational activities ntemational camps for
children whereEnglishwasused asa lingua franca. Italian educators acted as ad hoc
interpreters for those Italian children experiencing difficulties in understanding and
speaking English. Conversation analysedpled the author deteme thatdespite the

linguistic assistance provided by ad hoc interpreters, their renditions often tended to
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l'imit childrends active participation, mai r
their gatekeeping activities.

Ticca (2008; 2013; 2017)@nalysed the interpreting activities performed by
bilingual speakers acting as untrained interpreters dufageto-face medical
consultations in a rural Mexican village. She showed the challenges that non
professional interpreters face when translating linguistic meanings and bridging cultural
di fferences. She also descri bea@&ddarthgtheoc i nt e
medical consultation in which they were mediating. The findings of these studies
reveal ed that parti ci pa+edtabl8hed, lbueinis fodally 1 s nc
constituted and related to the activity that needs tackemplishedThe identity of the
interpretercan be negotiated and can turn into multiple other identities, such as that of a
peer or ceparticipant.

In 2017, Hlavac carried out a micro and macro level examination of three
mediated MacedoniaBnglish interactions thaalso included the presence of a fion
professional interpretewhom hedefines asa broker. The results of his study segted
that any possible mistalar translation failure made by the broker could lead to tension
and ambiguity. It also emerged thanfarofessional interpreters take up multiple roles,
such as those of reporter, responder and recapitulatole they perceive a sense of
responsibility towards other participants?o
social situatior{Hlavac 2017)

These studies are instrumental mghlighting the contributns of nomn
professional interpreters by observing their actions through the anafyaigh@ntic
data. They suggeshe multiple roles that neprofessiona take on and also report
some of the limitations thahay result from aeliance on ad hoc interprt er s, e. g. il
of rendinhbons endr dackeoamdKadri¢ 1®99c173), as well as their
influence inlimiting the participationn the social interaction of the recipientsaafhoc
interpreting (Baraldi 2016).

However, these tsdies focissedon the help provided by neprofessional
interpreters who are adults and who are not relatives of the beneficiaries of their help.

The situation could be different when the sofessional is a child who brokers for his
or herown family members.

Consequentlyit can be helpful to also report the findinglsother studies that
have looked atreallife interactions to explore the contribution provided by child

language brokers.
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In 2004,Hall examined how Pakistani immigrant children in the UK heddind
brokered the interactioduring parenteacher meetirgy The author organised simulated
encounters with actors playing the rolsmothers and teachers and authenhdd
language brokers. The analysis of these mock child language brokeredtionerac
revealed that brokering was a mudéivel interactive activity in which child language
brokers were aware of the local and global contexts in which they inte(aiek@004)
Degite providng useful insight intoc hi | d | anguage brokersodo c
important to note that this study relied on simulated intemast which mightnot
correspond to how the participants would behave inlifeagituations.

Sanchez and Orellan006) observed child language brokers interactions by
examining how immigrant children amnstruct their moral and social identitiesidgr
reatlife parentteacher meetings; whil&arcia Sanche£2010) examined Moroccan
chid | anguage broker so rol e and active part
generational habits between the host country and the migrant famége two studies
were among the first attempts to document authentic datzving the presence of
minors whose participation was examined terms of descriptive analysesnd by
focussing on their moral, social, and cultural identities.

Study of he conversational contributions of child language broksiag CA
only begann 2010with the work ofDel Torto, who explored conversational and social
aspects of CLBby focussing on linguistic shift and maintenance in a rgdhierational
North American Immigrant communityy recording and analysing sixfive hours of
family conversations, the author identified ugent patterns in interpreting ithe
interactions of anulti-generational Itahn-Canadian family The focus wasnter alia,
on triggered interpretation (when family interpreters interpreted because of perceived
problems in the conversation) and roiggered interpretation (when they interpreted
even though it was not requested nor triggered by anyskgoence problem) and on
linguistic shift and maintenance: shift ténglish to interpret for older relags, and
maintenance dtalian with the othefamily membergDel Torto 2010)

A similar approach was adopted Bugliese (201)7 who analysed eighteen
sequaces of CLBbetween two schodhildren in the same classroom usi@g and by
focussing on their translation strategies, paraphrasing and conceptual gcptaidis
study revead that CLBfor peers may correspond to peer teaching and may represent

an example of Aconstructive classroom conve
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Del Tortods (2010) and Puglieseds (2017)
of exploring such a comptephenomenon by means of CA. However, the two authors
focussed on specific topics, suchliaguistic shift and maintenancand peer teaching.
Further research should follow their examples to examine new agp&ct B, such as
chil d | angudity o interacd Witk the dnfoldiry iconversation and their
agency within thdrokered interactian
This section has reviewed some of the studieshifvagrelied onthe analysis of
reatlife data and on the application of an interactional approddtey have all
contributed toa better overview othe role and help oddhoc interpreters and child
language brokerd-dowever, only two of these studies ds€A as a methodological
approach to explore the conversational moves that child languagers$rperfom.
Since CA isdevoted to the study of authentic data, in particulamad@rallyoccurring
talk-in interactiors andhighlights how participants relate to each other to bring social
actions into being, vould be a valuabléool in the study ofall those aspects of CLB
that remainunexplored, egc hi I d | anguage brokerso6 inter

participation.

3.11.Conclusion
This chapter has presented ttieeoretical framework underpinning this researthat
can be used to exami@B as a sitated social interaction.

The study of social psycholodwelpsto define and explorehi | dr endés att it
towards CLB. he new sodalogy of childhood offersa frameavork for defining and
recogni zing chil d yl GAnafjows gs® explore howsuch @n agenc
agency is performed in rebfe interactions by examining how child language brokers
co-construct the meaning of the talk. Finaltiie sociology ofnteractionexamine how
child language brokers relate to other people and which roles thepriatharing their
performances as language brokers.

Takentogether, these theoretical approaches prowndentost suitable tools to
investigatendepthc hi | d | anguage bpercehtiens, ard@ interactiondl ud e s
contributions.

The next chapterwill offer a detailed description of the methodology
implemented to gather and analyse the thda&a samplesthe questionnaire, the

interview, and thaudicrecordecchild-languagebrokered inteactions
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Chapter 4: Methodology
4.1.Introduction

The pimary objective of the present research twofold: examining child language

br oker so6 a t-feliceptions @amut mnyuagesomKerfiagd investigang cild

| anguage broker so6 i whileerokerinyg.The aimm b toexptmet r i but i
how CLB is perceivd, experienced and performéyy Italian migrant children and
adolescentswith a focus on how they perceive this activity, and on how they handle

and ceparticipate in the interaction they broker. Considering that emotions and feelings
aresome of the social factors thabstinfluence ations and interaction@Vebster and

Foschi 1998), the measur ement opeceptionsl d | ang
about this practicesiconsidered to bef the utmost importance for the analysigteeir

interactonal contributionwhile brokering.

The study of attitudesself-perceptions, and interactional contributionss
carried out in three separate but parallel stages and by implementing ameittextls
approachyelying on three different saples andseeking to provide a comprehensive
picture of this practiceSuch a methodology combingsiantitative data, provided by
the administration of a setéported questionnaire, with qualitative data, provided by
the recording and transcript of inteews and realife child-languagebrokered
interactions. The three differestages g instrumentain gainng deeper inght on
CLB conceived as a multifaceted and complex situated social practice.

The first stageinvolved the revision of the questionina design and its
administration to migrant high school students who might have experienced child
language brokering, with the purpose of examining their affective, behavioural and
cognitive attitudes about this practiCEhe second stage includéad-dept interviews
conducted with migrant junior high school students who experienced child language
brokering, with the intent t o <gbexdeptians mor e i
about this practicelhe third and final stage consistefirecording realife data related
to childlanguage brokered interactions, in an effort to observe and examide ch
| anguage br okwhesidactomnt ri buti ons

By applying a mixednethod approach, this research intentis offer a
comprehensive framework of childneguage brokersd perception
about this activity and of theimteractional behaviouwhen brokering.

This chapter will elaborate on the methodologies applied within this thesis by

starting with two sections (4.2 and 4.3) dealing withdtigcal considerations and the
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difficulties in doing research with minors. It will then delve into the use of mixed
methodologies and it will explain each method in detail. Section 4.5 will describe the
construction and design of each research instrumetit,a focus on their advantages

and disadvantages and the related samples used. The chapter will conclude with a

section related to the issue of resear cher 6

4.2.Research with minors: ethical considerations
Seeking to examine child langa g e br oker s 6percaptiang &and d e s , S
contributiors, this research project collectechildren and adolescesté v andc e s
studiedtheir interactionalbehaviour while brokering. The assumption underlying this
objective is that minors, and migrartildren and adolescestin thistype ofcase, are
fully-fledged social actors who are competent participants in research activities.

This approach takes a stand against the once predominant perspective according
to which Aresearchsngschrbdndedsiaxpeeiserc
0research withé or oO0research foré chil dr enct
perspective prevailed until the 1990s and was based on two main assumptions: children
were vulnerable and incompetent, amildhood was a period of powerlessness during
which childrenbds voices are rarely heard. A
while childrenarei nvi si bl e and Al ess than fully hu
(Jenks 1996: 10).

A profound change irthe perception of children and childhood took place
during the last decades of the twentieth centuryanuhjor turning point was marked
by the publication of Article 12 of the United Nations Convention on the Rights of the
Child (UNCRC 1989 onlind), whic h st i pul ated that fStates p
who is capable of forming his or her own views the right to express those views freely
in all matters affecting the child, the views of the child being given due weight in
accordance withtheageandmhur ity of the chil do.

The decade®llowing the implementation of the United Nations Convention on
the Rights of the Child witnessed the development of a new sociology of childhood,
which was characterised by an increasing awareness of the need taviadkyeo

childrends rights to express their own opi

18 http://wwwohchr.org/Documents/Professionallnterest/crc.pdf
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actors. Thisvas aradvocatdor acknowledgngc hi | dr ends agency and f
perceived as active participants and holders of rights (Qvortrufy Mgyall 2002).

Given this new perspective aguh at giving children their voice, new
considerable challengesise and are still presemt methodological and ethical issues
about how to conduct research with or on childrédbome researchers argue that
differentor specific methods are not needed because children are able to participate in
almost all data collection methods applied with adult informants (Christen and James
2000), whereas other researchers adopt new methods tailoteddoh i | d6s age al
skills, that shouldbe more familiar to them. Innovative and adapted techniques were
thus developed, such as the use of pictures and diaries (Nesbitt 2000), sentence
completion and writing (Morrow 1999), and drawings and narrati@ésd et al. 2011;

Antonini 2017.

Additionally, scrupulous attention should be paid to the ways of collecting,
analysing and interpreting data, and to protect the respondents from any uncomfortable
situaton (Morrow and Richards 1996\Vhen conducting studies witminors,enough
time for the completion of the researshould also be planngdince the development
of a relationship of trust and familiarity between the researcher and the researched is
often a prerequisitéor obtairing ac h i todsérdo take part in the research adiies.

Establishing a strong connection with child participants is also essential for a thorough
exploration of their inner thoughts.

In relation to the ethical i ssues abou
application of a system of moral principles grevent harming or wronging others, to
promote the good, to be respectfulbe and t
guaranteed and safeguardé&gecifically, when research is carried out with children,
two major elements should be ensured: inforrmedsent and data protection. The
i nformed consent, which is given by anyone
research project, based on a full di scl osu
128), is usually obtained from adult gatekeepettsp could also potentially limit the
researché&rs ac c e s s tasental boasent ik a Keydreqeiditeethidalresearch
and it should be obtained even though child respondents are entitled to refuse to
participate in the study bgiving their inbormed dissentBesides obtaining bbtparent
and child consent, data protection malsio be guaranteed and information alomt

the data is processed mbst provided to the informants.
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For the purposes of this research, both the respadisdant their parental
consent were required before conducting the survey, the interviews and the recording of
child language brokered interactions. A rapport of trust and confidence was also built
between myself, the researcher, auine ofthe childrenbeing studiedthrough the
close collaboration we established during my time aslanteer at the Welcome Youth
Centre in Forli, a youth centre attended hyost of the respondents that were
interviewed or audigecorded while brokering (as explained in detaithe folowing
sectiors and chapters).

By giving voice to child language brokers, this research project adopted the
perspective of children as active social agents, and it relied on the definition provided
by James and Prout (1990: 8) according to which childxen e ARacti ve i n
construction of their own lives, the lives of those around them and of the societies in

which they |liveo.

4.3.Difficulties in collecting data
I n order to delve into child | anguage br oke
use of a multistrategy research technique was planned at the outset of the research
project, by virtue of the benefits of comparing and contrasting the results obtained from
both quantitative and qualitative methods. However, the three sets of datéecdoiad
then triangulated, namely the questionnaire, the interview and the recording-ldgereal
child-brokered interactions, were not established at the beginning of the research, but
were chosen while the study was in progress according to the repporeléd av ai | abi |
and preference towards the use of specific research 8nlen the complexity and
situated nature of CLB, the approach adopted in this thesis waslrdaga, and the
methodologies applied were chosen considering the characteristespohdents who
agreed to take part in this study.

During the course of the studghe research questioméso changed because of
datacollection limitations. At the beginning of this project, a careful reading of the
literature on child language brokegihadhighlightedhow little attention hd beenpaid
to the perspectives of child I anguage br oke
Mills 1993; Valdés 2003Mar t i nez et al . 2009; Corona et
attitudes and reactions td_B. This was one of the reasondy the initial aim of my

PhD research was to examine the perspectives of both child language brokers and their
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parents and to examine whether they converged or differed in terms of attitudes towards
this practce.

Given tre considerabldifficulties finding and gaining access to migrant parents
as hey were very often reluctant to Iseirveyed orinterviewed it was even more
difficult to investigate the point of view gfarents and children belonging to the same
family. Degite many attempts to reach them through cultural, religious and charity
associations, migrant families were always watypeing involved in a research study
conductedby an outsider. | did not belong to any of theimority communities and
did not spak their native languages, so it was difficult for us to communicate and for
me to gain their trust. Given such obstacles, the sample of data collected was very
limtedt o be considered as appropr ammtvasthitso i nv e s
insufficient data to be includeid the research questions of this thesis.

Considering the complexdata collectionissues | was facing, different
alternatives werselectedl tried to contact high schools as a vehicle to administer self
reported questionnagerelated to child language brokering activities, by following the
examples of a number of previous studies that used schools as the access point to collect
information about CLB (Cline et al. 2010, Cirillo 2017Mhis methodology hadlso
beenused formyma st er 6 s d e g hagdmoved lode vialel and reliabla. The
target schools that | decided to reach for this thesis were vocational high schools
attended by students from 14 to 18 years of &bese schools were chosen given the
high number oforeign students enrolle&ix of the vocational institutes out dheten
that wereapproache agreed to participate in the research activities.

Additionally, | contacted the Welcome Youth Centre, a-poofit association
that organizes afteschool actrities for migrant children between 6 and 14 years of age
in Forli, Italy. During the first meeting with the head organizer, | described the topic of
my research project and | presented some of the activities | intended to do with the
migrant students atteling this centre. The head organizer was very interested in child
language brokering activities and deemed it beneficial for the migrant children
frequenting the centre to take part into my research activities. For this reason, | also
suggested that | ctai volunteer at the quth centre in exchange for their help and
support.

During the first months of our collaboration, | went to teatre twice a week to
help the migrant studenti their homework and to get to know them. When a good

relatiorship of tust and friendship had beestablished, | proposdtatthose who had
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experiences as language brokers keep a diary to waitee page entry each time they
were asked to act as language brokers.

They first welcomed this projeetith enthusiasm, but excefor the first diary
entry that we did all together during one of the a$grool laboratories, none of them
continued keeping the diary, despite my encouragement every two or three weeks to
record their CLB experiences. Other researchers who used etti®anrewarded their
participants with gifts or vouchers. The lack of a reward and the young age of the
participants werdjkely, some ofthe reasons this research technigas unsuccessful

After this failed attempt, | asked the migrant students ditgnthe centre
whether they wanted to talk about their experiences as language brokers during a video
recorded interview and most of thewere enthusiastic abouhe proposal. After
receiving their paonatntandplacofor ieternviews, we set t |

The Welcome Youth Centre was also the venue where | had the opportunity to
collect reallife data by recording child brokered interactions during the meetings
arranged bet ween child | anguage bwvhoo k er s 6
enrdledthe children in the afteschool laboratories.

In spite of the difficulties related to finding study participants and to collecting
data, a mixed methodology was managed to be implemented allowing for both
qualitative and quantitative data and legdio a deeper analysis of the phenomenon of
child language brokering.

4.4 Mixed Methodology

In order to fulfil the ambitious objective of examining how the practice of child
language brokering is perceived, recalled and performed by child language bogkers,
examining both their attitudes and behaviours, the mixed methods approach seemed to
be the most appropriate methodology to implement. Johnson et al. (2007) provided a

clear defhition of this research method by arguthgt:

mixed methods research isetliype of research in which a researcher
or team of researchers combines elements of qualitative and
guantitative research approaches (e.g. use of qualitative and
guantitative viewpoints, data collection, analysis, inference techniques)
for the broad purpges of breadth and depth of understanding and
corroboration (Johnson et al. 2007: 123).
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The use of this methodology combining both qualitative and quantitative data analysis
has recently gained prominence in the field of social sciences, but it hasaisthie
subject of intense debaténdeed, until quite recently, qualitative research was not
considered completely reliable sinceviis believed to tenbwards:

an anecdot al approach [ é] i n relation t
[ €] . Briefs,coqnmwieppatts omrom unstructured
are used to provide evidence of a particular contention. There are
grounds for disquiet in that the representativeness of generality of
these fragmets is rarely addressed (Bryma#88: 77).
In particular, thre main positions were identified on the use of a mixed method
approach (Greene et al. 1989): the purists, the situationalists, and the pragmatists. The
purists consided qualitative and quantitative methods divergent paradigms that
could not be mixed Guba 1985, Smith and Heshusius 1986); the situationalists
acknowledgd the difference of these two approaches but recodrnimecontribution of
adopting different perspeces (Filstead 19790akley 198); whereas the pragmatists
arguel in favour of amore pluralisticapproach (Walker 1983¥liles and Huberman
1994).
Despitethe presence dahese different stances, the use of mixed metlmads
recenly increased thanks to its ability to converge the strengths of both qualitative and
guantitative data angdis and to provide enriched and overarching research re&nlts.

increasing number of researchers recognize that:

data collection and analysis can be done in both modes, and in various

combinations, during all phases of the research project. Just as

important is that there can be baakdforth interplay between

combinations of both types of procedures, with qualitative data

affecting quantitative analyses awite versa (Strauss and Corbin

1998: 31).
Therefore the choice of a mixed methodology in thisegls was based on the belief that
combining the use of indirect sources (quantitative and qualitative data) with direct
sources (qualitative data) could contribute to a comprehensive framework of CLB as a
multifaceted and socially situated practic8pecifcally, indirect sources were
represented by the use of sedported questionnaires and sestructured interviews,
while direct sources were represented by the-lifealchild language brokered
interactions that were recorded, transcribed and examined csnversation analysis

conventions and methods. This integration of qualitative and quantitative data and of

95



direct and indirect sources allowed for a thorough analysis and understanding of this
practice.

In particular, both data collection and an#&ysere integrated and triangulated
As Richards et al. (2011) explaid) triangulation:

brings qualitative and quantitative methods to bear on a research

problem in a single phase in order to better understand it. Typically,

the researcher collects thetalaeparately but at the same time, then

brings them to bear on the problenvigg each element equal weight

(Richards et al. 2011: 308).
For the purpose of this thesis, triangulation involved the use of (aadmlhistered
questionnaires, (b) serstructured interviews, and (c) naturally occurring data,
respectively analysed by means of inferential statistics, thematic analysis and
conversation analysis.

The different phases regarding the collection of both quantitative and qualitative
data were camed out following the convergent parallel design (Cresaetl Plano Cark
2011): data were collected and analysed independebtlyat the same time, anket
results were integrated and mixed during their overall interpretation and discussion.

The use bthis multistrategy methodllowed for anin-depth investigation of
child | anguage br-pekceptioas@boat this praciice and a tlrorough s e | f
observation of tkir contributionswhile brokering.By integrating both qualitative and
quantitdive data, alignments and convergences among the results obtained were

highlighted and a deeper interpretation was provided.

4.5The research instruments

The three research instruments used for the scope of this research weireposeld
guestionnaire, asemistructured interview protocol, and the recordings of -liéal
interactions brokered by migrant childréfhese three research instruments were used

with three different samples of participants.

4.5.1. Quantitative data: The questionnaire

The selfpercepton and attitudes of migraatiolescerst about child language brokering
were examined through the data collected by means of -aepelfted questionnaire.

The purpose of this research tool was threefold: it aimed at examining the (1) affective,

(2) behaviaral, and (3) cognitive attitudinal components about CLB, with a focus on
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the migrantadolescersbperceived feelingaboutand perceivetbenefits ofthis activity.
A fourth implicit intent related to the administration of this questionnaire was to raise
and increase child | anguage brokersdé awaren

The data collected were analysed to determine the extent to which child
language brokering is practiced among Huwlescerst surveyedand to identify the
main characteristics anduttomes of this practice. All data collected represent the
r e s p o reelfeepartexd &iew on the items included in the questionnaire.

During the administration of this sekported questionnaire, myself, the
researcher, was present to explain the p@wmdghe inquiry to all the participants. The
qguestionnaire used was a monolingual Italian vers{@ppendix 1) and the
confidentiality of information and participaits a n o nwema i guayanteed and
respected, as explained in the consent form signed biyeatespondents and by one of
theirrespectivgparenty Appendix4).

4.5.2. Advantages and disadvantages of the use of questionnaires
The use of selfeported questionnaires has been the focus of intense discussions in the
field of social sciences0ook and Cmpbell 1979 Dodorico MeDonald 2008 andhas
both advantages and disadvantages. When considering the strengths of this research tool,
multiple advantages can be taken into consideration.

First of all, questionnaires regsent an easy and quick waycwllect datafrom
greater number of people than is possible by interviewing respon@ectndly, the
data obtained can be interpreted and analysed efficiently and rigorously through
statistical methodsThirdly, they provide adetailed account of the respdne nt s 0
opinions, attitudes and beliefs; and finally, weadisigned attitudinal constructs included
in qguestionnaires are | ess influenced by ¢t
put them in a favourable position in the eyes of the researcheoi(ibodVc-Donald
2008; Chan 2009)Questionnaires can also be considered-efisttive and versatile
measuring tools thanks to their ability to reach a variety of people, in multiple situations,
by coveing numerous topics.

This method of inquiry may aibs bring some disadvantageBirst of all,
questionnairesauld beunsuitable for delving deeply into specific issues bec#use
questionsneed to besimple,understood by all the respondents and answered in a rather
short time, thus producing rather supeal data compared with other research methods

(Moser andKalton 1971). Secondly, the respondents may be prone tindeaut
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certain questions, either because they misread or misinterpret them or because they do
not want to answer them (Low 1999). Thyrdquestionnaires require the respondents to

be able to read and write quite well, and this may represent a challenging task for those
respondents with literacy problems or limited proficiency in the language of the
questionnaire whenhey are still learmg it, asoften happens in applied linguistic
research@6rnyei201Q 10- 11). A fourth considerable issue with questionnaires is that
participants, especially when they are unsure about their answers, may tend to agree
with all the sentences, above with attitudinal statements, regardless of their content.
This behaviour is defined aEquiescence bigSoto et al. 2008Rammstedt et al. 2010)

and it is adopted by all those respondents who choose to answer anything that sounds
good (Robinson et al. 83). In addition to the tendency to agwe¢h all the statements,
another major drawback ofhe questionnaires is related to the possibility that
respondents may answer in the way that they think will please the researcher, giving rise
to the social desability bias (Cook and Campbell 1979). The social desirability bias
arises when transparent questions leadesirable or expected answénatare easy to

predict by the respondents, who often opt for these respoegasiless otheir actual
feelings @ beliefs.

As Pole and Lampard argued:

the interpersonal nature of the respondetdrviewer encounter may

push respondents into answering quest.i

fashion, i.e. one which they expect to make the interviewer think well

of them(2002: 105)
Another factor that may weaken the validity of the questionnaire is related to the
measurement of attitudes and to the way the respondents answer the Likert scales. They
may providebiased resultby choosing responses towards either the ertleomiddle
of the scale, especially wheneth are undecided (Cronbach 19®ack 1999). The
respondents may also be tempted to provide similar answers to all the items included in
the same scalguestion.

In order to limit these negatiaspectsthe ug of a less direct approach, such as,

for example, the use of a battery of attitudinal statements instead of single attitudinal
items, may represent one possible solution (Fowler 1995). When a straightforward
approach is applied, the respondents are mésdylto choose the more culturally
acceptable answer, whereas a less direct approach may help the researcher obtain

answers which dAget a |little nearer to what
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ordinary lives, as opposed to the very artificial cahtef the survey interview or
guestionnai r e do6) Additpsaflyowhdn these ®hditeries of items are

adopted, Ano individual item carries an

e X

one item would cause | i InThe esdof chdtitemn gcales ( Sk e h ¢

can thus reduce the disadvantages related to the use of attitudinalascHlest the
negative influence gbroblens related to the wording of items (DeVellis 2008)hich
can undermine the validity of the survey.

For tis reasonthe wording of questions needs to daefully devised in an

guestionnaire, since it Ai s key to 1its

contribute significantly to its reliability or lack her eof 6 ( Bl maderta 9 9 9 :
avodhe most common problems related to the

and contents must be right; second, the wording must be suitable; and third, the context,

sequence and response categories (if any) must help the respondent without

vV a
2

W

unintentonal |y biasing the answerso (Oppenheim

researcher to motivate the respondents without affecting their attitudes and responses.
Having considered both the advantages aighdvantages of surveys, the
rationale belid t he choice of a questionnatitre t
perceptions and attitudes was twofold. First of all, it represented a feasible strategy to
propose to higlschool head masters in order to encourage them to agree to participate
in this research. When research is carried out in schools, the use-allisefistered
qguestionnaires, especially with closed quesj is highly recommended.
Questionnairesan satisfy the need to have a survey that iseasy and quick tboth
administerandfill in. It does notequire the students to migs muchclasstime, and it
is easier for the students to fill in a questionnaire given their tendency to read faster than
they write. Secondly, questionnaires can provide accurate samplingr@ndraum bias
from the researdr.
I n view of this, and considering the
administration of a questionnaire was deemed to be an appropriate research tool to

collect a quite extensive set of data.

4.5.3 Target population
The questionnaire was designed for migradblescerst from 12 to 18 years of age. As
mentioned in the previous section, in order to obtain the largest amount of data, these

respondents were contad throughthe schools that they attended.
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The schools seleetl belong to the association named ENGIM (Ente Nazionale
Giuseppini del Murialdo), a neprofit body devoted to develogdolescerst and young
adul tsdé professionalism and to enhance thei
the ENGIM institutes areotated in the following regionsPiedmont, Veneto
Lombardy, Emilia Romagna, Lazio, and Sicily, and they all provide free vocational
trainings.

The rationale behind the choice of these institutes lies in the high percentage of
migrant students who are @uraged to attend these training institutes thanks to their
vocational programmes and to the absence of tuition Smecifically, seven ENGIM
institutes located in the centre and northern regions of Italy (Lazio, ERvlaagna,
Lombardy and Piedmontpok part in this research.

The ENGIM institute located in the Lazio region was based in Rome and the
students who took part in the research were attending courses aiming to train bakers,
pastry chefs, waiters, electronics consultants, aestheticians amstyllsis (ENGIM
Rome online). Théwo ENGIM institutes located in the Emi#Romagna region were
based in Cesena and Ravenna, and the students who took part in the research were
attending courses aiming to train refrigeration experts (ENGIM Cesena ordime)
aestheticians and hairstylists (ENGIM Ravenna online). The two ENGIM institutes
located in the Lombardy region were based in the province of Bergamo and the students
who took part in the research were attending courses aiming to train electricians,
plumbers, aeromechanical experts, and chefs (ENGIM Lombardy online). The three
ENGIM institutes located in the Piedmont region were based in the province of Turin
and the students who took part in the research were attending courses aiming to train
mechanis, electricians, and chefs (ENGIM Piedmont online).

The sampling technique selectaad applied cabe defined as purposive cluster
sampling, which is a modified sampling met
most populations are structured inns® way, or could be divided in sgections
according t o certain characteristicso ( Op
respondents (migramtdolescerst from 12 to 18), and | then identified the schools (the
vocational ENGIM institutes in Itajywhere | could easily find these respondents.

Cluster sampling was thus considered as the most adequate tool to guarantee the
representativeness of the sample, despite the downsides it may have, which include the
risk of a higher sampling error and of greatapmalies in terms of distribution and

homogeneity of attitudes and behaviours.
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4.5.4Initial considerations
The process carried out to contact the ENGIM institutes and to obtain their support in
this study was challenging and slow.

| first contacted the sclots by phone and presented the research project either to
their headmasters or to the secretaries. | then sentrail & the school address with a
presentation letter outlining the aim, design and method of the research and a copy of
the questionnaireSix out of the ten schools that were contacted agreed to participate.

The school soé admi ni strative of fices Co
respondents by identifying those students with foreign origins or who were not born in
Italy.

After this select n , a consent form aiming to obt
permission was delivered to all the identified respond@ypendix4), and only those
students whose parents signed the consent forms were included in the research.

Two main issues negativelgffected the number of respondents available to
participate in the survey. Sevemlt udent s f orgot to bring thei
back with their parentso signature or | ost
when the survey was administeredchuse they were carrying out their compulsory
apprenticeship.

I, the researcher, was always present when the respondents completed the
questionnaires, and this allowed me to explain more clearly some questions if the
respondents found them difficult tmderstand or to decode, or to clarify any aspect that
may have not been clear to them. The choice to be present during the administration of
the survey was deliberate and it was driven by the awareness that the respondents were
adolescerst and it could bé¢heir first time filling in a questionnairédditionally, since
the respondents had mixed migrant backgrounds, their linguistic skills codlddose,
due to limited literacy, which meant they might ndeslp in completing the survey
(even though thisvas not the case for the respondents of this study).

However theresearchér presence during the administration of the survey could
exacerbate some disadvantages linked to the use of questionnaires. The replies, for
exanple, could be biased by his/l@esence since the respondents may feel tempted to
please or impress the investigator by providing answleas weredifferent to the
opinions they really hold. Being aware of

doubts by providing explanationstime most objective and unbiased way possible.

101



4.5.5Questionnaire design: Initial structure
The building structure of the questionnaire | intended to administer teshigiol
students drew on the questionnaire that | used fonmays t e r Qvghicht hadeben s
designed to investigate child language brokering experiences among students aged
between 11 and 13 years of age.

The questionnaire that | used for mya s t e r awas fitsticieated by thin
MediO PUERI research group (Cirillo 2017) and was partiadlged on the Language
Brokering Scale developed by Tse (1995). It was divided into three sections dealing
wi t h: (1) child Il anguage brokersd personal
their family member s&6 | i gegorokesnyg actvities,kwithl | s | ar
a focus on the settings, documents, and people involved in this practice.

| used this questionnaire agoint of reference and | kept its structure divided
into three sections (personal information, linguistic skills, and @t/ities). However,
given the older age of the respondents of this research study, | deemed it appropriate to
add attitudinal scales in the third section to investigate CLB more thoroughly.

In particular, the questions concerning the settings wherergbgondents
brokered, the documents they translated and the people they helped in communicating
were turned into ordinal scale questions in which the respondents were asked to rate the
frequency of brokering related to each possible given statement (FEGETTING,
and DOCUMENT scales). A Likescale battery comprising 20 items related to the
affective and cognitive attitudes about CLB was also ad@eOlITUDE scale),
toget her with an ordinal scale of 6 i tems
brokering in different settings (COMFORT scale).

After applying these changes to the questionnaire thlaad used for my

mast er § the el questiminaire comprised three sections: the first aimed at

assessing child | anguagkbebsodokpesdomald itmfeor
second containing questions on child | angu
skill s, and the third exploring the respoi

attitudes about CLB, by means of three ordinal scalPEOPLE, SETTING,
DOCUMENT scales one Likert scale (ATTITUDEscale) and a final ordinal scale
(COMFORT scale).
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4.5.6 Pilot study and further changes
This version of the questionnaire wadoted amongforty students attending the
ENGIM institute locatedn the city of Ravenna. The respondents of the pilot testing
were selectedo havethe same characteristics as the target population chosen for the
final survey.

The goal was to ascertain the validity and reliability of the questionnaire, to

determine theppropriateness of this research tool, aneédoice its nosmesponse rates.

4.5.6.1 Reliability and validity
It is crucial to measure both the validity and reliability of the survey by conducting its

item analysisAs Oppenheinargued:

reliability refers to the purity and consistency of a measure, to
repeatability, to the probability of obtaining the same results again if
the measure were to be duplicated. Validity, on the other hand, tells us
whether the question, item or score measures whatsitgsosed to
measur€1992: 144 145).
If the reliability and validity of factual questions are easier to check, respectively
through internal checks (e.g. factual consistency among the answers, introduction of
phony items) and external checks, the reliabaimd validity of attitudinal questions are
more difficult to assess. As reported by Oppenheim (1992: 174), attitudes refer to a
Afstate of readi ness, a tendency to respond
certain stimuli 0. edhténmpatantto havuedsetsof quesonsme a s u |
or attitude scales which are more reliable than single questions, since they
Agive more consistent resul ts, mai nl vy
wording will probably apply only to particular items, and tharsy

bias may cancel out, whereas the underlying attitude will be common
to all the 1 tems in a set or scaleo (Op

4.5.6.2.Reliability analysis: item discrimination and inter-item consistency
The reliability of a scale is a precondititm its validity. This can be assessed through
item discrimination, which measures how well a single item correlates with the whole
battery of items, and intetem consistency, which assessvhether the items of a scale
correlde highly with each other @nyei 2010).

More specifically, item discrimination assesses the correlation between an item

with the remainder of the items in aggregate iansl measured by the corrected item
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total correlation. Te ideal value for this statistic would be a positivalue
(Angelelli2004: 61). Iltem discrimination statistics for the-ifin Likert scale battery
ranged from .251 to .618, which indicated a good common item directionality.

The internal item consistency measures the homogeneity of the items included in
a muti-item scale and verifies if they measure the same targe{@éeayei2010. It
was analysed using the Cronbach Alpha coefficient, which generally ranges between 0
and 1 and the closetris to 1, the greater the internal consistency of the items én th
scal e. Moreover, the greater the number of
be. While there is no general agreement with regardtothe tut v al ue f or Cr o
alpha, the tendency is to place it at greater h@d. However, as D6rnyg2010: 94)
maintained short scales of three or four items should reach at least a reliability
coefficient of 0.60.

The Cronbachés U for the Likert scal e
considered reliablddowever, notwithstanding that the-2@m Likert scale turneaut
to be reliable, professor Angelelli, who supervised my research studyhdothree
months | spent ateriot-Watt University for my compulsory research period abroad,
suggested that the battery of 20 items comprising this one difigdet scale could
actually be subdivided into shorter batteries of items targeted to measure more specific
dimensions of CLB.

For this reason, in order to obtain better structured and more consistent sub
batteries of items and to select the best and radegjuate statements for each-sub
battery, a datariven approackvas implemented using item analysis.

After examiningthe items and studyingow they could group together, | first
tried to identify the stltomponents making up this initial group of twemttitudinal

statements classifying them into four cat
benefitso, nCLB and bilingualism and bi c
i mplicationso).

During this process, each item was correlated with the total itemrpadlich it
was included. By deleting five items that did not fit in any of these fougsnips, the
total interitem consistency of the fifteen remaining items raised to 0.797. Nevertheless,
the internal item consistency of each of these four categovees too low to be
considered acceptable.
I therefore reduced t he four categorie

Aperceived benefitso) and this choice prove
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some items resulted as belonging to both categandsthis is the reason why | tested

the Cronbach Alpha coefficient to decide in which category they performed better.

As a result of this test, | also deleted one iteam the initial poolof twenty

because it did not perform efficiently, thus improvthg total intefitem consistency of

the nineteen remaining items to 0.789. These nineteen remaining items were classified

i nto t he t wo categories ifpercei ved feel

respectively reported an intgem consistency of 0.71and 0.782Table 41 illustrates

the items belonging to the two categories. It is important to note that the items reported

in this thesis were translated into English by the researcher myself. The original Italian

version can be seen in Appendix 1.

Table 41. Likert -scale item analysis

Perceivedfeelings

b. | am embarrassed to be a language
broker

c. Acting as language broker is stress

d. | enjoy acting as language broker

much respasibility

f. 1like acting as language broker
0SO0IdzaS LQY 3IABS

a. lam proud to be a language brokerf a.

e. Acting as language broker impliest e.

Perceivedbenefits

Acting as language broker has improved my characté
and personality

. Acting as language broker helped me improve my Itg

Language brokering made my pate more dependent
on me

Language brokering helped me to become more mat
and independent

Language brokering helped my parents become mor
independent

Acting as language broker helped me improve my
LI NByGdaQ I y3dz 3S

Language brokering allowed me ¢ain knowledge on
Italy and Italian culture

Language brokering encouraged me to be more fam
withYe LI NByiGaQ O2dzy i NE |\
Language brokering has influenced the choice of my
studies

Speaking foreign languages and acting as language
broker are useful for the job | will do in the future

Language brokering encouraged me to go on studyir]
foreign languages

Language brokering has helped agademic
performance

. Language brokering made me think about becoming

professional mediator/traslator
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Following this intefitem consistency analysis that helped to scale the attitude
statements, the initial battery of twenty items was subdivided into two batteries of six
and thirteen items respectively that targeted two specific dimensione thggrondent s 6
perceived feelings about CLB (FEEL scale) and the perceived benefits that this activity
could have for them (BENEFIT scale).

The reliability analysis (item discrimination and inteym consistency analyses)
improved the instrument reliabilitgnd gave a more meaningful content and a better

structure to the survey.

4.5.6.1. Validity
As Oppenheim (1992: 160) argued, Avalidit
i nstrument measures what It i'Ss supposed o]
instrument mayave more than one validity and there are also different types of validity
(content validity, concurrent validity, predictive validity, and construct validity).

When measuring behaviours or attitudes, it is more difficult to ascertain the
validity of the survey, that is whether the instrument measures what it is supposed to
measure.

However, | performed a check on the content validity of the questionnaire by

carefully examining the contents of all the attitudinal items.

4.5.6.2Further considerations after thepilot study
Besides checking the validity and reliability of this instrument, the pilot test was also
helpful to determine the appropriateness of this research tool, and to reduce-its non
response rates.

On the basis of the analysis of tfesponses tdhe pilot questionnairecertain
items were rephrased and madeaer, and other questions in the demographic section
were eliminated because they turned out sasuareinformationthat was not relevant
for the purpose of this study.

The pilot study als@onfirmed that the questionnaire was the adequate tool for
the respondents of this study, as presioesearchers (e.g. Tse 1995; Weisskirch 2007;

Cirillo 2017) had already suggested by implementing & msin research instrument.
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4.5.7. Pre-test

A small pretest of this new version of the questionnaire obtained after the pilot study
was conducted among 15 immigraolescers attending the Welcome Youth Centre

in Forli where | was volunteering by helping them do their homework.

This pretest aimed at idengiing and eliminating any remaining problems
related to the completion of the instrument. To this end, a few questions concerning
biographical data and linguistic skills were either deleted as considered repetitive or
reformulated. The final version of tigeiestionnaire was thus ready to be administered.

4.5.8 Final design of the questionnaire

The final design of the questionnaire, after the revision process, was designed to contain
mostly closed questions with poeded answers, muliem scales, andnly a ew
opentended questions, organisedvirell-structured sections that made its completion
easy and straightforward for the respondents.

The questionnaire contained 42 questions including a total number of 123
variables. It comprised factual, behavioural atttudinal questions and was divided
into three sectionisee Table 2).

The first section included fourteen questions aiming to elicit stemographic
information and to assess independent variables, sudmasg others r espondent s
age, gender,ljpace of birth, number of years | iving
places of birth and jobs. They included both-poeed and opeanded answers.

The second section consisted of ei ght q
and their family mmber s6 | inguistic skills. The que:
intended to assess independent variabl es, s
the language(s) they speak besides ltalan d t hei r parent sé and t hi
use of botHtalian and other language(s).

The third and last section contained twenty questions related to the activity of
language brokering. These twenty questions can be subdivided into fegrosyds to
better outline the construction of this section.

The fird subgroup of questions contained ten questions aimed to obtain
preliminary information about getblokers,rinesponde
order to assess, among othendjether they had ever brokered, if they were still

brokering and how often dy performed this activity at the time of the data collection.
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The second sufroup of questions contained three ordinal scales designed to
measure the respondentsd behaviour al attitu

- the people for whom the respondents broket laow often they broker
for them (PEOPLE scale, eleven items);

- the settings in which the respondents broker and how often they broker
there (SETTING scale, eleven items);

- the docurents that the respondents sifainslateand how often they
broker tem (DOCUMENT scale, eight items).

The third subgroup of questions included two Likert scales and one ordinal
scale designed to measure the respondentséb
CLB. More specifically,

- the first Likert scale included siktems aimed to explore the affective

attitudes that respondents have by examining their feelings towards CLB
(FEEL scalg

- the second Likert scale included thirteen items aimed to examine the
cognitive attitudes that respondents have by examirieg perceived
benefits about CLEBENEFIT scalg;

- the last ordinal scale included six items aimed to study the affective
attitudes by examining the responden
when it occurs in different setting€OMFORT scale)

Thelast subgroup contained four opeended questions asking the reasons why

the respondents felt comfortable or uncomfortable when brokering in certain situations

and inquiring about the perceived advantages and disadvantages related to this practice.

Table 42.  Sections of the questionnaire

Section 1 Demographic data (fourteen questions)
Section 2 Linguistic data (eight questions)
Section 3 Child language brokering activities (twenty questions) including six ordinal scal

related to the following dimesions :

1. people for whom child language brokers broker (eleven items)
2. places where they broker (eleven items);

3. documents brokered (eight items);

4. perceived feelings about language brokering (six items);

5. perceived benefits related to langubgekering (thirteen items);

6. perceived feelings in different settings (six items).
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The division into sections was adopted in order to keep all the items belonging to the
same dnension grouped together, in ordew maintain a logical sequence and
suce@ssion of topics, and to identignd assess he r e s p dudes éowards the at t |

differentspecific issues presented in the questionnaire.

4.5.9Typology of questions
As previously mentioned, the questionnaire was divided into three sections.

The first partof the questionnaire was aimed at eliciting classification data, such
as demographic information. Even though some auti@ppénheim 1992Black 1999)
suggest that these questions should be placed at the end of the questionnaire since they
could be perdged as offputting, in this case they were listed at the beginning of the
survey. This choice was made considerationof the target respondents, namely
adolescents between 12 and 18 years of age, who likehg to be unfamiliar with
filling in questiomaires. In order to make them more comfortable, the presence of
generic questions related to their personal information at the beginning of the
guestionnaire was deemed to be more appropriate for this survey. This same motivation
was also the reason forwrc h t he #Afunnel 06 approach was a
the survey should start with a very broad statement, followed by more specific items
that narrow down the scope of the questions (Oppenheim 1292

The fourteen questions contained in this tfisection aimed at assessing
independent variables, including age, gender, place of birth, number of years living in
l'taly, parentsod places of birth and jobs.
others were left open, such as those concerning h@grendent s6 age, t he
places of birth and jab The operended questions were subsequently classified and
codified during the analysis.

The second section of the questionnaire included eight questions aimed at
obtaining information relatedtomigant adol escent so6 aklld. t heir
These questions were aimdassess ingendent variables, suchasfohe r espondent
competence in the | anguage they speak besi
frequency of use of bothalian and the other language they speak. The typology of
guestions used was either closed or scale questions.

More specifically, as for the scale questions, the respondents were asked to rate

their frequency of use of each language spoken, and threiepat s6 f requency o
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each language spoken, by choosing one item among-pdiune ordinal scale composed

of the following frequencies: Aal wayso, A o
scale point wakatercoded using a number rangingfrocmdb r fnever 6 to 5 fo
(Table 43).

Table4d3. Scale used to measure the respondents
of use of each language spoken

Always Often Sometimes Rarely Never

The third section of the questionnaire was devised with tmeo&idelving into child
language brokering activities. It contained twentysgwas subdivided into fougroups.

The first subgroup of questions contained ten questions aimed to obtain
preliminary information aboutgelrdkers. Theys pondel
were all closed questiongaept for the last question, whigkas operended.

The second subroup of questions contained three ordinal scales designed to
measure the respondentsdéd behavioural attit
whom the respondents broker and how often they broker for them (PEOPLE scale,
eleven items); the settings in which the respondents broker and how often they broker
there (SETTING scale, eleven items); the documents that the respondents broker and
how oftenthey broker them (DOCUMENT scale, eight itemSmilarly to Table 4.3,
for each item included in these three scales, the respondents could rate their frequency
of brokering by chdaesassogatechtma score ®f) i} a | finoaf yt seon o(
(scored 4 Asometi mesod (scored 4), Ar@ablel yo ( sc
4.4)

The PEOPLE, SETTING, and DOCUMENT scales were formulated for the
purpose of the present study by adapting items from the Language Brokering Scale
developed by Tse (1995and revised bythe In MediO PUER(I) researchers. The
statements to be assessedll these three groups mentezhthe people, the settings
and the documents that resulted to be the most involved in child language brokering

activities by preious researcfiwWeisskirch 2007Cirillo 2017).

Table4d4. Scale used to measure the respondents

Always Often Sometimes Rarely Never
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The third subgroup of questions included two Likert scales and one ordinal scale
designed to measuretherespdent s6 af fective and cognitiyv

The Likertscale questions dealt with the perceived feelings and perceived
benefits about CLB and they consisted respectively of six and thirteen items (FEEL and
BENEFIT scales). Child language brokevere asked to assess their perceived feelings
about language brokering activities and the perceived benefits that thiEemaay
offer them. Theyere asked to rate their degree of agreement or disagreement with the
attitudinal statements mentioned &yoosing one item among a fipeint Likert scale,

i ncluding: Aistrongly agreeo, Afagr eeo, Aneit
di sagr e edbd). Thd emmdst favourable attitude towards positive feelings and

benefits was given the highesiose of five, while the most negative attitude was given

the lowest score of one.

The items contained in the scale about the respondents perceived feelings (FEEL
scale) were formulated for the purpose of the present study by adapting some of the
items fran the Perceptions of Language Brokering Experiences used by Wu and Kim
(2009, and Weisskirch (2033 The items were both positively and negatively phrased
in order to minimize any response bias. The negatively phrased items were subsequently
reverse scorkbecause of their wording.

The items contained in the scale about the perceived benefits produced by CLB
(BENEFIT scale) were formulated for the purpose of the present study by adapting
some of the items from the Language Brokering Scale developed b{1l9%®), and
based on the benefits reported by previous research (Halgunseth 2003; Morales et al.
2012).

Table 4.5. Likert scale used to measure the FEEL and BENEFIT scales

Strongly agree | Agree Neither agree | Disagree Strongly
nor disagree disagree

The doice to use a fivpoint Likert scale to assess the level of agreement or
disagreement with the attitudinal statements of the FEEL and BENEFIT scales was
driven by the intention to include the <cat
options thathe respondents could choose.

Even though the category MAneither agree

opportunity given to the respondents not to think about the questions and not to commit
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themselves to the survey, it was deemed important to inéudeorder to give the
respondents the possibility to be unsure about their perceived attitudes instead of
forcing them to provide meaningless answers. The possibility that some respondents
could not have an opinion about an attitude, especially amalagerhandadolescers,

should be taken into consideration, even though people are often reluctant to admit their
lack of knowledge (Oppenheim 1992: 139).

The last ordinal scale in the third sséction of this part of the questionnaire
included six item&ai med to study the affective attitu
perceived feelings about CLB when it occurs in different settings (COMFORT scale).

The six settings listed in this scajeestion were taken from the SETTING scale
used in this questioraire, and the respondents could evaluate their perceived feelings in
each setting by choosing from one of the five points including the following items:
Avery comfortabl eo, Acomfortabl eod, Aunc

uncomfortabl ehda,v eorn etvhee ittreemsdlated in this

Table 4.6. Ordinal scale used to measure the COMFORT scales

Very Comfortable Uncertain Uncomfortable | Very

comfortable uncomfortable

The choice to create and include this scale was driven by the importance eft cont
when dealing with CLBThe context and the settings where CLB is performed can
highly influence the feelings and outcomes related to this activity (Weisskirch 2017).

The last sulgroup ofquestions othe thid sectioncontained four opeended
questims asking the reasons why the respondents felt comfortable or uncomfortable
when brokering in certain situations and inquiring about the perceived advantages and
disadvantages related to this practice. The answers provided in thesendeen
questions wex coded into main categories after applying thematic analysis in order to
identify the key topics.

4.5.10. The wording of questions

The wording of questions and statements is a key element for the design of a
questionnaire and for its validity. As Oppenheim (19821)argued when dealing with

the wording of guestions #Afirst of al | | fc

wording must be suitable; and third, the context, sequence and response categories (if
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any) must help the respondent without unintentiohay bi asi ng the answ
(1999) also added other sources of misunderstanding of questions, such as the use of
ambiguous terms, of inappropriate vocabulary, of emotive words, and of cliché and
colloquialisms.

For the construction of this questiormegi great attention was given to both
Oppenhei mbs and Bl ackbés recommendations and
avoid any ambiguity and inappropriateness.

In addition, the focus of attention was on the young age of the target respondents,
which led to the use of straightforward vocabulary, without the use of technicalities.

The Italian term fAmediatore | inguisticoo (|
term @dbroker ' i nguisticobo (Il anguage br oke
comprehesible for the participants. For this same reason, a short explanation of the
meaning of the expression Amediatore | ingui
the beginning of the section dealing with child language brokering, and it was also
explaired orally before the administration of the questionnaire in order to avoid any
misunderstanding concerning the key term of the survey.

The questionnaire waslsodevi sed i n order t o mai nt a
attention. For this reason, five Smiley Facesampany the five points of the Likert
scale (Astrongly agreeo, fagreeo, Aneither
di sagreeo) .

The rationale for adding the Smiley Face scale to the Likert scale was to give the
respondents a chifitiendly methodthat conveys interactive attitudinal indicators, and
to make them feel at ease while answering the scale queftieese et al. 200.7The
Smiley Face scale that was usedthis study (Table .Z) was adapted from the Five

Degrees of Happinessale usethy Hall et al.(2016).

Table 47.  Smiley Face Likert scale

= 3 o

0

&k - @ ~a
Strongly agree Agree Neither agree Disagree Strongly
nor disagree disagree

The accurate wording of the questions and the use of the Smiley Face Likert scale
contributed to achieving hi gh rate of responses by supj

and beliefs.
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4.5.11.Questionnaire data analysis

The questionnaire data were processed and analysed by using SPSS 20, a powerful
software package that provides basic and advanced data analysis capabilitie

All the answers provided by the respondents were scored and turned into
numbers. Each variable was assigned a value determined in advance. In the case of
missing data, a missing data code (a blank space) was assigned to the relevant variable.
All the numerical data were then manually input into the matrix data of the software
SPSS 20, in which each respondent corresponded to a row of cells and each variable
corresponded to a row of cells.

Questionnaires were not considered valid when less than halfeofvhole
questionnaire had been completed.

The demographic and linguistic data were analysed by means of a descriptive
analysis (percentages, mean, and standard deviation), while the attitudinal scales were

analysedy means of both descriptive and irgetialanalysis.

4.5.12. Qualitative data: the interviews and reatlife child languagebrokered
interactions

The set of quantitative data gathered by means of theegmifted questionnaire was
integrated with qualitative data collected through feetace irterviews and redife
interactions.

This choice was driven by the need to identify how migrant children and
adolescerst recall their experiences as language brokers and how they behave and
interact while brokering, focussing on CLB as an interactive auwily situated

practice.

4.5.13. The Welcome Youth Centre
The qualitative data collected and analysed in the present thesis were gathered through
the collaborabn of the Welcome Youth Centtecated in Forli, Italy.This youth centre
was established in 2010 as meeting place providing educational and recreational
services, mainly for migrant families.

On average, about eighty children, ranging from primary school to middle school
students, attend the centre each year and are enrolled in the activitiescaatbiteds

that are regularly organised. All these students are supported by the help of about thirty
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volunteers who help them do their homework, and who organize theselfteol
laboratories and the recreational activities.

The strongnterest of the headrganisers of the Welcome Youth Centre for my
research topic, together with the high number of migrant students enrolled in its
activities, were the two main assets for this centre to be the most suitable venue to
collect qualitative data by means of sestructured interviews and recordings of

naturally-occurring interactionbrokered by children

4.5.14.The interviews
Interviews have recently become one of the most common research tools given the
opportunity they provide to probe and explore specific issunedetail. Pole and
Lampard (200Rdefinean i nter vi ew as fia verbal exchang
or more people for the principal purpose of
(Pole and Lampard 2002: 126). The interviews can have diffesents and styles that
are determined by their purposes (Gillham 2000) and they are often conducted in order
to Aobtain information and understanding o
specific questions of a research project (Gillham 2@D0:

The perspective embraced in this research is that of considering interviews as
situated and imractive actions (Cicourel 196Kiolstein and Gubrium 1995). Drawing
on this concept, interviews are considered as events in which a rapport is generated
between lte researcher and the researched and in which the interviewer is seen as an
active participant (Edley and Litosseliti 2010: 165). Although some researchers strongly
believe that neutrality should be guaranteed when interviewing in order not to influence
the r es pondenttised comsides thee questiorss rmsked as simple and neutral
invitations to speak, it is also important to highlight the interviéw&ey role in

encouraging productive talks and in acting as active listener.

4.5.15. Advantages and disdvantages of interviews
As with the use of questionnaires for data collection purposes, the use of interviews
equally entails both advantages and disadvantages.

With regard to the advantages, the strengths of this research tool are related to its
great fexibility and to the opportunity it gives to the interviewers to ask apeted
guestions, t hus obtaining deeper i nfor mat.

perceptions. In so doing, it is possible to explore new insights, to consolidate old
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knowledge, and to achieve increasingly nuanced levels of understanding. Interviews

also allow the researcher to obtain higher response rates and to play a key role in
Afenhancing respondent participation, gui c
respondeaoang$s gnédstciarifying the meaning of
Oishi 1995:3).

As for the limitations of this research tool, they include the risk of bias and
manipulation due to the presence of the interviewer, who may, unconsciously, influence
theinfo mant sé6 answers. This is especially true
may try to report what adults would like them to say. Moreover, when dealing with
child respondents, there is the risk of obtaining very short and monosyllabic answers
(Tizard and Hughes 1984). In order to reduce this risk, the choice of-epgead
questions is highly recommended, in order to give them the opportunity to expand on
their ideas and to freely narrate their anecd@Bebarino and Stott 1989nterviews
alsotend b be expensive and time consuming since the -gat@essing stage takes
much longer because of the transcription and coding operations (LitdX&liiti172).

Despiteall these shortcomings, a careful planning couddp to reduce such
adverse effects (@ue and Walsh 1998). This could include interviewing children in a
familiar environment with people who are familiar to them, monitoring the child
i nformant os feelings and comfort during t
providing explanations whendly are necessary.

It is, however, true thatthe appropriateness of the use of interviews must be
carefully assessed, because,Gygpenheim (1992: 81) argyes ione ctlahnot s a
interviews are always goaal always bad, but rather that interviews arefgnable for
some problems, or wunder s orefiee, thechni® totuseo n s , ar
interviews shoulde made considering the nature of the data and the constraints of the
research context.

For the purposes of this thesis, the use of stractured interviews, namely
interviews combining prestablished sets of questions with the flexibility to explore
new ideas brought up during the interview itself, was preferred given the young
respondent sé age (bet weenhalybungage]they 6ouldy ear s ) .
have lessleveloped literacy skills than the respondents who took part in the survey, and
they mightfind it easier to talk about their experiences as language brokers instead of

filling in a written and selcompleted questionna.
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4.5.16.Semkistructured interviews: target population, design and typology of
guestions

The semistructured interviews were conducted with eight migrant children (four males

and four females) aged between 11 and 16 years. The sample of the respondents to b

interviewed was selected from the children who attended thesafteol laboratories

organised by th#&/elcome Youth Centre in Forli.

During the second year of my PhD research, | volunteered at this youth centre
and | helped the students complete timmework. In so doing, we got to know each
other and a relationship of trust was established, which, probably, helped them be more
comfortable in being interviewedfter a few months of volunteering, | described my
research topic to the students attegdime youth centre and | asked them if they were
interested in being interviewed about their language brokering experiences.

Among thosenvho accepted, some of them were selected after being identified as
possible child language brokers by the Italian atlus working at the centre, and some
of them selfselected to describe and share their experiences as child language brokers.
Those children who had experiences as language brokers and who agreed to take part in
this project were then asked to give thadrents a cover letter presenting the research
and a consent form to be signed in order to give their appfappkendix 5)

The questions asked during the interviews were structured along the lines of the
three sections presented in the questionnai @ealing with demographic data,
linguistic data and child language brokering activities.

More specifically, the interview protocol contained questions with probes in the
following seven domainAppendix 2)

(1) sociodemographic information and lingigdtackground;
(2) language brokering experiences (in which settings, what documents and for which

people children recalled having brokered) and anecdotes of their experience as brokers;

(3) childrends perceived feelings about
( 4) c h iercedreddenéfits abput brokering;
(5) childrenbés perceived agency exercise

(6) brokering strategies adopted by children;
(7) the relational impact of child language brokering.
The same questions were asked in the same order to adrtiegants Any interesting

topic that spontaneously arose during the conversation and was deemed relevant for the
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purposes of the study was investigated further, by adding a section of prompting and
probing questions.

The interviews were conducted italian, they were fact-face and video
recorded and they lasted approximately twenty minutes €Buoh. semistructured
template of gestions is presented in Appendix Al the interviews ended with my
thanks to the interviewees for taking part in thelgtand a final question asking them if
they had anything further to add to what said in the course of the interview.

As for their analysis, hematic analysis was applied by building on the
theoretical definition provided by Braun and Clark (2006: 79¢wnterpreted it as a
met hod wused for Ai dent i f yina(hemesa withih the i n g, P2
d a t Bydimplementing this methodhe seven main themeabove describedvere
identified and analysed in the interview data collected.

4.5.17. Naturally -occurring data: child language-brokered interactions
Documenting naturalbpccurring language brokering communications was quite
challenging since CLB is very often a dailydaunplanned family experienddowever,
this was possible thanks to the enormouspe provi ded by the AWel co
in Forli.

The recordings were made in October 2016 and they correspond to the meetings
organised by the educators of the Welcome Youth Ceame the families of the
children who wanted to be enrolled in the atehool laboratories organized by this
centre.

| chose to collect naturally occurring data because actual brokered events can
shed light ona comprehensive wunderstanding of c hi
responsibility into the interaction.

These elens were examinedhrough the lenses dfonversation Analysis
(CA), a theoretical framework that provides the appropriate tools to highlight the ways
in which participants caonstruct their understanding by means of a coordinated system
of turntaking(Heritage 2009) and contri butes to outlining
performance and impact on the interaction.

This choice was driven by the main assumption informing conversation analysis,
which is that ordinary talk is highly organized and ordewkd. Ten Have reporfs
Aconversation anal ysi s studi es t he order/

particularly those social actions that are located in everyday interaction, in discursive
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practices in the sayings/tellings/doings of members of sodet ( T e nOO7HRA.Vv e 2
More specifically, the social actions and discursive practices that were the focus of the
analysis of these interactions were the use of repetitions, anticipations, expansions,
repairs and disalignments (as explained in Ch&pterddiscussed in Chapte).7

The Conversation analysis approach was therefore applied in order to highlight
the interactive and participative structures of child language brokered events, focussing
on how child language brokers actively participate in thecatstruction of

communicative events.

4.5.17.1 Description of the @rpus of recorded authenticdata

The capus of realife dataincludes four child language brokered interactions, which
took place at the Welcome Youth Centre in Forli where | voluateduring the second
year of my PhD research project.

These interactions were recorded in October, 2016, during the meetings
organised by the educators of thgelcome Youth Centreand the families of the
childrenapplying forthe afterschool laboratoriesrganized by this centre. In order to
register their children, migrant parents had to fix an appointment with the head
responsible of the centre and complete the registration procedure.

Each of these interactions thus involved the presence ofdhfeer participants:
an institutional representative, the Italian educator, and two laypeople, the migrant
parent, who was always the mother, and her child. In afl ifteractions, the educator
was anltalian monolingual, the mothers meenative speakers efther Chinese or Urdu
with different levels of proficieng in Italian, whereas the children were the
interlocutors who hadood competence in both l'talian
languages.

The four meetings can be comparable not only in terms of nushiparticipants
but also of their structure, since the procedure of enrolment was fixed and pre organized.

Specifically, these meetings could be subdivided into four phases corresponding
to the four sections of the registration form that the Italian edutad to fill in order
to enrol the children in the activities organised by the centre. The first and second
sections of the application form aimed to gather both therclélch 6 s and t hei r f
personal datathe third section included questions nreghi n g t he chil doés

conditions (allergies and/or diseases) and inquired whether the migrant family was
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assisted by social services, and in the last section the parents were asked to give their
authorisation to allow the photos of their children tgbblished online.

All four interactions were audicecorded and transcribed according to
conversation analysis conventions. The turns uttered in Chinese and Urdu were
transcribed and then translated by professional translators into Italian, and then back
translated into English by myself, as were the turns spoken in Italian.

Regarding the approach to the badnslation, an effort was made to convey the
register and style of the source, and to reflect discursive aspects such as hesitations,
false start@and other types of hedginghe backtranslation is presented italics under
the source udrance A consent form was signed by both migrant parents and their

childrento be audierecorded (Appendix)6

4.5.17.2 Transcription
The transcription of datis a core procedure for a systematic and detailed analysis.
Transcripts are cordered as a representation of recorded, datathey only represent a
selective rendering of the recordings, thus being incomplete compared with thie real
interactions.

For this reason, an accurate and meaningful transcription should imply the
selections of the elements that are deemed important to be transcribed according to the
aims of the resch. As Ochs pointeaut, one should avoid

atranscript that is too dated is difficult to follow and assess. A more
useful transcript is a more selective one. Selectivity, then, is to be
encouraged. But selectivity should not be random and implicit. Rather,
the transcriber should be conscious of the filteriragess (1979%44).

The transcription mode applied to examine the delaihguagebrokered
interaction was adapted in order to identify and analyse the conversation and
interactional patterns that could highlight child language lore r s 6 agency
participation such as for example, the turtaking system and the location of
interactional actions.

In particular, an orthographic transcription method was chosen, which entailed
the verbatim record of what the speakers said without including any detail about the
pronuncidéion of their speech, and the main conventions of transcription adopted were
based on the model developed by Gailferson (1974) (Appendix).3This model was

designed in order to examine the sequential organization of talks and to represent as
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many inteactional details as possible, such as overlaps, pauses, vocalizations, and
laughter. The information available in the transcript files provided in this thesis include
the following elements:

- Time, date, and place of the original recording;

- Parti c emifeatidns 6 i d

- Incomprehensible sounds or words;

- Silences and pauses;

- Overlapped speech and sounds;

- Stresses and volume.
The transcriptions were typed hyself, without the support of any annotation software,
and the sensitive data was anonymised orealter i n or der to protect
privacy, as agreed in the consent form that all the participants signed before the

beginnng of the recordings (Appendi3.6

4518. Researcherds positionality
When conducting qualitative research in the social sciences,rtesear cher 6s
positionality is a key issue for discussions about the methods and techniques to
implement.

In particular, within the vast literature on the ethics and dynamics of the
relationship between the researcher and the participants, a key foaus tise
membership role of researchers, that is their insider versus outsider stawgsvibe
study participants. Iithis regard, Adler and Adler (1987) defined three categories of
researcher memberships: (a) peripheral member researchers, wharderaene in the
main activities carried out by the researched group; (b) active member researchers, who
participate in the research activities, bu
values and goals; (c) complete member researchers, who are aireathers of the
researched group. Each status, both the insider and outsider positions, brings advantages
and disadvantages.

The insider role should enable the researcher to be more rapidly accepted by
participants and to explore their experiences maveotighly. However, such a position
may undermine the researcher subjectivity when collecting and analysing data (Asselin
2003).
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The outsider position may represent the appropriate distance in order for the
researcher to take a wider, objective and unbdiaperspective and to better
conceptualize the practice examined (Fay 1996). The difficulty in gaining access to the
researched community is the major drawback of this position.

In this research, | positioned myself as an outsider of the child languade &rr s 6
community who sought information and knowledge from its members. This approach
allowed the respondents to assume the role and status of experts and to provide a critical
insight into the specific issues that were the topic of this researobr(fan1986).

However, as is often the case in qualitative research, my position as an outsider
was not as unequivocal as | myself had perceived it to be, especially at the beginning of
the interviewing stage of the sty As Dwyer and Buckle (200%uggestedduring
their field work and analysis of data, researchers tend to shift along an -‘ogidieler

continuum:

As gualitative researchers we are not separate from the study, with
limited contact with our participants. Instead, we are firmly in all
aspects bthe research process and essential to it. The stories of
participants are immediate and real to us; individual voices are not lost
in a pool of numbers. We carry these individuals with us as we work
with the transcripts. The words, representing expeegnare clear
and |l asting. We <cannot retreat to a di
our personhood affects the analysis, so, too, the analysis affects our
personhood. Within this circle of impact is the space between. The
intimacy of qualitative researcho longer allows us to remain true
outsiders to the experience under study and, because of our role as
researchers, it does not qualify us as complete insiders. We now
occupy the space between, with the costs and benefits this status
affords(2009:61).

While clearly being an outsider in terms of my membership status in relation to the
informants, by volunteering at the Welcome Youth Centre attended by most of the

respondents of this research, I became a p

socialand personal issues related to the topics that were the object of this study.

4.6 Conclusion

This chapter has provided a detailed presentation of the methodology applied to
examine how child language brokering activities are perceived, experienced and
perfomed. The use of a mulstrategy research was deemed the most adequate tool to

explore in detail the selferceptions and attitudes of child language brokers, and to
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expore and examine their interactional contributievisle brokering.Additionally, the
implementation of three different methods was considered the most appropriate solution
to deal with the ethical and methodological issues related to doing research with minor
respondents.

This chapter has reviewed the construction and design of each wietiotbol,
their advantages and disadvantages, and the reasons why they were adopted. The next
chapter will describe and analyse in detail the data collected by means of the self

reported questionnaires.
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Chapter 5: Attitudes towards Child Language Brokering

5.1.Introduction

This chapter sets out to explore child | anc
language brokering, by focussing on the three attitudinal components of affect,
behaviour and cognitioriThe analysis ofattitudes that childanguage brokerfave

towards CLBcan produce insight I nrceptioncofithibd | ang
activity and may helpo explore their opinions and beliefs more deeply

To this end,this chapter presents and analyses the data acquired from the
adminstration of an attitudinal questionnaire to 155 students attending tiEN€ M
institutes that agreed to take part in this research project. The questionnaire was
designed with the purpose of exploring thi
cognitive attitudes about CLB and of studying the presence of any relationship among
these three components in order to-deeply
perception of this activity.

The analysis of the data was carried out taking into consideratiothe
respondents as belonging to one single group, thus without making any distinctio
among the six vocational ENGIMstitutes.

The total nurber of questionnaires analysedsa0 out of 15 collected. Five
guestionnaires were deemed to be invalid tb the high number of questions left blank
or due to the presence of contradictory answers.

However, despite the presence of figeestionnaires that were not taken into
consideration for the analysis, this low number of invalid data Be¢squestionaires
out of 155) reveals that the survey was well designed and properly understood by 98%
of the respondents, thus confirming its readability and clarity. The data analysed below
refers to the 150 questionnaires considered to be valid.

The questionnae is composed of three sections related respectively to (i)
demographic, (ii) linguistic and (iii) language brokering data. The description and
analysis of the first section related to the sat@onographic characteristics of the
participants is providedl i r st , foll owed by the section p
their family membersd | inguistic skills dat

brokering activities.
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The first two sections examine demographic and linguistic information irsterm
of descriptive data. Frequency distribution, mean, standard deviation, and graphics are
the tools used to analyse each variable included in these first two parts.

The third section explores child language brokering activities in terms of
univariate anaisis as well as of multivariate analysis carried out with the statistical
package SPSS 20. Inferential analysis is used to examine the underlying attitudes and
patterns resulting from the six ordinal scales included in this section and aimed at
assessinge affective, behaviour and cognitive attitudes about CLB.

More specifically, the behavioural d@tides are explored through three scales
inquiring about:

- the people for whom the respondents broker and how often the respondents

broker for then{elevenitems, PEOPLE scale);

- the settings where the respondents broker and how often the respondents

broker therdelevenitem, SETTING scale);

- the documents that the respondents broker and how often the respondents

broker them(eightitems, DOCUMENT scale);

The afectiveattitudesare explored through two scales inquiring about:

- the respondentsdé perceived sixieemd,i ngs

FEEL scale);

- the respondentsd percei v eitingdirwhich ngs

they broker (six items, GMFORT scale).

The cognitive attitudes are explored through one scale inquiring about:

- the respondentsdé perceived Ilftereenf i t s

items, BENEFIT scale).

The multidimensionality of thesgx ordinal scales was measured lgyfprming
inferential analysis.

The KruskalWallis H test was conducted to determine any statistically
significant difference between the independent variables (selected from the first and
second sections of the questionnaire respectively on the derhagaagl linguistic data)
on the ordinal dependent variables included in the scales presented in the last section on
child language brokering activities. This rabp&sed nonparametric test is considered the
nonparametric alternative to the eway ANOVA andtogether with thédunnposthoc

test with Bonferroni correctignit helps to indicate significant differences when
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examining two or more groups belonging to independent variables and the specific
attitudes expressed in the selected ordinal items. Addltigrthe Spearman's rank
order correlation was carried out to measure the strength and direction of correlation
between the ordinal items belonging to the sixr@dscales and representitite three
attitudinal components of affect, behaviour and cogmit

After providing a description of the soeitemographic and linguistic
characteristics of child language brokers and of their family members, this chapter will
focus on each ordinal scale and will discuss the frequencies and percentages related to
each individual item as well as the resultsnadiltivariate analysis.

It is important to note that the items and scales reported in this Chapter and in the
thesis were translated into English by the researcher myself. The original Italian version
can be saein Appendix 1.

5.2.Sociodemographic data analysis
The first section bthe questionnaire contained fourtegoestions aiming to elicit
socicdemographic information and to assesdependent variables, such as, among
others age, gender, place ofbih, number of vyears | iving 1in
places of birth and jobs. They included both-poded and opeanded answers that
contributed to providing the following information.

Out of 150 participants, 77% (N: 116) were male and 28%34) were female.
This higher percentage of male respondents cteldrelated to the nature of the
vocational trainingof the courses provided by the ENGIM institutes that took part in
this research. These courses were mainly attended by male studengstavibecome,
among others, electricians, mechanics, or carpenteas are typically perceigdeas
gendered professions (i.e.f or m@nly a @ fourses wemyually attended by
both male and female students, such as, for instance, those teldtesl HORECA

sector.
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Table51. Respondeadert sdé ¢

B Male
ClFemale

The mean age of the respondents was 16.27 y&&rs=(1.73) and they were born
between 1998 and 2004. More specifically, the sample had 6 (4%) iyesdvelds, 7
(5%) thirteenyearolds, 11 %) fourteeryearolds, 20 (13%) fifteetyearolds, 33
(22%) sixteeryearolds, 19 (13%) seventegmarolds, and 54 (36%) eightegmar
olds.

Table52. Respondentsd age

40%7

30%

Percentage

20%=

10%

Respondents' age

89% (N: 134) of the respondents had siblings while 11% (N: 16) were only children.
Among those who had siblys, 36% (N: 53) were firdtorns 31% (N: 46) were middle
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children, and 22% (N: 33) were lasbrrs. 87% of the respondents also had other
relatives living in Italy, while 13% did not have any other relatives in this country.

The countries of origin mentioned by the respondents were grouped according to
their geographigosition: European countries were divided into Northern, Central and
Eastern EuropeThe other countries were grouped according to the continents where
they beloged: Africa, South America, Central America, and Asia. The only country
that was not included in these groupings was lItaly. This choice was driven by the intent
to better detect the number of secay@heration students born in Italy.

The processing of thelata revealed that out of the 150 migrant students
comprising the sample, 37% were born in Italy and 63% were born thearaountry.

This latter groupncludes 29% ofespondentérom Eastern Europe (namely Romania,
Moldavia, Macedonia, Ukraine, Crogti®oland, and Bulgaria), 24% from Africa,
(namely Morocco, Senegal, Burkina Faso, Egypt, Tunisia, Ghana, Ivory Coast), 4%
from South America, (namely Brazil and Ecuador), 2% from Central America (namely
Santo Domingo, Cuba, San Salvador), 2% from Asialifipmes), 1% from Northern
Europe (Ireland), and 1% from Central Europe (France).

The data related to the respondentso6é p
statistics provided on the origin of immigrants landed in Italy as of 1 January 2018.
According t o the Iltalyodés national statistics ir
were Romania (23.1%), Albania (8.6%) and Morocco (8.1%). Likewise, most of first
generation immigrant respondents came from Eastern Europe, and specifically from

Romania 25%) and from Africa (of whom 13% from Morocco).
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Table 5.3

Respondent sb

pl ace of Dbirth

40%]

30%

1]
f=11]
[c]
)
=
L 1]
o
T 20%
o 37 %
24%
10%=]
<]
T T T T T T T T
ltaly Eastern Africa South Central Asia Morthern Central
Europe America America Europe Europe
Place of birth

Among foreignborn participantsthe statisticdighlight that the number of years spent

in ltaly ranged from 1 year to 16 years with aerage of 8.1 gars. More specifically,
29% (44) of the respondenttgd been living in Italy from 6 to 10 years, 17% (N: 26)
from 1 to 5 years, and 16% (N: 24) from 11 to 16 years. Among the students who

migrated to Italy more recently (1 to 5 years agi¥ had been liing in Italy for one

year, 3% for two years, 4% for three years, 3% for four years, and 4% for five years.

The number of years living in Italy, together with their age at the time of the

survey, may allow these respondents to be considered as belowgingt th e
ch

generationo,

early teens.

wh i

refers to individual
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Table 54 Number of years living in Italy

40%

0%

@
=
"
]
=
@
2
@ 20%
o 37 %

10%

7o
17%
0% T T T T
| was born In kaly 6-10 years 0-5 years 11-16 years

How long have you been living in Iltaly?

These findings may prove consistent witite data provided byhe question asking
which school levis they attended in Italy.

The majority of the respondents (53%, N: 80) attended school in ltaly from
preschool, 26% (N: 39) of them attended school in Italy from primary school, 13% (N:
19) attended school in Italy from middle school and 8% (N: 12) fnaggh school (as
illustrated in Tablé.5).

These results mirror the statistics provided by the Italian Ministry for Education,
University and Research (MIUR statistiosling) showing that most migrant students
attending schools in Italy are in psehals or primary schools.
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Table 55.

Percentage

Th

School level attended in Italy

0%
0%
0%
m—l
3%
m—
26 %
10%
132‘% o)
=kl 0%
e T T T T r
fes Oy from primary  Only from middie Only from high Mo
school school school
Have you attended school in Italy?
e respondentsd parents were

fathers who were born in Italy.

mainly born &

The two main areas of origin were the same of the respondentss thastern
Europe (43%, N: 64, for mothers and 39%, N: 58, for fathers) and Africa (40%, N: 59,
for mothers and 42%, N: 62, for fathers), followed by Asia (6%, No#h for mothers

and fathers), @&ith America (5%, N: 8, for mothers and 4%, N: 6, fthé&s), CGentral
America (2% N: 3 for both parents) a@éntral Europe (1% N: 2, only mothers). More

precisely, the two main countries of origin for both fathers and mothers were Romania
(27%, N: 41, for mothers, and 26%, N: 39, for fathers) and Morocco (R3%4, for
mothers and 24%, N: 36r fathers).

These

5.7).

resul ts

co
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Table56. Mot hersdé places of birth

Percentage
3

0%

Agia Sough America Mty r
Europe America

Mother's place of birth

Table5.7Fat her sé6 pl aces of Dbirth

50%

Percentage
:

10%7

2%i O%a

I L]
Ceniral  Ceniral Europe
America

Father's place of birth
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84% (N: 126) of the respondents reporteat thoth their parents were currently living in
Italy, 2% (N: 3) were in Italy without their parents, 13% (@@) were living in Italy
only with their mothers and 1% (N: 2) were in Italy with only their fathers.

Table 58. Do your parents live in Italy?

100%

0%

60%

Percentage

40% 84%

20%

0% T T T T
Yes Only my maother Mo Only my father

Do your parents live in Iltaly?

As for the number of years during which
Italy, the average of residence was 15.35 years (SD 6.4) for mothers and 16.60 years
(SD 5.93) for fathers.

The highest percentage of moth&%%, N:37) had been livingn Italy from 11
to 15 years, 25% of them (N: 35) from 16 to 20 years, 19% (N: 26) from 6 to 10 years, 7%
(N: 10) for more than 20 years, 5% (N: 7) from 2 to 5 years, 4% (N: 6) were born in
Italy, 4% (N: 5) were not living in ltaly at the time of the seyyvand 8% (N: 11) did
not remember how long their mothers had been living in if&ible 59). It can be
noted that only a minority of mothers (5%, N: 7) had been living in Italy for less than 5
years, and among those 7 mothers whobiesh living in Itdy for this shorter time, just
1 mother had moved to Italy 2 years before the survey, and 6 mothers had been living in

Italy for 5 years. 79% of mothers had been living in Italy for more than 5 years.
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Table 59.  How long has your mother been living in Itdy?

As for fathers, the majority of them (31%, N: 42) had been living in Italy from 16 to 20
years, 18% (N: 24) from 11 to 15 years, 11% (N: 15) from 6 to 10 years, 6% (N: 8) for
more than 20 years, 3% (N: 4) from 2 to 5 years. 7% (N: 10) were boalyin16% (N:
22) were not in Italy at the time of the survey, and 7% (N: 9) of the respondents did not
remember how long their fathers had been living in I{dlgble 5.10. In this case as
well, only four fathers had been living in Italy for less thare&rg (1 father for 2 years,
and 3 fathers for 5 years).

The statistics related to the time of residence in Italy show that both the
respondent sé mot he rteaaem raigrahts Whea inlgratedsto lialg one
average 15 years before the time ofsbevey.
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